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Executive Summary

The University of North Carolina at Chapel Hill is a major research university with a strong 
and dynam�c roster of act�v�t�es for learn�ng and advancement, not only on campus but also 
throughout the state and indeed around the world.  While students at UNC-Chapel Hill have 
trad�t�onally been educated �n the var�ous academ�c d�sc�pl�nes w�th�n departments, Carol�na 
has long recogn�zed the value of exper�ent�al learn�ng as well as cross�ng trad�t�onal d�sc�pl�nary 
boundar�es.  Some of today’s foremost educat�onal challenges -- such as help�ng students 
learn approaches to solv�ng complex problems and develop talents for l�felong learn�ng -- 
have �nterd�sc�pl�nary and exper�ent�al d�mens�ons. Some of these needs are met by offer�ng 
interdisciplinary majors, programs, and courses, of which the University already provides many 
vibrant options.  Others are provided by scholarly activities facilitated by units such as the Office 
of Undergraduate Research and the Study Abroad Office. Addressing them more fully requires 
marshalling the resources of the entire University and the community in which it is situated.  

Dur�ng the past three years, we have rev�sed our undergraduate curr�culum �n part to respond 
to these challenges.  The new General Educat�on Curr�culum, to be �mplemented �n fall 2006, 
�ncludes a ser�es of curr�cular requ�rements to ensure that students develop foundations 
(the sk�lls needed to commun�cate effect�vely both �n Engl�sh and another language, to apply 
quant�tat�ve reason�ng sk�lls �n context, and to develop hab�ts that w�ll lead to a healthy l�fe), 
explore approaches (a broad exper�ence w�th the methods and results of the most w�dely 
employed approaches to knowledge), and make connections to these foundat�ons and 
approaches �n the�r programs of study.  The ab�l�ty to make connect�ons also helps students 
�ntegrate these foundat�ons and approaches �n ways that transcend trad�t�onal boundar�es, as 
well as to create pathways from the campus to local, nat�onal, and worldw�de commun�t�es.

The curriculum stands at the center of the academic life of the University.  So, how can the 
learn�ng expected �ns�de the classroom (where the curr�culum �s typ�cally based) connect 
to what happens outs�de �t?  The launch of a new General Educat�on curr�culum offers the 
University an unusually good opportunity to make such connections, and we have thus made 
th�s one focus of our Qual�ty Enhancement Plan.  Making Critical Connections w�ll help the 
University implement the new curriculum in such a way that research and internationalization 
become cr�t�cal components of everyth�ng we do.

One critical connection involves the link between the curriculum and one of the major activities 
�n wh�ch the faculty and profess�onal staff part�c�pate:  research.  Our �ntellectual commun�ty 
is defined by the fact that faculty are involved in a wide range of undergraduate programs, 
are comm�tted to tra�n�ng master’s and doctoral students, and also are engaged �n the�r own 
research and scholarly activity.  If any of these three elements were to be abandoned, UNC-
Chapel Hill would no longer be a comprehensive major research university.  Nor would the 
University contain “communities of learners” where “the shared goals of investigation and 
discovery bind together the disparate elements to create a sense of wholeness” (The Boyer 
Commission Report on Educating Undergraduates, p. 9).

The University of North Carolina at Chapel Hill is working to make research, mentored 
scholarsh�p, and creat�ve performance even more d�st�nct�ve features of a Carol�na 
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undergraduate education.  The provision of “high quality undergraduate instruction to students 
within a community engaged in original inquiry and creative expression” (emphasis added) has 
been an explicit part of the University’s mission statement since 1994.  

At times, the emphasis on research at the University has threatened to separate faculty from 
undergraduate students and graduate from undergraduate educat�on, to the detr�ment of 
all.  Making Critical Connections offers us the opportun�ty to encourage our undergraduate 
students to be full part�c�pants �n the �ntellectual l�fe of our un�vers�ty and to engage �n the 
research culture that surrounds them on our campus.  Students who have exper�enced �nqu�ry 
and d�scovery w�ll be well prepared to address future unsolved problems and to assume 
�mportant roles as enl�ghtened c�t�zens and leaders �n our �ncreas�ngly �nterconnected world.  

Another way to help students make cr�t�cal connect�ons �s by further �nternat�onal�z�ng the 
undergraduate exper�ence at Carol�na.  Global c�t�zensh�p requ�res an understand�ng of the 
cultural �nteract�on between nat�ons and the mutual �mpact felt around the world by such 
exchanges.  We define internationalization “as the process of integrating an intercultural and 
global dimension into the purpose and function of education at UNC-Chapel Hill in a manner 
cons�stent w�th both our core values as a publ�c �nst�tut�on and the furtherance of a sense of 
global citizenship among our intramural and extramural constituents.” Thus, another critical 
connect�on �s that from the curr�culum to �nternat�onal�zat�on.

In order to allow more students to exploit these connections, the following recommendations will 
be among those pursued:

In the Curriculum:

Establish an innovative scheduling alternative, such as a “Maymester.”  This intersession 
option, which would likely be administered by the University’s well-established Summer 
School Office, would allow faculty members to spend a concentrated period (three 
weeks under the current scenar�o) w�th a group of undergraduate students, e�ther on- or 
off-campus.  Team taught and �nterd�sc�pl�nary courses w�ll be encouraged.
Create a “Connections Center” on campus whose mission would be to foster the ability 
of faculty and students to make connect�ons between the many opportun�t�es for learn�ng 
that occur da�ly throughout the campus and those ava�lable �n the reg�on, state, nat�on, 
and world.  The Connect�ons Center would promote a new learn�ng v�s�on that seeks 
to break down traditional barriers -- between curricular and “co-curricular” education, 
between research and teach�ng, between local and global perspect�ves -- by v�ew�ng the 
ent�re student exper�ence as a venue for student learn�ng.

In the Research Area:

Establ�sh a ser�es of l�nked courses across the d�sc�pl�nes to �ntroduce students to 
unsolved problems, help them understand mult�ple modes of �nqu�ry, and enable 
them to conduct original work in newly established “Research Tracks.”  We will 
increase the profile of research and the number of course offerings in which students 
carry out original research projects through the creation of four new term “Research 
Professorships,” one in each of the divisions of the College of Arts and Sciences.  

•

○

○

•

○
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Increase the number of qualified mentors for undergraduate students who wish to 
engage �n research.

In the International Arena:

Improve the infrastructure for international activities, which will in turn increase support 
for �nternat�onal research and enhance the learn�ng and educat�onal env�ronment for 
students and faculty.
Embed �nternat�onal�zat�on �nto the curr�culum as deeply as poss�ble as a means of 
extend�ng global opportun�t�es to members of the Carol�na commun�ty.  To broaden 
the international presence on campus, the University will increase the number of 
�nternat�onal faculty, postdoctoral fellows, graduate students, and undergraduate 
students.
Encourage undergraduate students to travel and study abroad.

In recent years, the faculty and administration have asked a number of questions about the 
�ntellectual env�ronment on campus.  What can be done to break down the barr�ers that too 
often ex�st between undergraduate students and graduate and profess�onal school students?  
How m�ght the departments �n Academ�c Affa�rs and Health Affa�rs work together more 
productively?  How can faculty, with their considerable research expertise, find new ways to 
�ntroduce undergraduates to the del�ghts of d�scovery and the wonders of new knowledge?  
How can the scholarly commun�ty on our campus more deeply �ntegrate research, scholarsh�p, 
and creat�ve act�v�t�es �nto the undergraduate curr�culum?  How can we el�m�nate the walls that 
so often separate local act�v�t�es from �nternat�onal programs, thus h�nder�ng students from a 
fuller understanding of “foreign” ideas and cultures?  

The University of North Carolina at Chapel Hill believes that Making Critical Connections w�ll 
go a long way toward answer�ng these quest�ons.

○

•

○

○

○
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Quality Enhancement Plan Selection and 
Development Process

Selection Process

The elements of the Quality Enhancement Plan (QEP) for the University of North Carolina at 
Chapel H�ll, Making Critical Connections, were identified in early 2004 by the University’s 
SACS Leadersh�p Team, �n consultat�on w�th the follow�ng groups:  the Chancellor’s Adv�sory 
Comm�ttee; the Execut�ve Comm�ttee of the Faculty Counc�l; the Faculty Counc�l; the Employee 
Forum; the Counc�l of Cha�rs; the Deans; the V�ce-Chancellors; faculty members �nd�v�dually 
and �n groups; and �n meet�ngs w�th groups of graduate and undergraduate students.   

Bernadette Gray-L�ttle (at that t�me the Execut�ve Assoc�ate Provost and a member of the 
Leadership Team) invited the University community to suggest ideas for UNC-Chapel Hill’s 
Qual�ty Enhancement Plan.  The follow�ng general themes emerged and were presented to a 
meet�ng of the Faculty Counc�l on February 13, 2004 (See Append�x B).

Making Connections:  This QEP initiative, using the title of the University’s recently revised 
undergraduate curr�culum (to be �mplemented �n the fall of 2006), would expand on the 
University’s new curriculum opportunities to include connections across the curriculum, 
�nterd�sc�pl�nary efforts among faculty to enhance learn�ng and research, and ways �n wh�ch 
connect�ons w�th commun�t�es (local, reg�onal, nat�onal, and �nternat�onal) could enhance 
student learn�ng.
Explicit Focus on Internationalization:  As a QEP top�c, th�s focus would �nclude many 
of the activities overseen by the Associate Provost for International Affairs, including 
the following: creating a long-term plan for making the University a leading international 
un�vers�ty; generat�ng resources to fund �nternat�onal research, teach�ng, and serv�ce; 
�dent�fy�ng ways and means for prov�d�ng resources for �nternat�onal programs; and 
fac�l�tat�ng the coord�nat�on of �nternat�onal act�v�t�es across campus.
Innovative Teaching and Learning Strategies:  A QEP focus on �nnovat�ve teach�ng would 
�nv�te an evaluat�on of teach�ng and learn�ng strateg�es throughout all d�sc�pl�nes and levels 
of �nstruct�on, w�th an added focus on �nnovat�on and effect�veness.
Honor and Integrity:  Th�s top�c would expand upon the excellent set of d�scuss�ons and 
activities associated with the University’s existing honor and integrity initiatives, including the 
influence that honor and integrity have on the teaching and learning process.
Implementing and Evaluating the General Education Curriculum:  A QEP focus on th�s 
very ambitious project (in which the University is already engaged) would be a commitment 
to study the effects of the new curriculum and to incorporate the findings into continuous 
�mprovement of the new General Educat�on requ�rements.
Developing Undergraduate Research Programs:  The University’s undergraduate 
research office has been in existence for less than five years.  However, it has already 
played an important role in cataloging, celebrating, and raising the profile of undergraduate 
research �n ways that h�ghl�ght the �mportant work of the faculty and graduate students 
across the campus.  A QEP devoted to this topic would reaffirm the University’s commitment 
to undergraduate research as an essent�al aspect of the undergraduate exper�ence.

A.

B.

C.

D.

E.

F.



THE UNIVERSITY OF NORTH CAROLINA AT CHAPEL HILL

Page 5

Quality Enhancement Plan Selection and Development Process

Nurturing the Arts across the Curriculum: With the development of the University’s “arts 
corridor,” the recently completed renovation of Memorial Hall, and the increased use of the 
Ackland Art Museum as a resource for teach�ng by many departments, a QEP focus�ng on 
a trans-curricular approach to the arts would give the University an opportunity to ask once 
aga�n how the arts m�ght be better emphas�zed �n student learn�ng.
Develop a Plan to Assess Growth in Student Learning:  As a QEP, th�s top�c would 
�nclude a careful assessment of how students learn and what they learn dur�ng the�r t�me at 
the University.
Carolina as an Entrepreneurial Learning Environment:  An increasing number of UNC-
Chapel H�ll faculty are �nvolved �n research, evaluat�on, and/or teach�ng efforts that not only 
contr�bute to the soc�al and econom�c well-be�ng of the reg�on, but also present opportun�t�es 
for commercial development.  A QEP centered on entrepreneurship would both refine and 
expand these efforts.
Assess the Impact of the University’s Contributions on the State and Society:  
The University of North Carolina at Chapel Hill often acknowledges its identity and 
responsibilities as a “public” university.  But how exactly does the University contribute to the 
state and to soc�ety at large?  A QEP on th�s top�c would attempt to gauge the tang�ble and 
intangible contributions that the University makes through its teaching, research, and public 
engagement act�v�t�es.

A majority of the February 2004 meeting of the Faculty Council was devoted to a discussion 
of these themes, w�th those �n attendance express�ng a great deal of �nterest �n the �deas 
outl�ned above.  At the end of the d�scuss�on of the Qual�ty Enhancement Plan, �nformal ballots 
were prov�ded and members of the counc�l as well as other faculty members �n attendance 
(Faculty Counc�l meet�ngs are also meet�ngs of the General Faculty) were asked to �nd�cate a 
preference.  Those present were asked to share the �nformat�on w�th the�r colleagues and to ask 
them to subm�t preferences v�a e-ma�l.

Dur�ng th�s �nformal ballot�ng process, other �deas for a Qual�ty Enhancement Plan were 
presented �nclud�ng:

Enhanc�ng student self-learn�ng through a var�ety of �ndependent student-centered learn�ng 
act�v�t�es.
Ensur�ng that students are h�ghly competent �n th�nk�ng, reason�ng, and commun�cat�on sk�lls 
(wr�tten and oral).
Develop�ng sk�lls for l�felong learn�ng, cr�t�cal th�nk�ng, etc. 
Ensur�ng that the free exchange of �deas on campus cont�nues to be encouraged and 
protected.

Among the Qual�ty Enhancement Plan poss�b�l�t�es cons�dered at the February 2004 meet�ng 
of the Faculty Council, the following were most often mentioned:  the “Connections” portion of 
the new curriculum; internationalization; research activities throughout the University; and the 
impact of the University on the state and on society at large.

In late spring 2004, the Leadership Team considered which of the Quality Enhancement Plan 
proposals would have the most impact on students’ learning and on the University community 
as a whole.  The leadership group also refined possible case statements for internationalization, 
research, and the �nterd�sc�pl�nary requ�rements �n the new curr�culum.  Because the research 

G.

H.

I.

J.

•

•

•
•
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mission of the University had already addressed this topic in a serious way (research was the 
focus of the University’s SACS self-study in 1985), the Leadership Team turned its attention 
to the other suggested top�cs. Preparat�ons for �mplement�ng and assess�ng the new General 
Educat�on curr�culum were already underway, as were efforts to grapple w�th �nternat�onally-
based act�v�t�es.  However, when cons�der�ng these central and �mportant �deas, the poss�b�l�ty 
of hav�ng a tr�part�te Qual�ty Enhancement Plan emerged as the lead�ng cho�ce.  

Th�s �n�t�al Qual�ty Enhancement Plan case statement was adopted by the Leadersh�p Team on 
Apr�l 14, 2004, and c�rculated beg�nn�ng Apr�l 15, 2004.  The one-page summary was presented 
to the Faculty Counc�l on Apr�l 23, 2004, to the Employee Forum on June 2, 2004, and prov�ded 
to the leadersh�p of Student Government and to the Graduate and Profess�onal Student 
Federat�on.  

Numerous efforts were made -- through var�ous meet�ngs and forums -- to �nform and �nvolve 
the University community with presentations to the Deans Council (September 2, 2004), 
Faculty Counc�l (September, 3, 2004), Student Affa�rs D�rectors (September 16, 2004), Board 
of Trustees (September 23, 2004), Chancellor’s Cab�net (September 28, 2004), College of Arts 
and Sc�ences Cha�r’s Retreat (October 8, 2004), and the College of Arts and Sc�ences D�rectors 
of Undergraduate Education (October 29, 2004), among others (See Appendix A).

As mentioned earlier, the title of the University’s Quality Enhancement Plan, Making Critical 
Connections, �s based on the name for the new General Educat�on curr�culum, wh�ch w�ll be 
�mplemented �n fall 2006.  The new curr�culum conta�ns requ�rements to ensure that students 
develop foundations (the sk�lls necessary for commun�cat�ng effect�vely both �n Engl�sh and 
another language, for apply�ng quant�tat�ve reason�ng sk�lls �n context, and develop�ng healthy 
behav�ors), explore approaches (broad exper�ences w�th the methods and results of a var�ety 
of approaches to knowledge), and make connections to these foundat�ons and approaches 
w�th�n the�r programs of study.  These connect�ons are also �ntended to help students transcend 
trad�t�onal d�sc�pl�nary boundar�es by �ntegrat�ng these �ntellectual foundat�ons and approaches.   

The Quality Enhancement Plan chosen by the Leadership Team on behalf of the University, 
after w�de and appropr�ate consultat�on, encompasses several of the elements ment�oned 
dur�ng the �n�t�al round of d�scuss�ons.  The plan bu�lds upon the student learn�ng outcome of 
“making connections” enshrined in the new General Education curriculum, works seamlessly 
with the long-term goals set out in the University’s Academic Plan and Financial Plan, and sets 
forth recognizable and sustainable activities in which much of the University community can be 
act�vely �nvolved. 

The academic life of the University is centered on the curriculum.  Launching a new set of 
General Education requirements is a major undertaking, especially when the curriculum revision 
emphas�zes connect�ng the learn�ng expected �ns�de the classroom (where the curr�culum �s 
typ�cally based) to what happens outs�de �t.  One way of mak�ng such a cr�t�cal connect�on �s 
to link the curriculum to one of the major activities in which the faculty and professional staff 
part�c�pate:  research.  The add�t�on of an exper�ent�al educat�on requ�rement to the curr�culum 
�s a po�nted and �mportant add�t�on to the core content of a baccalaureate degree �n the twenty-
first century.
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Through the �mplementat�on of both the Qual�ty Enhancement Plan and the new set of General 
Education requirements, the University of North Carolina at Chapel Hill is committed to making 
research, mentored scholarsh�p, and creat�ve performance even more d�st�nct�ve features of a 
Carol�na undergraduate educat�on than ever before.  

Another way to help students make cr�t�cal connect�ons �s by further internationalizing the 
undergraduate experience at UNC-Chapel Hill.  Carolina’s students, as members of an 
�ncreas�ngly complex world commun�ty, are truly c�t�zens of the world.  The�r successful 
part�c�pat�on �n the world requ�res an understand�ng of the cultural �nteract�on between nat�ons 
and the mutual impact felt around the world by such exchanges.  By defining internationalization 
as “the process of integrating an intercultural and global dimension into the purpose and 
function of education at UNC-Chapel Hill in a manner consistent with both our core values as 
a publ�c �nst�tut�on and the furtherance of a sense of global c�t�zensh�p among our �ntramural 
and extramural constituents,” the University extends yet another critical connection from the 
curr�culum to �nternat�onal�zat�on.

The statement of the University’s Quality Enhancement Plan on the following page was 
adopted by the SACS Leadersh�p Team on Apr�l 14, 2004, and used as the bas�s for the work of 
committees devoted to each area of the University’s tripartite Quality Enhancement Plan.  Bobbi 
Owen, Professor of Dramatic Art and Senior Associate Dean for Undergraduate Education in the 
College of Arts and Sc�ences and a member of the SACS Leadersh�p Team, was appo�nted by 
the Chancellor to coord�nate the ent�re effort.

Once the three committees began meeting, slight modifications were made to the wording of the 
�n�t�al statement and approved by the Leadersh�p Team.
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Quality Enhancement Plan:  Making Critical Connections 
Case Statement

Adopted April 14, 2004

The curr�culum, �nternat�onal presence, and research exper�ences for undergraduates at the 
University of North Carolina at Chapel Hill are the basis for the Quality Enhancement Plan that 
will be presented for review by the SACS Reaffirmation team in spring 2006.

These areas demonstrate the University’s commitment to interdisciplinary work, support for 
d�vers�ty, rel�ance on eth�cal behav�or, and comm�tment to publ�c engagement.  The proposed 
enhancements will extend the positive influence of honor and integrity on the teaching and 
learn�ng process to student �nvolvement �n research and d�scovery both w�th�n and beyond 
the campus.  The connect�ons between Academ�c and Health Affa�rs, between graduate 
and undergraduate students, and among research, teach�ng, and serv�ce for the faculty and 
staff, w�ll all be exam�ned before the v�s�t by the SACS re-accred�tat�on team �n spr�ng 2006.  
Beg�nn�ng �n fall 2004, comm�ttees compr�sed of faculty, staff and students w�ll study each 
area and make recommendat�ons for ways to focus on and enhance these areas well �nto the 
future.

Curricular Innovation:  The rev�sed undergraduate curr�culum, effect�ve fall 2006, �ncludes 
a requ�rement to connect the foundat�ons (compos�t�on and rhetor�c, quant�tat�ve reason�ng, 
foreign language, lifetime fitness) and approaches (physical and life sciences, social and 
behavioral sciences, humanities and fine arts) in ways that eliminate traditional boundaries 
and allow unrestr�cted movement from the campus commun�ty �nto other ones - local, 
regional, national, and international.  Intended to help undergraduates understand that what 
they learn in a specific course is not knowledge in isolation but part of a larger construct, 
“making connections” also suggests an important strategy for the entire University.  Plans to 
enhance the curr�culum would be created as would ways to evaluate �ts �mplementat�on.

Internationalization:  The range of activities throughout the entire University (Health Affairs, 
Academic Affairs, Continuing Education, etc.) devoted to global issues could be identified 
and long-term plans for enhancing the University’s status as a leading international university 
would be created.  In addition, short-term projects would begin, existing ones would be 
coord�nated, and the resources necessary to fund �nternat�onal research, teach�ng, and 
service on a larger scale would be identified.

Research:  Enhanc�ng the research exper�ence for undergraduates �s �mportant for everyone 
in the University community.  UNC’s growth in extramural research funding is a valuable asset 
that m�ght be drawn upon to prov�de add�t�onal opportun�t�es to undergraduates whose strong 
pre-college preparat�on makes them eager for research opportun�t�es and �nteract�on w�th 
faculty, graduate students, and professional staff.  Increasing the number of students involved 
�n bas�c and appl�ed research, w�th departmental honors programs, and who are attend�ng 
and making presentations at national meetings are significant goals.  The proposed programs 
would ensure that undergraduates are welcomed �nto the commun�t�es of performance, 
scholarsh�p and research that compr�se our campus, that our students learn to make creat�ve 
contr�but�ons to these d�sc�pl�nes, and that our graduates are well prepared to face future 
unsolved problems with confidence and enthusiasm.
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Development Process

Beg�nn�ng w�th the fall 2004 semester, comm�ttees compr�sed of faculty, staff, and students 
began to refine and elaborate each of the three areas in the tripartite Quality Enhancement 
Plan.   Three separate groups -- one each to focus on the undergraduate curr�culum, 
�nternat�onal�zat�on, and research -- were formed.  Each comm�ttee was cha�red by an 
experienced faculty member specifically involved in the area under consideration and each of 
these faculty members joined with Professor Owen to form the overall steering committee.  The 
comm�ttee cha�rs were:

Dr. Sue Goodman, Bank of Amer�ca D�st�ngu�shed Professor of Mathemat�cs, led the 
comm�ttee on curr�cular �nnovat�on.  Dr. Goodman served on the Curr�culum Rev�ew 
Steer�ng Comm�ttee (2001-2003) that proposed the new set of General Educat�on 
requ�rements be�ng �mplemented �n fall 2006.
Dr. Patricia Pukkila, Associate Professor of Biology and Director of the Office of 
Undergraduate Research, led the committee on research.
Dr. Peter Coclan�s, Albert R. Newsome Professor of H�story and Assoc�ate Provost for 
International Affairs, led the committee on internationalization.

Comm�ttee members were appo�nted by the Chancellor after consultat�on w�th the Leadersh�p 
Team and comm�ttee cha�rs.  Faculty, staff, and students (undergraduate and graduate) were 
represented on the comm�ttees.  

Curriculum Component:  The Curricular Innovation Committee met regularly throughout 
the 2004-2005 academ�c year and consulted w�th faculty and adm�n�strators across campus, 
�nclud�ng James Murphy, D�rector of the Summer School.  Members of the comm�ttee sought 
information from other campuses, among them the University of Virginia, where an intersession 
was launched �n w�nter 2004-2005.  The comm�ttee closely followed the del�berat�ons 
surround�ng the �mplementat�on of the new General Educat�on requ�rements, and consulted 
with key decision-makers such as the Curriculum Revision Implementation Committee, 
the Adm�n�strat�ve Board of the College of Arts and Sc�ences, and the Educat�onal Pol�cy 
Comm�ttee. 

Undergraduate Research Component:  The Undergraduate Research committee was formed 
�n the fall 2004 semester and �ncluded two undergraduate students, three graduate students, 
fourteen faculty members, and four staff members.  The comm�ttee featured a balanced 
representat�on among the d�sc�pl�nes, part�cularly among the faculty members.  The comm�ttee, 
wh�ch �ncluded representat�ves from Academ�c Adv�s�ng and Scholarsh�ps and Student A�d, 
met frequently dur�ng the 2004-2005 academ�c year, and cont�nued to develop plans and �deas 
dur�ng the fall 2005 semester.  As the comm�ttee’s d�scuss�ons evolved, several comm�ttee 
members also sol�c�ted �deas from colleagues on �ntegrat�ng undergraduate research �nto the 
curriculum.  In addition they consulted with the Dean of the Summer School, the Director of 
the Center for Teaching and Learning, and the Assistant Provost for Institutional Research and 
Assessment.  

Internationalization Component:  The Internationalization committee met five times between 
December 2004 and Apr�l 2005, wh�le handl�ng other comm�ttee bus�ness v�a l�stserv and e-

•

•

•
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ma�l commun�cat�ons.  Dur�ng summer 2005 the comm�ttee cha�r (Peter Coclan�s) drafted the 
International Committee’s report, completing it in early August.  After hearing from the committee 
members, he wrote another draft of the report (completed in late September) which reflected 
suggest�ons and recommendat�ons made to the comm�ttee.  After the three publ�c forums, a 
slightly modified third draft of the report was written, reflecting comments made during the fall by 
students, faculty, staff, and the SACS Leadersh�p Comm�ttee.

Assessment Committee:  Members of the QEP Assessment Comm�ttee, cha�red by Dr. Lynn 
Williford, Assistant Provost for Institutional Research and Assessment, served as consultants 
to the three comm�ttees as they worked to develop proposals for �n�t�at�ves w�th measurable 
learn�ng outcomes.   Once drafts reports were ava�lable, the comm�ttee began �ts work of 
creat�ng an overall assessment plan that would generate data for both format�ve and summat�ve 
evaluat�ons.  Th�s group, wh�ch also developed the assessment plan for the new General 
Educat�on curr�culum, worked to ensure cont�nu�ty between the data collect�on strateg�es and 
timelines of the new curriculum implementation and the QEP.  In addition, specific measures 
appropriate for evaluating the impact on student learning of the specific initiatives within the 
three areas of the QEP were also created �n consultat�on w�th each of the Making Critical 
Connections comm�ttees. 

Consultation with the University Community

The three comm�ttee cha�rs and Professor Owen met on a regular bas�s and also corresponded 
via e-mail while the three committees worked on their specific areas, in order to keep the 
tr�part�te plan coord�nated. Owen also attended many of the meet�ngs held by the Curr�culum, 
Research, and International committees and corresponded regularly with each of the committee 
cha�rs as the�r �deas emerged �n each of the areas.

After the complet�on of the draft comm�ttee reports �n summer 2005, Professor Owen began the 
process of collat�ng the three reports �nto one document, correspond�ng as needed w�th each of 
the comm�ttee cha�rs.  A three-page execut�ve summary was created, d�str�buted, and d�scussed 
dur�ng three campus-w�de forums attended by comm�ttee members and led by the cha�rs of 
the three comm�ttees.  The forums were open to all, but one (October 13, 2005) was targeted 
specifically to students.  The other two were designed for faculty and staff, with one held on the 
Health Affa�rs area of campus (October 25, 2005) and the other on the Academ�c Affa�rs port�on 
of campus (October 27, 2005). 

Feedback rece�ved dur�ng these three sess�ons (as well as from e-ma�ls rece�ved due to 
advert�sements and other publ�c�ty) was �ncorporated �nto the reports, wh�ch were then shared 
w�th the Leadersh�p Team.  

S�m�lar to the strategy used dur�ng the select�on process, much effort was made to keep the 
University community aware of the Quality Enhancement Plan as it was developing.  The QEP 
executive summary was disseminated among various University constituencies at nine meetings 
between August 2005 and February 2006.  These �ncluded meet�ngs of the V�ce-Chancellors 
(August 30, 2005), Counc�l of Cha�rs �n the College of Arts and Sc�ences (September 8, 2005), 
Faculty Counc�l (September 16, 2005; October 14, 2005; February 24, 2006), Deans’ Counc�l 
(October 6, 2005), Board of Trustees (January 27, 2006), Student Government (January 31, 
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2006), Graduate and Profess�onal Student Federat�on (January 31, 2006), and the Employee 
Forum (February 1, 2006), among others.

Compliance with SACS Criteria

The opportun�ty to create a Qual�ty Enhancement Plan that looks ahead and affects  the 
learning environment for all students at the University is a welcome one.  Quality Enhancement 
Plans at many colleges and un�vers�t�es have a s�ngle theme on wh�ch they focus, but the 
complexity of a major research university such as the University of North Carolina at Chapel 
H�ll makes us feel that embrac�ng an equally complex Qual�ty Enhancement Plan would 
be appropr�ate.  Making Critical Connections w�ll allow us to affect the student learn�ng 
environment at the University in three key areas.

The University of North Carolina at Chapel Hill has met all the criteria established by the 
Southern Assoc�at�on of Colleges and Schools for select�ng a Qual�ty Enhancement Plan.  The 
University’s plan, Making Critical Connections, does so �n the follow�ng ways:

It addresses issues related to student learning.
It addresses critical and strategic issues and is integrated with the University’s on-going 
plann�ng and evaluat�on processes, �nclud�ng the Measures of Excellence and the Academ�c 
Plan.
It addresses institutional priorities discovered through a needs assessment involving the 
entire University community to discover what issues were paramount and which ones 
needed resolut�on.
Both the dec�s�on about the focus and �ts �mplementat�on engage the academ�c commun�ty, 
through the campus-based �n�t�at�ves devoted to the educat�on of our undergraduate 
students, �ncreas�ng �nternat�onal�zat�on efforts, and research.
The University has the capacity to implement this plan -- and indeed will make a 
comm�tment to �t w�th �deas, personnel, and appropr�ate fund�ng.
The University is committed to the plan for a minimum of five years, with the expectation that 
many facets of �t w�ll cont�nue to be �mportant long �nto the future.

Implementation of the QEP

Now that the University’s 2006 Quality Enhancement Plan is complete, it is time to implement 
Making Critical Connections.  The campus v�s�t by the SACS rev�ew team w�ll offer the 
University an opportunity to receive valuable feedback about the plan.  We are preparing a 
ser�es of quest�ons for the rev�ew team �n order to take advantage of the�r expert�se.

The unit at the University with the largest undergraduate population is the College of Arts and 
Sc�ences.  Therefore, the respons�b�l�ty for the �mplementat�on of Making Critical Connections 
w�ll be delegated from the Provost and Chancellor to the Dean of the College of Arts and 
Sciences.  The Dean will be asked to appoint and charge an Implementation Committee 
as soon as the Qual�ty Enhancement Plan has been approved by the SACS on-s�te rev�ew 
comm�ttee �n Apr�l 2006.

•
•

•

•

•

•
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Because Making Critical Connections �s a tr�part�te �n�t�at�ve, �t �s appropr�ate for the Dean of 
the College of Arts and Sciences to include on the Implementation Committee the heads of the 
three offices/organizations with the most direct responsibility (or their designees).  These areas 
are: the curriculum (Associate Dean for Undergraduate Curriculum, currently Dr. Jay Smith), 
internationalization (Associate Provost for International Affairs, currently Dr. Peter Coclanis), 
and research (Director of the Office of Undergraduate Research, currently Dr. Patricia Pukkila).  
W�th the Maymester a central feature of th�s ent�re �n�t�at�ve, the Dean of the Summer School 
(currently Dr. James Murphy) should also be on the �mplementat�on comm�ttee.  The emphas�s 
on assessment also warrants the inclusion of the Assistant Provost for Institutional Research 
and Assessment (currently Dr. Lynn Williford).  In addition, faculty and professional staff 
members from outs�de the College should be appo�nted �nclud�ng representat�ves from Health 
Affa�rs and the D�v�s�on of Student Affa�rs.  

Reports w�ll be made annually to the Faculty Counc�l, the Chancellor’s Cab�net, and the 
University Affairs Committee of the Board of Trustees, among others.  A five-year report will be 
prov�ded to SACS �n 2011.  

References
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Overview

The University of North Carolina at Chapel Hill approved a new General Education curriculum 
in April 2003 and will implement it beginning with first-year students entering the University in 
August 2006.  A pr�mary goal of the three-year, campus-w�de rev�ew process was to create 
a General Educat�on curr�culum that �s less fragmented and more �ntegrated.  As the report 
about the new curriculum stated, “The undergraduate experience aims to foster in Carolina 
graduates the cur�os�ty, �n�t�at�ve, �ntegr�ty, and adaptab�l�ty requ�s�te for success �n the complex, 
demanding environment of the twenty-first century world.” 

To that end, the General Educat�on curr�culum has three components:  Foundat�ons, 
Approaches, and Connect�ons.  The th�rd component -- to encourage and enhance opportunities 
for undergraduate students to make connections -- �s an �mportant and novel feature of the 
new curr�culum and �s the focus of the curr�cular �nnovat�on port�on of the Qual�ty Enhancement 
Plan.  The University of North Carolina at Chapel Hill wants its students to understand that what 
they learn in a specific course is not knowledge in isolation, but rather knowledge that is richly 
contextual�zed.  These opportun�t�es requ�re vary�ng degrees of resource allocat�on, rang�ng 
from reconfiguring existing campus activities to implementing new initiatives (e.g., building a 
webs�te to h�ghl�ght �nterd�sc�pl�nary opportun�t�es) to �naugurat�ng focused connect�on-or�ented 
act�v�t�es (e.g., establ�sh�ng �ntens�ve educat�onal exper�ences focused on �nterd�sc�pl�nary 
learn�ng). 

The most �nnovat�ve aspect of the new General Educat�on curr�culum �s the creat�on of an 
�nterd�sc�pl�nary cluster program.  These three-course clusters would be l�nked by a themat�c 
focus (for example, courses �n B�ology, Rel�g�ous Stud�es, and Soc�ology could focus on 
evolut�on theory).  Des�gned and taught by faculty members from d�fferent departments, the 
concept of cluster�ng or l�nk�ng courses to h�ghl�ght connect�ons across d�sc�pl�nes offers 
tremendous potent�al for mak�ng connect�ons �n a focused way.  

Another way to encourage students to focus on a s�ngle theme �s through a short, �ntens�ve, 
�ntegrat�ve learn�ng exper�ence, �n wh�ch students are �solated from the da�ly demands of 
mult�ple courses and co-curr�cular act�v�t�es. Students would focus on a g�ven top�c, do work 
in the field or community, and have the opportunity for concentrated research and extended 
discussion.   Intensive short sessions have provided a unique learning experience for students 
at other un�vers�t�es.  The �n�t�al response from Carol�na students, at forums present�ng var�ous 
short sess�on models, has been encourag�ng.  

Many ex�st�ng �ntegrat�ve-learn�ng opportun�t�es on campus would be greatly enhanced by 
h�ghl�ght�ng the many connect�ons that students are already mak�ng.  Some areas could no 
doubt be s�ngled out for spec�al enhancement.  To that end, we propose an �n�t�at�ve to foster 
the �ntegrat�on of all d�mens�ons of student learn�ng and to br�ng opportun�t�es for mak�ng cr�t�cal 
connections to every student on the UNC-Chapel Hill campus. 
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Academ�c adv�sors w�ll play a v�tal role �n prov�d�ng gu�dance as students plan and manage the�r 
course of study �n the new curr�culum.  They w�ll make students aware of the many opportun�t�es 
to make the connect�ons.  Adv�sors already ass�st the undergraduate student populat�on to 
attain their personal and educational goals and objectives.  They educate students about the 
curr�culum requ�rements and suggest var�ous ways for students to take advantage of �nnovat�ve 
educat�onal opportun�t�es.  The cruc�al role of academ�c adv�sors should be further recogn�zed, 
supported, and advanced by the University’s faculty and administration.

Objectives

Establish a Connections Center to foster the integration of all dimensions of students 
learning.  The Connections Center would support, promote, and generate involvement 
in new and existing initiatives.  

Advocate for �n�t�at�ves by faculty members to �ncrease �nterd�sc�pl�nary act�v�ty.
Create (and ma�nta�n) a dynam�c and �nteract�ve student learn�ng webs�te and promote 
the use of l�stserv software to establ�sh and foster groups of �nd�v�duals who share a 
common academ�cally-or�ented �nterest. 
Coord�nate a connect�ons colloqu�um ser�es that would be promoted broadly, supported 
with appropriate funding, and digitally recorded for subsequent use by the University 
commun�ty. 
Index courses in a searchable database to allow students to find courses that are 
relevant to the connect�ons they are try�ng to make.    

Launch an innovative scheduling alternative:  the Maymester.  
Extend the m�ss�on of the Summer School to �nclude adm�n�strat�ve support for the 
Maymester, an �ntens�ve two- or three-week sess�on.  Students would earn three (or 
perhaps as many as four cred�ts) �n a s�ngle Maymester sess�on.
Once the Maymester has been successfully p�loted and launched, other schedul�ng 
alternatives (including Submesters and Integrated Clusters) should be explored.
Establ�sh val�d one-cred�t courses that encourage students to make connect�ons 
between curr�cular and exper�ent�al modes of learn�ng.

Develop the Interdisciplinary Cluster Program as a viable option for satisfying the 
supplemental General Education requirement for B.A. students in the College of Arts 
and Sciences.  

Prov�de the necessary means and encouragement for the coord�nat�on and schedul�ng 
of the �nterd�sc�pl�nary cluster program.
Prov�de cluster development grants to foster the creat�on of three-course clusters that 
focus on a s�ngle theme.  

Increase the number of full-time advisors and support their efforts to guide and assist 
undergraduates in the integration of the new curriculum and all aspects of student 
academic planning. 

H�re an add�t�onal team of adv�sors �n the Academ�c Adv�s�ng Program. 
Strengthen the relat�onsh�p between the adv�s�ng prov�ded �n academ�c departments and 
the professional advisors in the Academic Advising Program in order to keep juniors and 
sen�ors connected to the Academ�c Adv�s�ng Program.  

I.

○
○

○

○

II.
○

○

○

III.

○

○

IV.

○
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Connections in the New Curriculum

BACKGROUND

The General Educat�on curr�culum �n force s�nce 1982 was adopted �n 1980.  Rev�ews 
conducted in 1990 and 1996 reaffirmed the goals and character of the University’s 
undergraduate curr�culum wh�le mak�ng recommendat�ons for rev�s�ons (not all of wh�ch were 
fully implemented).  The 1995 institutional self-study, “All Useful Learning,” recommended a 
comprehens�ve rev�ew and reth�nk�ng of the General Educat�on curr�culum, a call that was 
echoed by others on campus.  In response, the Dean of the College of Arts and Sciences 
formed the Curr�culum Rev�ew Steer�ng Comm�ttee and gave �t the follow�ng mandate: 

The Curr�culum Rev�ew Comm�ttee �s charged to exam�ne the present undergraduate 
General Education curriculum and propose what revisions, modifications, or transformations 
it deems necessary to accomplish the University’s mission for undergraduate education.
The Comm�ttee shall exam�ne all curr�cular requ�rements �n the General College and the 
College of Arts and Sciences outside the major and minor fields of study.
In this examination, the Committee is charged to consider all aspects that it deems relevant 
of the academic experience associated with fulfilling those requirements.

In response to this charge, the Steering Committee began by formulating a mission statement 
concern�ng the a�ms of undergraduate educat�on: 

The University of North Carolina at Chapel Hill strives to cultivate the skills, knowledge, 
values, and hab�ts that w�ll allow graduates to lead personally enr�ch�ng and soc�ally 
respons�ble l�ves as effect�ve c�t�zens of rap�dly chang�ng, r�chly d�verse, and �ncreas�ngly 
�nterconnected local, nat�onal, and worldw�de commun�t�es. The undergraduate 
exper�ence a�ms to foster �n Carol�na graduates the cur�os�ty, �n�t�at�ve, �ntegr�ty, and 
adaptab�l�ty requ�s�te for success �n the complex, demand�ng env�ronment of the twenty-
first century world.

To th�s end our curr�culum seeks to prov�de for all students: (1) the fundamental sk�lls 
that w�ll fac�l�tate future learn�ng; (2) broad exper�ence w�th the methods and results 
of the most w�dely employed approaches to knowledge; (3) a sense of how one 
m�ght �ntegrate these approaches to knowledge �n a way that can cross trad�t�onal 
disciplinary boundaries; and (4) a thorough grounding in one particular subject. The 
General Education Curriculum focuses on the first three of these curricular goals; the 
undergraduate major is dedicated to the fourth. 

The General Education curriculum review process at UNC-Chapel Hill began in fall 2000 with 
public forums at which students, faculty, and alumni were asked to consider the question, “What 
is an educated person?”  A Curriculum Review Committee consisting of twelve faculty members 
and two students was establ�shed �n January 2001.  The comm�ttee surveyed students and 
faculty �n all General Educat�on courses dur�ng the spr�ng 2001 semester and consulted w�th 
faculty members, adm�n�strators, alumn�, and students.  The comm�ttee establ�shed expected 
outcomes for the new General Educat�on curr�culum and appo�nted s�xteen satell�te sub-
comm�ttees to cons�der part�cular aspects of the curr�culum.  The draft proposal was subm�tted 
for rev�ew to the Adm�n�strat�ve Boards of the General College and the College of Arts and 

•

•

•
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Sciences and to the Educational Policy Committee.  It was also discussed at Arts and Sciences 
faculty meet�ngs �n Apr�l 2002 and October 2002 and at a student forum �n October 2002.  The 
Faculty Counc�l approved the proposal �n Apr�l 2003.  The new curr�culum w�ll be �mplemented 
beginning with students entering the University in fall 2006.  

The Curr�culum Rev�ew Steer�ng Comm�ttee found from �ts survey results and d�scuss�ons 
that students and adv�sors v�ewed the relat�onsh�p between the lower level General College 
requ�rements and the upper level Arts and Sc�ences requ�rements as amb�guous and unclear.  
In the new curriculum, the Distributive and Integrative Options for B.A. students are designed 
to resolve these difficulties. The Distributive and Integrative Options offer students a curriculum 
that is better integrated with studies in their major while also allowing them to pursue their 
own interests within the rich variety of courses available at the University.  This goal is more 
effect�vely addressed by replac�ng the ex�st�ng upper level Perspect�ve requ�rements w�th two 
options:  a Distributive Option that asks students to move beyond their major field of study to 
take courses from three different divisions, and an Integrative Option that provides a focused 
�nterd�sc�pl�nary exper�ence.  

Fragmentat�on was also seen as a problem w�th the current curr�culum, because there was l�ttle 
cont�nu�ty between the var�ous requ�rements.  The new curr�culum focuses on students’ mak�ng 
connections at all levels.  Students will be required to apply, refine, and extend their foundational 
sk�lls �n commun�cat�on and quant�tat�ve reason�ng throughout the�r course of study.  Wh�le 
the 1980 curr�culum was focused on campus and classroom exper�ences, the new curr�culum 
seeks to create pathways from the campus to local, reg�onal, nat�onal, and global commun�t�es.  
It integrates into General Education varied efforts to encourage students to move beyond the 
classroom -- in study abroad, undergraduate research, fieldwork, internships, and service 
learn�ng.

In order to create a more integrated curriculum at the University, the new General Education 
curriculum has three primary objectives: 

Foundations:  Students must have the sk�lls needed to commun�cate effect�vely �n Engl�sh 
and another language, and apply quant�tat�ve reason�ng sk�lls �n context, as well as develop 
strategies for lifetime physical fitness.
Approaches:  Students must exper�ence the methods and results of the most w�dely 
employed approaches to knowledge, �nclud�ng the natural sc�ences, the soc�al and 
behavioral sciences, and the humanities and fine arts. 
Connections:  Students must learn to �ntegrate the foundat�ons and approaches �n ways 
that cross trad�t�onal d�sc�pl�nary boundar�es.  

The third objective -- to encourage and enhance opportunities for undergraduate students to 
make cr�t�cal connect�ons -- �s an �mportant and �nnovat�ve feature of the new curr�culum and 
was the focus of the Curricular Innovation Subcommittee’s proposals.  To help achieve that 
objective, the new curriculum includes requirements designed to result in several major student 
learn�ng outcomes:

•

•

•
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Specific “Connections” Requirements

To meet the learning outcome goals, students will be required to satisfy several specific 
requ�rements:

Communication:  Students will learn how to write and speak more proficiently in their 
chosen d�sc�pl�ne.  They w�ll ach�eve th�s outcome by tak�ng a commun�cat�on-�ntens�ve 
course beyond the “Foundations” requirement.  Communication-intensive courses must 
meet str�ct standards for the amount of wr�t�ng and speak�ng requ�red.  Students can use a 
course in their major department to satisfy this requirement.   
Quantitative Methods:  Students w�ll learn to th�nk cr�t�cally about the numer�cal �nformat�on 
they encounter da�ly.  They must take an add�t�onal course (beyond Foundat�ons) that shows 
them how quantitative reasoning can be used in their own discipline or another field of study.  
Experiential Education:  Students will acquire firsthand experiences and learn how 
to invigorate academic inquiry and direct it into new channels.  Students may fulfill this 
requirement by completing a service-learning course; a fieldwork or research course; a 
substant�al research exper�ence under a faculty member’s superv�s�on; a study-abroad 
program; an �nternsh�p; or a pract�ce-or�ented course �n the creat�ve arts.  
U.S. Diversity:  Students w�ll ga�n an understand�ng of ethn�c, rac�al, rel�g�ous, and cultural 
d�vers�ty.  They must complete a course that �ncludes �nteract�ons between at least two 
subcultures in the United States.  
The North Atlantic World:  Students w�ll learn the h�story and culture of the world �n wh�ch 
they are currently living.  They may fulfill this requirement by completing a course that 
focuses on North Amer�ca and Western Europe.  
Beyond the North Atlantic:  Students w�ll learn how knowledge of the h�story, geography, 
and culture of other reg�ons �s necessary for effect�ve c�t�zensh�p.  They must complete a 
course on a reg�on that focuses on a reg�on other than North Amer�ca and Western Europe.  
The World Before 1750:  Students will learn how the pre-modern world was significantly 
d�fferent from our own and how pre-modern �deas, pract�ces, and �nst�tut�ons cont�nue to 
influence our contemporary world. They may fulfill this requirement by completing a course 
that covers a chronolog�cal per�od before 1750.  
Global Issues:  Students will learn how global issues such as the flow of information, 
transnat�onal m�grat�on, and econom�c �nterdependence, shape cultural l�fe.  Students must 
complete at least one course that exam�nes the cultural �nteract�on between two or more 
reg�ons and/or analyzes transreg�onal dynam�cs of global forces.  

Supplemental General Education Requirements

In addition to the above requirements, students who seek B.A. degrees in the College of Arts 
and Sciences must elect to take an additional nine hours of course work, which can be satisfied 
�n one of two ways, a distributive or an integrative opt�on:

The Distributive Option:  Crossing Divisions:  Students choos�ng th�s opt�on must take 
three add�t�onal courses numbered above 199, one from each of the D�v�s�ons of the College 
of Arts and Sciences outside the one in which their major resides.  This will ensure that 
students w�ll complete at least three courses �n phys�cal and l�fe sc�ences, at least four �n 
social and behavioral sciences, at least three in the humanities, and at least two in the fine 
arts.  

•

•

•

•

•

•

•

•

•



THE UNIVERSITY OF NORTH CAROLINA AT CHAPEL HILL

Page 18

Curricular Innovation

The Integrative Option:  Interdisciplinary Clusters.  Th�s �nnovat�ve aspect of the 
new General Educat�on curr�culum �s des�gned to ensure that students w�ll learn to make 
connect�ons as they cross d�sc�pl�nary boundar�es to solve problems.  Students choose an 
interdisciplinary “cluster program” providing nine hours (usually in three courses) that are 
l�nked �n some way and that focus on a s�ngle theme.  At least two D�v�s�ons or Schools must 
be represented �n the student’s cluster of courses.  All of these courses must be above the 
introductory level and one of the courses may be used in a student’s primary major.

ENHANCING CONNECTIONS AT UNC-CHAPEL HILL:  CURRENT CURRICULAR AND 
CO-CURRICULAR UNDERGRADUATE ENGAGEMENT

The Qual�ty Enhancement Plan prov�des an opportun�ty to expand and re�nforce some of the 
changes that have been made �n the new set of General Educat�on requ�rements.  For many 
decades the University of North Carolina at Chapel Hill has provided a strong and dynamic 
array of activities for research and reflection.   Historically, disciplines have been developed in 
departmental settings as major centers of training for students.  The University has also long 
recogn�zed the value of exper�ent�al learn�ng.  The challenges of solv�ng complex problems 
and developing talents for lifelong learning in the twenty-first century have interdisciplinary and 
experiential dimensions that must be supported by the resources of the entire University and 
the commun�ty �n wh�ch �t �s s�tuated.  Some of these needs are met by offer�ng �nterd�sc�pl�nary 
majors, programs, and courses.  Here the University provides many vibrant options. 

A key �nst�tut�on on campus already engaged �n mak�ng cr�t�cal connect�ons �s the Johnston 
Center for Undergraduate Excellence, which houses the Office for Undergraduate Research, 
the Robertson Scholarsh�p Program, the Honors Program, and Burch F�eld Research 
Seminars.  Events such as the “Thursdays on the Terrace” performance series, the Frank Porter 
Graham Lectures, and the Undergraduate Multimedia Festival are already making important 
contributions to integrative learning at the University.  The Johnston Center has also supported 
�nterd�sc�pl�nary teach�ng programs that br�ng students and faculty together to collaborate on 
�ntellectual quest�ons of mutual �nterest.  To a large extent, the overarch�ng plan to enhance the 
curr�culum �s an extens�on of th�s already fru�tful enterpr�se. 

The Carolina Environmental Program also supports this kind of “connectedness.” The Albemarle 
Ecological Field Site in eastern North Carolina supports place-based, focused research projects 
that bring diverse faculty and community members together for a semester-long field research 
centered on real world problem solv�ng.

Many existing activities provide significant opportunities for students to connect their curricular 
learn�ng w�th other exper�ences on campus; however, the opportun�t�es w�ll not be fully real�zed 
w�thout more act�ve �ntegrat�on and coord�nat�on.  Examples �nclude the follow�ng:

Classroom experiences could be systematically coordinated with events in the Sonja 
Haynes Stone Black Cultural Center, the Ackland Art Museum, the Paul Green Theatre, the 
Morehead Planetar�um, Memor�al Hall, and other venues on- and off-campus.
Student resources -- such as the Student Union, Student Stores, The Daily Tar Heel, and the 
Campus Y -- already serve as v�tal crossroads for undergraduate act�v�t�es.  These m�ght be 
used �n �nnovat�ve ways to enhance connect�ons between trad�t�onal learn�ng and pract�ce. 

•

•

•
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Serv�ces for students (�nclud�ng Academ�c Adv�s�ng, the A.P.P.L.E.S. serv�ce learn�ng 
program, the Env�ronmental Resource Program, career serv�ces, health serv�ces, and 
learn�ng support centers) could be tapped to expand student learn�ng. 
Recent advancements �n �nstruct�onal technology can be used to foster �ntegrat�on of 
knowledge.  The University Libraries have provided new databases that make research 
access�ble to students �n powerful ways.  V�deo conferenc�ng �s a potent means of mak�ng 
connect�ons between the academ�c commun�ty at Chapel H�ll and the var�ous c�v�c and 
educat�onal commun�t�es around the state.  Such connect�ons prov�de the means for �nter-
�nst�tut�onal collaborat�on that can make dynam�c connect�ons between learners throughout 
the UNC System and across the entire globe. 

RECOMMENDED INITIATIVES

Establish a Connections Center

Among the goals of the QEP �s to h�ghl�ght the many connect�ons that students are already 
mak�ng on campus and to select areas to emphas�ze for spec�al enhancement. Towards th�s 
end, we propose the establishment of a new Connections Center on campus whose mission 
would be to foster the integration of all dimensions of student learning.   On-campus act�v�t�es 
and off-campus l�nks supplement the curr�culum by help�ng undergraduates make cr�t�cal 
connect�ons between classroom knowledge and the�r overall learn�ng exper�ence.  By v�ew�ng 
the totality of student experience as the matrix for learning, this office would help to establish a 
new educat�onal v�s�on that more deeply �ntegrates curr�cular and extra-curr�cular act�v�t�es.  A 
center ded�cated to th�s purpose w�ll promote dynam�c connect�ons that are already be�ng made, 
and foster the development of new links among the many educational opportunities at UNC-
Chapel Hill.  Designating a director -- perhaps an assistant dean or a “Connections Czar” -- and 
prov�d�ng that person w�th ded�cated staff �s necessary �n order to both focus attent�on on the 
learn�ng act�v�t�es and opportun�t�es on campus and to �ntegrate the extens�ve potent�al of th�s 
�nnovat�ve v�s�on.  Wh�le some adm�n�strat�on would be necessary, the cr�t�cal role of th�s center 
would be to advocate, promote, and generate �nvolvement �n new and ex�st�ng �n�t�at�ves.  The 
office would advocate for faculty members seeking to create innovative learning initiatives in 
curr�cular and exper�ent�al arenas. 

One opt�on m�ght be to merge the new Connect�ons Center w�th the ex�st�ng act�v�t�es of the 
University’s Center for Teaching and Learning, while another might be to create the Connections 
Center within the Office of Undergraduate Education where responsibility for the undergraduate 
curriculum resides.  Locating the Center in the Student Union might foster interest among the 
students and �ncrease the�r �nteract�on.

The follow�ng anc�llary �n�t�at�ves could also be under the ausp�ces of the Connect�ons Center:

Connections Website

A cr�t�cal element �n prov�d�ng a connected learn�ng env�ronment �s mak�ng students and faculty 
aware of the many opportun�t�es on campus.  The creat�on and ma�ntenance of a dynam�c and 
�nteract�ve webs�te that funct�ons more effect�vely than the campus calendar would prov�de a 
nexus and a clear�nghouse for campus, departmental, and student act�v�t�es.  A better search 

•

•
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engine is also needed on the University website to help students make more discriminating 
connect�ons. 

Connections Colloquium Series

Most departments have an ongoing colloquium series that is primarily “in-house.” Many of 
the colloqu�a would be of broader �nterest �f students were made aware of opportun�t�es 
and encouraged to take advantage of these opportun�t�es.  At a m�n�mum, colloqu�a could 
be publ�c�zed more broadly, part�cularly colloqu�a that have potent�al for enhanc�ng cr�t�cal 
connect�ons.  To encourage departmental comm�tment to th�s process, appropr�ate colloqu�a 
could be given a special designation, promoted broadly, supported by University funds, and 
digitally recorded for subsequent use by the University community.  This added level of support 
would encourage departments to be aggress�ve �n pursu�ng �mportant speakers, part�cularly 
those who are l�kely to br�dge d�sc�pl�nes and subspec�alt�es.  Furthermore, w�th adequate 
warn�ng and access to prev�ously recorded talks, faculty would be encouraged to enhance and 
expand courses along transd�sc�pl�nary l�nes and perhaps to mandate attendance at relevant 
academ�c events.  When v�ewed from afar, th�s comm�tment to �ntellectual cl�mate would send 
an important message to prospective students regarding UNC-Chapel Hill’s focus on enhancing 
cr�t�cal connect�ons.

Communities of Common Interest via Listservs

Courses and publ�c events can foster cr�t�cal connect�ons, but at some level �nterpersonal 
relat�ons and commun�ty sens�b�l�t�es are l�kely to be relevant.  The pr�mary need �s to help 
members of communities of common interest find each other.  To that end, UNC-Chapel Hill 
should promote the use of l�stserv software to establ�sh and foster groups of �nd�v�duals who 
share a common �nterest.  A mechan�sm should be establ�shed so that �nd�v�duals can announce 
a plan to establish a new community of common interest on a more or less specific topic (e.g., 
World War II, altruism, or Picasso).  This announcement would go to the broader University 
community, and interested parties could opt in by joining a listserv.  Subsequent development 
would be listserv-specific.  At a minimum, listserv members would keep each other informed 
regard�ng relevant events, use the l�stserv to post quer�es, or seek feedback on �deas.  More 
advanced l�stservs m�ght engage �n onl�ne d�scuss�on and debate.  F�nally, l�stservs m�ght 
eventually move “off the page” and lead to other events, courses, and intellectual products.

Indexed Course Listings

From a pract�cal perspect�ve, �t �s �mportant to allow students who seek cr�t�cal connect�ons 
across courses to be able to find courses that are relevant.  One solution is to establish 
descr�pt�ve terms for ex�st�ng courses and l�st them �n a searchable database that l�nks terms 
to courses.  For example, a student interested in World War II might be aware of courses in 
H�story, but fa�l to not�ce relevant offer�ngs �n Soc�ology, Pol�t�cal Sc�ence, or Geography.  A 
student �nterested �n the work of Pablo P�casso m�ght not�ce courses �n Art, but fa�l to not�ce 
relevant work on aesthet�cs �n Psychology, Ph�losophy, or Phys�cs.
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II and III.  Foster Learning Connections through Interdisciplinary Clusters, Innovative 
Scheduling Alternatives, and One-Credit Courses

The comm�ttee rev�ewed three structural approaches for �mplement�ng cluster-or�ented 
educational experiences (the Interdisciplinary Cluster Program), interdisciplinary courses, 
and �nnovat�ve schedul�ng alternat�ves for prov�d�ng short, �ntense, and cross-l�nked courses 
(Maymesters, Submesters, and Integrated Clusters).  In addition, the committee considered the 
value of one-cred�t courses.

Integrative Option:  Interdisciplinary Clusters

The first and more traditional approach takes advantage of current courses and new courses 
generated accord�ng to the �nterests of �nd�v�dual faculty members.  Th�s approach, present 
in the curriculum review adopted by the University, involves the identification and explicit 
association of standard courses that can be linked by subject matter and treatment.  We 
bel�eve that w�th a modest degree of coord�nated des�gn and execut�on among the course 
instructors, this approach will represent a valuable first step toward enhancing student and 
faculty awareness of �nterd�sc�pl�nary connect�ons.  We recogn�ze the value of th�s approach 
and recommend that the University provide the necessary means and encouragement for the 
identification, coordination, and scheduling of the Interdisciplinary Cluster Program.  We bel�eve 
that effective a priori clusters can be either faculty-generated or student-identified.  

The �ntegrat�ve opt�on offers tremendous potent�al for mak�ng connect�ons across d�sc�pl�nes �n 
a focused way. Two or more professors �n a course or cluster of courses would no doubt br�ng 
d�fferent perspect�ves to a s�ngle top�c.  The ensu�ng d�alogue would enable students to confront 
d�fferent ways a top�c can be understood, and would ensure that the d�sc�pl�nary perspect�ves 
w�ll be balanced and br�ng a r�cher exper�ence than can be presented by a s�ngle professor.  
Through the�r d�alogues w�th the�r professors, students w�ll come to know the scholarly act�v�ty of 
their professors, and will see how mature thinkers pursue knowledge.  This will often be the first 
t�me that many students w�ll be presented w�th a model for the�r own �ntellectual development. 

Interdisciplinary Classes

A second approach to the use of clusters �s represented by courses that are �nherently 
�nterd�sc�pl�nary.  The comm�ttee cons�dered a range of such course approaches offered at other 
institutions.  Interdisciplinary courses are effective, but most programs reviewed were relatively 
limited in the number of students served.  In addition, the heavy demand for creating a large 
number of ent�rely new course offer�ngs was v�ewed by the comm�ttee as �mpract�cal. 

Innovative Scheduling Alternatives

The th�rd approach was the one most favored by the comm�ttee, and the one that we 
recommend:  to provide short, intensive, and cross-linked courses in which students are 
exclusively engaged.  The prospect of engag�ng students �n br�ef, �ntens�ve, and �ntegrat�ve 
learn�ng exper�ences dur�ng wh�ch they are not d�stracted by the da�ly demands of balanc�ng 
courses and extracurr�cular act�v�t�es has cons�derable mer�t.  An �ntens�ve course (or courses) 
that are a student’s sole focus for a t�me would prov�de the �deal env�ronment for focus�ng on 
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many facets of a single theme, while still allowing time for reflection and exploration.  Students 
would remain centered on a given topic, do work in the field or community, and have the 
opportun�ty for concentrated research and extended d�scuss�on.  The comm�ttee was so 
conv�nced of the value of th�s approach that �t recommends:  (1) that an innovative scheduling 
alternative be implemented; (2) that the University (most likely the College of Arts and Sciences 
and the Summer School) identify and provide the necessary administrative support structure; 
and (3) that one or more of these alternatives be made available to students under the new 
General Education curriculum.

The first model of an intensive course echoes an approach that has been growing in popularity 
at other �nst�tut�ons �n recent years.  Th�s model uses a short sess�on outs�de the regular 
academ�c year dur�ng wh�ch students are totally �mmersed �n the course.  Short sess�ons are 
typ�cally offered as a January �ntersess�on or as an �ntens�ve learn�ng exper�ence �n the summer.  
A January intersession poses difficulties at UNC-Chapel Hill for two reasons.  First, the time 
between the end-of-the-year hol�day per�od and the open�ng of the spr�ng semester �s too short 
for an intersession.  Second, the University’s academic calendar must be in synch with Duke 
University’s calendar to accommodate the inter-institutional Robertson Scholars program.  An 
intensive summer experience, dubbed a “Maymester,” would have no such scheduling difficulty.  
If the Maymester were scheduled during the first three weeks of the first summer session, 
students and faculty could st�ll reserve most of the summer for the�r customary act�v�t�es. 

There are two other poss�b�l�t�es that prov�de alternat�ve forms of a block system w�th�n the 
regular academic semester.  They are the “Submester” and “Integrated Cluster” models, each of 
wh�ch presents the�r own advantages and challenges.  Deta�ls about these opt�ons are prov�ded 
�n Append�x F.  

The Maymester model is the innovation that can be most quickly and profitably implemented at 
UNC-Chapel Hill.  A Maymester would entail the creation of a number of intensive three-week 
courses constructed expl�c�tly to expose students to the connect�ons among d�fferent ways 
of learning.  The Maymester would start at the beginning (or in advance) of the first summer 
sess�on and last for three weeks.  Each Maymester course would cons�st of 2.5 contact hours 
per day for five days per week to confer three credit hours.  To ensure that the students who 
enroll in a Maymester course would benefit from the intensive nature of that course, students 
would be allowed to take only one Maymester course at a t�me and could not s�multaneously 
enroll �n other courses.

The Maymester model offers many advantages, both pedagog�cal and pract�cal.  The more 
�ntens�ve exposure of students to course mater�al would allow both greater focus and the 
opportun�ty for exploratory learn�ng.  The longer da�ly contact and absence of concurrent 
courses compet�ng for student t�me and attent�on would prov�de more opportun�t�es for non-
traditional course design built around experiential-, field- and travel-based learning.  Maymester 
courses would avo�d the log�st�cal problems assoc�ated w�th team teach�ng dur�ng the academ�c 
year.  In addition, Maymester courses could be administered through the Summer School 
w�thout add�t�onal adm�n�strat�ve costs.  N�ne-month faculty members teach�ng a Maymester 
course would rece�ve add�t�onal salary, and the Maymester approach could be p�lot-tested 
relat�vely eas�ly w�th a modest number of course offer�ngs.  The comm�ttee acknowledged that 
Maymester courses would requ�re add�t�onal costs to students by be�ng outs�de the regular 
academ�c year as �s the case w�th summer school.  The courses offered, wh�ch must be su�table 
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to the more �ntens�ve learn�ng schedule, m�ght have to be spec�ally adapted from ex�st�ng 
courses or newly des�gned �n order to meet the �ntegrat�ve learn�ng requ�rement.  None of these 
issues appeared to be significant barriers to carrying out the Maymester approach.

One-Credit Courses

An �nnovat�ve proposal for creat�ng connect�ons between curr�cular and exper�ent�al modes 
of learn�ng w�thout the need for extens�ve restructur�ng would be to expand the opt�ons for 
one-cred�t courses.  Currently, one-cred�t opt�ons are ava�lable for laborator�es, �nternsh�ps, 
and service learning projects that support the content of traditional courses.  For example 
the C-START program �n the Honors Program enables undergraduates to study a top�c �n 
enough depth and offer -- under close faculty superv�s�on -- a one-un�t elect�ve open to the�r 
undergraduate classmates.  A new one-credit SPCL (Special) course supported by the Office 
of Undergraduate Research focuses on “Modes of Inquiry,” wherein selected professors share 
the�r methodolog�es and the paths they followed �n ga�n�ng the�r expert�se.  These models 
generate dynam�c awareness of the l�nked ways of know�ng that occur on the campus every 
day.  Clear cr�ter�a for one-cred�t courses should be based upon one-th�rd of the requ�rements 
for a regular undergraduate offer�ng.  Th�s deta�led template could be used by departments to 
create “micro-seminars” and other one-credit curricular offerings that encourage undergraduates 
to make the�r own cr�t�cal connect�ons.  The content and contact t�me would be restr�cted dur�ng 
the semester, thus enabl�ng (and poss�bly requ�r�ng) creat�ve schedul�ng of courses dur�ng 
even�ng and weekend hours.

Additional Considerations

Courses meet�ng the �ntens�ve, �ntegrat�ve approach w�ll most often be newly des�gned to 
emphas�ze the connect�ons sought �n the new General Educat�on curr�culum and to meet the 
�ntens�ve character and opportun�t�es of those frameworks for learn�ng.  Staff support w�ll be 
necessary to fac�l�tate the course development effort, coord�nate offer�ngs, support aspects 
of exper�ent�al courses, and to ass�st �n the evaluat�on of the �ntens�ve course programs.
The new �ntegrat�ve opt�on w�ll place spec�al demands on the cross-d�sc�pl�nary expert�se 
of faculty members, and �t w�ll be �mportant for faculty to have that expert�se enhanced 
if students are to benefit fully from the integrative option.  Therefore, faculty members 
teaching Maymester (and the Submester and/or Integrated Cluster models if implemented) 
offer�ngs should have one-course release t�me to allow them to aud�t a regular course �n a 
d�fferent d�sc�pl�ne potent�ally l�nked to the�r own offer�ng.  Th�s release t�me to aud�t should 
be available at intervals as often as once every five years as long as the faculty member 
cont�nues to offer these schedul�ng alternat�ves.
Faculty members who regularly teach an �ntens�ve connect�ons course should be expected 
to offer the course on a regular bas�s. 
Course and/or cluster development awards -- e�ther as academ�c year release t�me or as 
summer awards -- w�ll be needed.

Strengthen Support for Academic Advising

H�gh-qual�ty academ�c adv�s�ng can make the d�fference between meet�ng a set of curr�culum 
requ�rements and hav�ng a truly mean�ngful and �ntegrated educat�onal exper�ence.  From the 
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time students first begin to consider the University as a place to pursue their field of study and 
throughout the�r undergraduate careers, students talk w�th adv�sors to get �nformat�on about 
academic majors, curriculum requirements, educational opportunities, and campus resources, 
mak�ng cho�ces that have �mpl�cat�ons for the�r careers and the�r l�ves.  Adv�sors are partners 
w�th students as they dev�se and manage the�r programs of study, ask�ng quest�ons that help 
students explore connections between their course requirements, major disciplines, and career 
goals.  

All undergraduates are requ�red to meet w�th an adv�sor �n the Academ�c Adv�s�ng Program �n 
their first two years at Carolina, while they are in the General College.  Students are assigned 
to an adv�s�ng team wh�ch cons�sts of an Ass�stant Dean, a Sen�or Adv�sor and three full-t�me 
advisors (supported by an office assistant) according to their interest in a particular field or 
major.  After they declare a major, during the second semester of their sophomore year, they 
are adv�sed and mentored by faculty members who serve as departmental adv�sors.  Formal 
mechan�sms should be developed to strengthen the relat�onsh�p between the adv�s�ng prov�ded 
�n academ�c departments and that offered by the profess�onal adv�sors �n the Academ�c Adv�s�ng 
Program.  The departmental role is particularly important as it relates to courses in the major 
but expert�se �s not always ava�lable �n academ�c un�ts concern�ng the other requ�rements for 
graduat�on. 

W�th the �mplementat�on of the new curr�culum and new �n�t�at�ves, the cr�t�cal role of adv�s�ng 
w�ll be he�ghtened.  Toward th�s end, we recommend hiring at least one additional team of full-
time advisors (Ass�stant Dean, Sen�or Adv�sor, three adv�sors and one support staff) who w�ll 
gu�de and ass�st undergraduates �n the �ntegrat�on of the new curr�cular opt�ons �nto all aspects 
of the�r academ�c careers.

All new first-year students are required to attend a summer orientation program.  It is here 
that students and their parents learn about the mission of the University’s General Education 
curr�culum.  Making Critical Connections should be a prom�nent and recurrent theme as 
the students are introduced to the life of the University -- in orientation videos, welcoming 
addresses, �n�t�al adv�s�ng appo�ntments, and peer counsel�ng.
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Overview

The University of North Carolina at Chapel Hill is committed to making research, mentored 
scholarsh�p, and creat�ve performance d�st�nct�ve features of undergraduate educat�on at 
the University.  The provision of “high quality undergraduate instruction to students within a 
community engaged in original inquiry and creative expression” (emphasis added) has been 
an explicit part of the University’s mission statement since 1994.  Our intellectual community 
is defined by the fact that faculty members are involved in a wide range of undergraduate 
programs, are comm�tted to tra�n�ng master’s and doctoral students, and also are engaged 
in their own research and scholarly activity.  If any of these fundamental tasks were to be 
abandoned, we would no longer be a Research-Extensive university.  Ideally, universities 
such as ours are “communities of learners” where “the shared goals of investigation and 
discovery should bind together the disparate elements to create a sense of wholeness” (Boyer 
Commission Report on Educating Undergraduates, p. 9).  

In reality, the emphasis on research at large research-extensive universities has at times 
separated faculty from undergraduates and graduate educat�on from undergraduate educat�on, 
to the detriment of all.  The development of a Quality Enhancement Plan (QEP) offers UNC-
Chapel H�ll the opportun�ty to des�gn mechan�sms that w�ll enable our undergraduates to 
become full participants in the intellectual life of the University, and to engage in the research 
culture that surrounds them on our v�brant campus.  Our QEP, Making Critical Connections, 
will encourage students to refine their interests, to find out how discoveries are made through 
“hands on” learning, and to discuss their research findings with others.  We believe that students 
who have exper�enced �nqu�ry and d�scovery are well prepared to address future unsolved 
problems and to assume �mportant roles as enl�ghtened c�t�zens and leaders.  

In 1997, the Chancellor’s Task Force on Intellectual Climate released a report that described 
several ways in which our University was failing to engage enough of its students in a satisfying 
and powerful intellectual life sufficient to address the pressing needs of society (a crucial role 
for a publ�c un�vers�ty).  The report also outl�ned several �nterrelated strateg�es for effect�ng 
change.  An important recommendation of the Intellectual Climate report was the creation of an 
Office of Undergraduate Research (OUR) at the University to expand opportunities for active, 
mentored learning experiences for undergraduates.  The mission of the Office of Undergraduate 
Research, wh�ch was establ�shed �n 1999, �s to help all undergraduates engage �n research, 
scholarsh�p, and creat�ve performance both �ns�de and outs�de the classroom.

The past several years have seen cons�derable nat�onal attent�on d�rected to undergraduate 
educat�on �n research un�vers�t�es �n general, and to the �mportant role of undergraduate 
research �n part�cular.  At a 2002 nat�onal meet�ng on undergraduate research organ�zed by 
the Re�nvent�on Center, Carolyn Ash Merkel, D�rector of Student-Faculty Programs at the 
California Institute of Technology, spoke of the factors enabling undergraduate learning through 
inquiry and research to flourish on some campuses but not on others.  In her view, a “culture 
of undergraduate research” is necessary in which administrators, faculty, and students each 
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play important roles in defining and articulating the shared values and benefits of widespread 
student part�c�pat�on �n the un�vers�ty’s research m�ss�on.  Merkel also po�nted out that 
chang�ng academ�c culture �s a challeng�ng and lengthy process (Undergraduate Research 
and Scholarship and the Mission of the Research University Conference Proceedings, pp. 
43-46).  UNC-Chapel Hill, along with many excellent research universities, has embraced 
this challenge, and signs of progress abound.  Undergraduate research is part of the recently 
released Academ�c Plan and an �mportant component of the new General Educat�on curr�culum.  
Making Critical Connections offers all of us the opportun�ty to make undergraduate research a 
seamless part of the culture at the University of North Carolina at Chapel Hill.

Objectives

If undergraduate engagement in the University’s research mission is to become a defining 
feature of an undergraduate education at UNC-Chapel Hill, the many constituencies who 
compr�se our commun�ty w�ll each have �mportant roles.  The staff and administration must 
offer ongo�ng support to undergraduate research programs and �ncorporate the expectat�on of 
undergraduate �nvolvement �n or�g�nal research and scholarsh�p �nto the messages they convey 
to the publ�c.  Faculty members should welcome opportun�t�es to mentor undergraduates, 
apprec�ate the effect�veness of th�s mode of teach�ng, and feel valued and rewarded for these 
act�v�t�es.  Graduate students and postdoctoral fellows w�ll need to develop the�r mentor�ng 
sk�lls, and v�ew work�ng w�th undergraduates as an �mportant part of the�r profess�onal 
development.  Undergraduate students must arr�ve here w�th the expectat�on of engag�ng �n 
original work, learning how to find the opportunities that match their interests, and of being 
welcomed �nto the commun�t�es of performance, scholarsh�p, and research that compr�se our 
campus.  

To enable these groups to embrace the�r essent�al roles, the comm�ttee recommends the 
follow�ng: 

Appoint four current UNC-Chapel Hill faculty members to terms as “Undergraduate 
Research Professors” to support and expand undergraduate research opportunities 
in all disciplines. 

Establish several series of linked courses (“Research Tracks”) across the disciplines 
to introduce students to unsolved problems, help them understand multiple modes of 
inquiry, and enable them to conduct original work.

Identify existing courses that can serve as model research tracks.
Invite faculty members to design new research tracks and/or modify their courses to 
contr�bute to one or more research tracks.
Investigate ways in which course clusters (proposed for the new General Education 
curriculum) and “Maymesters” (discussed in the Curriculum Innovation section of this 
document) can fac�l�tate the �mplementat�on of research tracks.

I.

II.

○
○

○
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Increase the number of course offerings in which students carry out original research 
projects using Graduate Research Consultants.

Enhance the opportunities for undergraduate students to be mentored in original 
research.  

Offer workshops to prepare graduate students and postdoctoral fellows to become 
effective mentors to undergraduate students.  In addition, mechanisms must be created 
to g�ve formal recogn�t�on to these mentors and to compensate them �n an appropr�ate 
manner. 
Expand the Summer Undergraduate Research Fellowship (SURF) program.
Undertake department level planning to increase undergraduate involvement in 
experiential education and research (including the appointment of “Undergraduate 
Research Liaisons”) and to develop formal mechanisms to acknowledge faculty 
members who mentor undergraduate students. 

Undergraduate Research 

BACKGROUND

The University of North Carolina at Chapel Hill has long been known for the high quality of its 
undergraduate offerings.  There is a rich tradition at the University of undergraduate research 
and collaborat�on among faculty, postdoctoral fellows, graduate students, and undergraduates 
in many departments on campus.  Indeed, in some disciplines (such as Art, Music, and 
Creat�ve Wr�t�ng) foster�ng students’ creat�ve ab�l�t�es has h�stor�cally been at the heart of the 
educat�onal process �n these programs.  However, �ncorporat�ng undergraduate part�c�pat�on 
�s more problemat�c �n other d�sc�pl�nes.  Even the language used to descr�be undergraduate 
�nvolvement �n or�g�nal work can vary sharply among d�sc�pl�nes.  There was also a lack of 
campus-w�de emphas�s on undergraduate scholarsh�p beyond the Honors Program pr�or to the 
issuance of the Chancellor’s Intellectual Climate Task Force report in 1997.  In response to that 
report, the Office of Undergraduate Research (OUR) was created in 1999 to help all University 
students to engage in research.  Over the past six years, the Office of Undergraduate Research 
has not only accumulated valuable �nformat�on concern�ng how faculty and students v�ew 
undergraduate scholarsh�p, but has also developed a ser�es of programs to �ncrease the number 
of undergraduate part�c�pants and to draw both local and nat�onal attent�on to undergraduate 
accompl�shments (Pukk�la, Taylor, and Gray-L�ttle, 2001).  S�nce many elements of Making 
Critical Connections draw on this experience, the history of the Office of Undergraduate 
Research and the development of �ts programs are summar�zed below.  

Initial Departmental Interviews

To best understand the undergraduate research strengths of ex�st�ng programs and ways they 
might be expanded, the Office of Undergraduate Research interviewed a representative from 
each department (either the Chair or the Director of Undergraduate Studies) during 1999 (the 
inaugural year).  The interviews focused on how departments define undergraduate research 
and scholarsh�p, and how those exper�ences are structured.  Based on these conversat�ons, 
the Office of Undergraduate Research concluded that nearly all departments have mechanisms 
�n place to encourage mentored, self-d�rected work that enables �nd�v�dual students or small 

III.

IV.
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groups of students to explore an issue of interest to them.  In all disciplines these research 
experiences involve student creativity and communication of the results to others.  In addition, 
the exper�ences �nvolve �nqu�ry, des�gn, �nvest�gat�on, research, scholarsh�p, d�scovery, 
appl�cat�on and/or performance to a greater or lesser degrees depend�ng upon the top�c.  
There �s also often an �mmed�ate connect�on to a local, nat�onal, or �nternat�onal �ssue, and an 
�ncreas�ng apprec�at�on of mult�d�sc�pl�nary approaches.  

Faculty members generally v�ew the�r mentor�ng of undergraduates as a deeply sat�sfactory 
form of teaching, although one that requires a major commitment of time and resources.  
Undergraduates are uniformly positive about these experiences, and conclude that they have 
lasting value.  For example, an alumnus who returned to UNC-Chapel Hill as a faculty member 
wrote: “It was only after joining a research lab [as an undergraduate] that I felt the thrill of 
discovering something that has never been realized before.   I have carried the excitement 
derived from my undergraduate research through graduate school at Berkeley, my postdoctoral 
studies at Stanford, and will continue to carry it for the rest of my life as a scientist.”  

Office of Undergraduate Research Website

To help direct undergraduates to the opportunities available to them, the Office of 
Undergraduate Research created a website for students and faculty (www.unc.edu/depts/our) 

that offers �nformat�on about departmental 
programs and how to get started �n or�g�nal 
research and scholarsh�p.  The webs�te also 
includes a flexible database of research 
opportun�t�es where faculty, graduate students, 
and postdoctoral students can “invite” 
undergraduate part�c�pat�on e�ther for course 
cred�t, for pay, or for work as a volunteer.  These 
resources cont�nue to be ut�l�zed by the campus 
commun�ty, as �nd�cated here.  Note that only 
visits to the Office of Undergraduate Research 
homepage are tracked, so the numbers s�mply 

reflect yearly trends rather than an actual number of visits.  (Many students respond to postings 
w�th l�nks to �nternal pages.)  The post�ngs rema�n on the webs�te unt�l faculty members ask that 
they be removed.  In January 2006 there were 291 positions advertised on the website.
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Undergraduate Research Fellowships and Supply Awards

Barriers to increased participation in undergraduate research that were identified in 1999 
include sufficient financial support to students during the summer (so that they do not need 
to spend all the�r t�me earn�ng money to defray the�r college expenses) as well as funds 
for essent�al research suppl�es and related expenses dur�ng the school year.  Through a 
comb�nat�on of grants from foundat�ons, government agenc�es, and �nd�v�dual donors, the 

Office of Undergraduate Research has been 
able to re�mburse students for the�r out-of-
pocket research and travel expenses, and 
also increase the financial support for the 
Summer Undergraduate Research Fellowship 
(SURF) program.  However, the demand for 
the summer fellowsh�ps has always exceeded 
the supply, part�cularly �n recent years.  The 
Office of Undergraduate Research will 
continue to seek expanded financial support 
for undergraduate research.  For example, the 
Office of Undergraduate Research began a 
program �n 2004 to ass�st faculty hold�ng grants 
from the Nat�onal Sc�ence Foundat�on (NSF) to 
apply for NSF supplemental awards to support 
undergraduate research projects (the “Research 
Experiences for Undergraduates” program).  
Interest in entrepreneurial projects (designed 
to produce products of tang�ble value) and �n 
international projects continues to increase.  
Making Critical Connections w�ll help 
potent�al donors understand the value of these 
exper�ences, espec�ally as �ncreas�ng numbers 
of students and faculty come to expect them.  In 

add�t�on, the r�s�ng �nterest �n conduct�ng research abroad (as �llustrated at left) �s appropr�ate 
for a campus such as ours wh�ch has an �ncreas�ng focus on �nternat�onal�zat�on, as d�scussed 
elsewhere �n Making Critical Connections.  

Graduate Mentor Awards 

Another barrier to expanded participation in undergraduate research identified in 1999 was 
the lack of enough qualified mentors beyond 
a core group of faculty members.  The 
Office of Undergraduate Research initiated 
a collaborat�on w�th the Graduate School, 
reason�ng that learn�ng to superv�se the 
work of others �s an �mportant component of 
graduate professional development.  The Office 
of Undergraduate Research has offered a 
ser�es of workshops to help graduate students 
prepare for the�r roles as mentors (w�th the 
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adv�ce and superv�s�on of the faculty) and has offered modest compensat�on to these graduate 
student mentors (Pukkila and Milgram, 2001).  Interest in the program continues to increase, 
as �llustrated here.  Wh�le a number of graduate students have asked to formally mentor 
add�t�onal students, the program has been l�m�ted to a s�ngle award per graduate student due 
to lack of funds.  Th�s focus on the graduate-undergraduate �nteract�on takes advantage of the 
un�que cl�mate of a Research-Extens�ve un�vers�ty, and has rece�ved cons�derable nat�onal 
attent�on (Undergraduate Research and Scholarship and the Mission of the Research University 
Conference Proceedings, pp. 21-24).  The Office of Undergraduate Research also collaborates 
with the Office of Postdoctoral Services, since many postdoctoral fellows have expressed an 
�nterest �n prepar�ng to become more effect�ve mentors of undergraduates.  Postdoctoral fellows 
are encouraged to post research opportun�t�es for undergraduates, and workshops on mentor�ng 
have been organized by the Office of Postdoctoral Services and the allied Postdoctoral 
Association.  Unfortunately, to date the Office of Undergraduate Research has been unable to 
extend the mentor awards to include postdoctoral students due to the lack of sufficient funding. 

Graduate Research Consultants for Undergraduate Courses

At the time the Office of Undergraduate Research was established, it was recognized that 
there was a need to support faculty members across the campus who w�shed to �ntegrate 
more research and “inquiry-based” pedagogy into their courses.  One of the responsibilities of 
the founding director of the Office of Undergraduate Research was to develop such support 
mechan�sms.  Th�s comb�nat�on of focus�ng both outs�de and �ns�de the classroom �s unusual 
among undergraduate research programs, but has served our campus well.  In 2003, the Office 
of Undergraduate Research Director and the Director of Curriculum Development in the Center 
for Teach�ng and Learn�ng met w�th a small group of faculty �n the soc�al sc�ences to ask what 
mechan�sms could be developed to encourage faculty to �ntroduce research exper�ences for 
students �nto the�r courses.  The group concluded that faculty members m�ght be encouraged to 
convert existing “course projects” (which usually result in a term paper) into research projects 
undertaken by teams of students �n the class, �f the faculty were to have the ass�stance of 
graduate students (�n add�t�on to the usual graduate teach�ng ass�stants).  

Accordingly, the Office of Undergraduate Research and the Center for Teaching and Learning 
piloted the “Graduate Research Consultant” (GRC) program in fall 2003.  Each Graduate 
Research Consultant was paid $500 for thirty hours of work during the semester in which they 
helped students to frame quest�ons appropr�ate for the d�sc�pl�ne, des�gn and carry out an 
original investigation, and report their findings to the class in oral or written (usually PowerPoint) 
form.  S�nce �ts �ncept�on, twenty-four courses have been taught �n the soc�al sc�ence, 
human�t�es, and natural sc�ence areas �nvolv�ng th�rty-three Graduate Research Consultants 
and nearly 1,000 students.  Th�s program has also rece�ved cons�derable nat�onal attent�on 
(Integrating Research into Undergraduate Education:  The Value Added, 2004).  

During the summer of 2004, the Office of Undergraduate Research and the Center for Teaching 
and Learn�ng carr�ed out a formal assessment of the program by �nterv�ew�ng all the faculty and 
Graduate Research Consultants �nvolved to date and a random select�on of students from each 
class.  The response was overwhelmingly positive.  Undergraduate students cited numerous 
benefits of the research component.   These included the opportunity for hands-on learning, 
exposure to valuable l�brary and Web resources, �ncreased knowledge �n stat�st�cal methods, 
and greater confidence in conducting primary research. 
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 “…I feel like I have a lot more power over the research.  It’s not like I have to go seek all this 
information out and maybe I’ll find it, maybe I won’t. I feel a lot more confident that I know how 
to do it and that it’s not a big scary thing. I feel much more in control of doing it.” 
 --Undergraduate student 

“I definitely think this [research project] is valuable because I haven’t had any other classes 
where we’ve had to use SPSS or any of those programs so I’ve done research projects but 
never with statistical analysis. And so it was very beneficial in that I learned how to use data 
sets and things like that for research. At first I didn’t want to do it going into it, but after I came 
out of it I was like wow, I understand things a lot.” 
--Undergraduate student

“…it was very valuable because you learned way more on your own than you would ever in a 
classroom.” 
 --Undergraduate student 

 The fourteen graduate students who were interviewed enjoyed the experience, intend to 
part�c�pate aga�n �f poss�ble, and have recommended the program to others.  They also say that 
they �ntend to �ncorporate student research �nto the�r own courses �n the future. 

“My experience as a Graduate Research Consultant was exciting—to have a role in allowing 
students to develop their own field work…for me it was exciting to see how that might work and 
to see what kind of support you might need for that to be successful…it was rewarding for me. It 
was also challenging. It helped me to know, if I were to implement [a research component] in my 
own course in the future how I might go about structuring it.” 
--Graduate Research Consultant 

“It was a great experience to work with undergrad students. It was fantastic to be able to see 
how the professor set up his class to include these group research projects. More than anything 
else, I saw a way of how to get undergrads involved in and excited about research.” 
--Graduate Research Consultant 

“…As another teaching method, having students work in small groups on projects has 
impressed me as a way to help students learn and gain mastery of some material that they 
wouldn’t in a lecture format. It sort of astounds me how little people absorb from that format. And 
my role of GRC has helped highlight that for me.” 
 --Graduate Research Consultant 

Faculty members were also enthus�ast�c about the program.  Many elected to �ncorporate a 
mult�d�sc�pl�nary component �nto the�r courses to ut�l�ze the expert�se of Graduate Research 
Consultants outs�de the�r own d�sc�pl�ne.  The faculty also apprec�ated the ass�stance they 
received with the logistics needed to support student research projects, and enjoyed supporting 
graduate students’ profess�onal development as �nstructors and as future faculty members.

 “…It makes for a better course. Because I’m convinced that the students like to do a research 
project…you want students to really be engaging with the world. And they can do so with 
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research as a complement to what they’re learning in class. And there’s really not a substitute 
for that.” 
 --Faculty member 

“I wouldn’t have done the project without a Graduate Research Consultant and in particular it 
worked very well to have his expertise in survey research because I’m not an expert on survey 
methods. So he was able to describe various scales and talk about different kinds of questions 
in a way that I couldn’t have done. So I appreciated that.” 
--Faculty member

“…I was really drawing on her [the Graduate Research Consultant’s] expertise with having 
worked in this kind of project. Because I’m trained as a historian, I’m aware of a lot of 
methodologies, but I haven’t actually participated in—especially things that kind of bordered on 
empirical. She knows the literature a lot more in that regard. So it was invaluable to me to have 
somebody like that.” 
--Faculty member 

Based on these findings, we believe that the Graduate Research Consultant program 
represents a flexible model that can be adapted in a variety of disciplines.   We also believe 
that �t successfully �ntroduces students to the hab�ts of m�nd that are essent�al for creat�ve 
contr�but�ons to the d�sc�pl�ne.  The ways we propose to expand and assess the Graduate 
Research Consultant program as part of the Making Critical Connections are descr�bed 
below.

Undergraduate Research Symposia

In addition to the focus on the intersection of graduate and undergraduate education, the Office 
of Undergraduate Research concentrated on bringing the results of student creative work to a 
broader audience.  Each year the Office of Undergraduate Research sponsors a “Celebration 
of Undergraduate Research,” which typically draws seventy-five to one hundred students, their 
parents, graduate and faculty mentors, and fr�ends.  The sympos�um �ncludes performances, 
oral presentations (“platform sessions”), and poster sessions.  

The Office of Undergraduate Research Director also initiated undergraduate research symposia 
for the North Carolina General Assembly in April 2001 (Pukkila and Whatley, 2001).  The first 
“Research in the Capital” symposium involved four schools in the University of North Carolina 
system (UNC-Chapel Hill, North Carolina Central University, North Carolina State University, 
and UNC-Asheville).  The UNC System Office of the President formed an Undergraduate 
Research Consort�um �n the summer of 2001, and the Consort�um planned an expanded 
Research �n the Cap�tal sympos�um for Apr�l 2003 and Apr�l 2005.  The goal of the sympos�a 
has been to h�ghl�ght the �mportant role of research �n undergraduate educat�on and the ensu�ng 
benefits to the state.  

Each campus selects students to part�c�pate �n the sympos�um from a pool of cand�dates 
nom�nated by the�r faculty adv�sors. Cr�ter�a for select�on �nclude the or�g�nal�ty and �mportance 
of the work and the students’ abilities to communicate the significance of their results to non-
spec�al�sts.  Another goal of the sympos�um was to showcase a broad range of d�sc�pl�nes 
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before the leg�slature.  Pr�or to the start of the sympos�um, �n-state students v�s�t leg�slators 
represent�ng the�r home d�str�cts and �nv�te them and the�r staffs to attend.  Both �n-state 
and out-of-state students who have conducted research w�th part�cular relevance to soc�al, 
econom�c, and/or cultural �ssues �n d�fferent parts of North Carol�na are asked to �nv�te 
appropriate legislators to their presentations.  In 2005, students from eight campuses were 
�ntroduced �n the House and Senate Chambers �n the even�ng sess�on pr�or to the sympos�um.  
The leg�slators have responded w�th amazement at the h�gh qual�ty and �mportance of the 
work presented.  The UNC Board of Governors endorsed a request to support undergraduate 
research throughout the UNC system in the 2005-2007 Biennial Budget.

Undergraduate Presentations at Professional Meetings

The Office of Undergraduate Research has also encouraged students to travel to professional 
venues to present the�r work.  Students can 
apply for grants of up to $1,000 to help defray the 
associated expenses.  In addition to providing 
a valuable exper�ence for the students, these 
presentat�ons allow others to apprec�ate the h�gh 
qual�ty of our students’ creat�ve contr�but�ons.  
These awards have been prov�ded for students 
across all d�sc�pl�nes, �nclud�ng the perform�ng 
arts.    

Balanced Participation across Disciplines and the Inclusion of Under-Represented 
Minority Students

The Office of Undergraduate Research has encouraged undergraduate participation in research 
�n all d�sc�pl�nes, and has des�gned a ser�es of programs rang�ng from exposure to research 
methodolog�es �n part�cular classes to summer fellowsh�p support.  To encourage part�c�pat�on 
across the disciplines, the Office of Undergraduate Research has sought a balanced 
representat�on on �ts faculty and student adv�sory boards and �n the select�on comm�ttees 
for fellowships and the “Research in the Capital” symposium.  The Office of Undergraduate 
Research has also been sens�t�ve to the needs of under-represented groups both �n our 
programs and �n the compos�t�on of our var�ous adv�sory groups.  

In addition, the Office of Undergraduate Research has benefited from the experience of 
establ�shed campus programs such as the Summer Pre-Graduate Research Exper�ence 
(SPGRE) and the Moore Undergraduate Research Apprentice Program (MURAP).   Both of 
these programs have prov�ded gu�dance on how to recru�t and engage d�verse students �n the 
sc�ences and soc�al sc�ences, respect�vely.  Although these programs are pr�mar�ly focused 
on research exper�ences for non-Carol�na students, they have prov�ded �mportant models for 
helping faculty to “see the talent” among under-represented minority Carolina undergraduates, 
espec�ally for programs that rely on faculty nom�nat�ons.

The Office of Undergraduate Research collaborates closely with the Office of Student Academic 
Counsel�ng �n the �mplementat�on of two programs to �ncrease part�c�pat�on �n sc�ence and math 
by under-represented minority students.  The first, the “Science and Math Achievement and 
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Resourcefulness Track” (SMART) is funded by the National Science Foundation as part of the 
Lou�s Stokes All�ance for M�nor�ty Part�c�pat�on.  Th�s program, wh�ch was establ�shed over a 
decade ago, supports research projects of students between their freshman and sophomore 
years.  More recently, Duke Energy sponsored the “Duke Energy Bioscience Scholars” program 
to help recruit high-achieving students to UNC-Chapel by bringing these bioscience students to 
campus prior to their first year for a research experience (together with a SMART “alum”) and a 
class dur�ng a summer sess�on.  Th�s program was p�loted �n the summer of 2005.

CURRENT UNDERGRADUATE ENGAGEMENT IN RESEARCH

Many universities have had difficulty measuring the types of research experiences engaged in 
by their undergraduates; UNC-Chapel Hill has been no exception.  Since 1999, the Office of 
Undergraduate Research has used two primary sources of information to estimate the extent 
of undergraduate �nvolvement.  F�rst, quest�ons about opportun�t�es to engage �n research and 
creative expression -- and overall satisfaction with those experiences -- were identified on the 
Nat�onal Survey of Student Engagement and added to surveys adm�n�stered to students by 
UNC-Chapel Hill’s Office of Institutional Research and Assessment.  Second, courses that 
award credit for student research experiences were identified in each department, and the 
number of students rece�v�ng course cred�t for research was mon�tored.  The proport�on of 
students carrying out research projects has increased from 25% to 31% over the past five years, 
and the number of course cred�t hours awarded for research �s about 3,000 per year.  These 
data are useful to establ�sh trends, but they are l�m�ted �n several ways.  F�rst, �t �s not always 
clear what students mean by a “research experience,” so the number may be an overestimate.  
Second, there has not been a uniform numbering system at the University, especially regarding 
“independent study” courses.  Since these do not always represent research experiences, they 
were excluded from the analys�s; hence, the cred�t hour count �s probably an underest�mate.  
S�nce both undergraduate research courses and undergraduate thes�s courses w�ll rece�ve 
des�gnated numbers �n the new curr�culum, �t should be eas�er to track enrollments dur�ng the 
�mplementat�on of Making Critical Connections.   Th�s year, to obta�n more accurate data and 
to quant�fy the products of undergraduate research and scholarsh�p, the College of Arts and 
Sciences added several questions to the online “Annual Report” that faculty complete each 
year.  

The College’s modified Annual Report asks several questions under the “teaching tab” that 
allow faculty to record the number of research projects they supervised, and also the number 
of theses they directed each year.  In addition, faculty members are asked to identify any 
undergraduates who presented the�r work at profess�onal meet�ngs, and to �dent�fy co-authors 
of publ�cat�ons who were undergraduates at the t�me the work was done.  These data allow 
the s�multaneous determ�nat�on of the extent of faculty �nvolvement �n each department, the 
number of undergraduates engaged �n creat�ve work across the d�sc�pl�nes, and the products of 
undergraduate scholarsh�p.  
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The full Summary Table for 2004-2005 �s �ncluded �n Append�x D.  Several trends are 
highlighted here.  First, 51% of the faculty completing the Annual Report mentored one or more 
undergraduates �n research dur�ng 2004-2005.  Faculty �n all departments served as mentors.  

The ranges seen �n departments �n each 
d�sc�pl�ne are shown here.  For example, �n 
humanities departments, between 14% and 
67% of the faculty in each department served 
as mentors (un�ts w�th only a s�ngle member 
were excluded from th�s chart).  Also, the 
Summary Table demonstrates that there �s an 
excellent balance among the d�sc�pl�nes, w�th 
125 projects in the arts, 262 in the humanities, 
430 �n the soc�al sc�ences, and 470 �n the 
natural sciences.  It appears that faculty across 
the College of Arts and Sc�ences are already 
very engaged �n mentor�ng undergraduate 

research projects.  While the number of faculty mentors in some departments may increase as a 
consequence of Making Critical Connections, th�s �s unl�kely to result �n a dramat�c expans�on 
of undergraduate research opportun�t�es.  S�nce these 375 faculty members superv�sed 
1,287 projects last year, it is also unlikely that these faculty members will be willing to mentor 
substant�al numbers of add�t�onal students.  These apparent constra�nts on the number of 
faculty mentors are d�scussed below.     

RECOMMENDED INITIATIVES

Appoint four current UNC-Chapel Hill faculty members to terms as “Undergraduate 
Research Professors” to support and expand undergraduate research opportunities 
in all disciplines. 

To build, support, and expand undergraduate research opportunities, the University intends to 
appoint four current faculty members to serve terms as “Undergraduate Research Professors.” 
The faculty members in these positions will reflect each of the four divisions in the College 
of Arts and Sc�ences (F�ne Arts, Human�t�es, Natural Sc�ences and Mathemat�cs, and Soc�al 
and Behavioral Sciences).  It may also be appropriate to appoint faculty members to these 
(or add�t�onal pos�t�ons) from the Profess�onal Schools where undergraduate part�c�pat�on 
�n research act�v�ty �s thr�v�ng or could be strengthened. These faculty members w�ll lead 
by example and also help the�r colleagues to develop courses based on student creat�ve 
work, �nqu�ry, and research, thereby creat�ng successful models for undergraduate research 
throughout the University.   

These term professorsh�ps, wh�ch would last for three years and not be renewable, would: (1) 
be appo�nted on a compet�t�ve bas�s; (2) carry a st�pend and compensat�on for the department 
when teach�ng load �s affected; and (3) help �ncorporate undergraduate research �n the�r own 
d�sc�pl�nes to �ncrease the number of research-�ntens�ve courses and develop new Research 
Tracks (described below).  During their terms, these “Undergraduate Research Professors” 
would work with the Director of the Office of Undergraduate Research to facilitate the transfer of 
successful methodologies developed in one department to others.  It seems clear that a small 
number of �nnovat�ve faculty members could �nsp�re product�ve changes across the campus.  

I.
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Establish Multidisciplinary “Research Tracks.”

Although undergraduate involvement in research is already substantial at UNC-Chapel Hill, 
the many ways that undergraduate students can become �nvolved are not always obv�ous.  
Some students enter the University with research experience and with clear ideas about what 
they want to accompl�sh as undergraduates.  Others arr�ve w�th the expectat�on that they w�ll 
focus on learning “the basics” and will undertake projects of their own design after earning 
the�r degrees.  By creat�ng l�nks between courses that �ntroduce students to solvable problems, 
explore modes of inquiry and investigation, and enable students to undertake projects, the 
“Research Tracks” promise to help guide students in choosing an appropriate series of 
courses at the University.  These links will enable students to connect the knowledge that they 
ga�n through the�r coursework w�th the�r personal goals, and �n the process carry out or�g�nal 
�nvest�gat�ons.  

The bas�s for these Research Tracks already ex�sts �n several d�sc�pl�nes, wh�ch could serve 
as models for new tracks.  The University recommends that each track include an introductory 
course that explores the boundary between the known and the unknown �n one or more 
disciplines. (It should be noted that many First-Year Seminar courses already have this focus).  
The University believes that each track should also include a course that exposes students to 
mult�ple modes of �nqu�ry.  F�nally, each track should �nclude course cred�t for or�g�nal student 
work (such as an Honors thes�s, a research course rece�v�ng cred�t under the exper�ent�al 
educat�on requ�rement, or a course �n wh�ch groups of students work together to produce a 
product of value to the d�sc�pl�ne).

Identify existing courses that can serve as model Research Tracks.

The University recommends that existing courses that comprise Research Tracks in various 
disciplines be identified by each department and highlighted as a part of the implementation 
of the new General Education curriculum.  If a “Connections Center” is established (as 
recommended in the Curricular Innovation section), it would be a useful place to collect and 
d�ssem�nate �nformat�on about the Research Tracks.  The proposed searchable database of 
“Indexed Course Listings” of descriptive terms for each course would be an ideal mechanism 
for allow�ng students to v�ew var�ous Research Tracks.  These l�st�ngs would also allow both 
students and faculty to apprec�ate opportun�t�es for �nterd�sc�pl�nary study and research.  

Invite faculty to design new Research Tracks and/or modify their courses to contribute to one or 
more Research Tracks both within and across disciplines.

Several successful models for Research Tracks already exist in the University.  For example, 
the Department of Psychology has a well-defined series of courses to introduce students to 
appropriate methodologies.  The Department of History requires all students majoring in history 
to choose a top�c of �nterest and enroll �n a sem�nar course �n wh�ch they ga�n exper�ence w�th 
original source materials.  The University recommends that graduate students be invited to 
part�c�pate �n the des�gn of new Research Tracks, part�cularly �n departments such as Engl�sh 
where advanced graduate students often serve as the �nstructors of record.  

II.
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The University also looks forward to the development of courses that would introduce students 
to mult�ple methodolog�es appropr�ate for the �nvest�gat�on of part�cular top�cs.  The development 
of interdisciplinary Research Tracks can be viewed as an example of the “Integrative Option:  
Interdisciplinary Cluster Program” proposed for the new General Education curriculum.  (The 
Integrated Clusters are discussed at length elsewhere in this document.)  

Investigate ways in which the proposed “Maymesters” and/or “Submesters” can facilitate the 
implementation of Research Tracks. 

The proposed “Maymester” and “Submester” scheduling options could prove ideal for any 
component of a Research Track, and would be very attract�ve to faculty members w�sh�ng 
to help students engage �n focused research for a l�m�ted per�od of t�me.  The comm�ttee 
recommends that the course development awards proposed for the Maymester and/or 
Submester include a specific call for courses that could contribute to one or more Research 
Tracks.

A major advantage of the proposed Research Tracks is that they would offer clear guidelines 
to undergraduates on how to get started �n research and how to obta�n the best preparat�on 
for undertaking research projects of significance.  They should help ensure that students 
undertaking thesis projects would have the necessary background and experience to commit 
to the work and carry �t through to complet�on, thus �ncreas�ng the sat�sfact�on of both the 
students and the faculty mentors.  They would also indicate the University’s commitment to 
undergraduate research exper�ences. 

Increase the number of course offerings in which students carry out original research 
projects using Graduate Research Consultants.

It is unlikely that every UNC-Chapel Hill undergraduate will undertake an individual research 
project.  However, it is possible that every student at the University could:  have some 
experience with asking an original question; using methods appropriate to specific disciplines 
to frame such a quest�on �n a way that �t could be �nvest�gated; apply appropr�ate methods to 
investigate the question; and communicate the findings to peers.  The committee recommends 
that the Graduate Research Consultant model be ut�l�zed to �ncrease the number of such 
courses on our campus. 

The or�g�ns of the Graduate Research Consultant (GRC) program are descr�bed above.  To 
date, the program has stead�ly �ncreased �n s�ze through the recommendat�ons of faculty to 
their colleagues.  In addition, faculty have exchanged information about their experiences in an 
annual lunch meet�ng �nvolv�ng exper�enced faculty and those new to the program.  To expand 
the program appropr�ately, department level plann�ng and add�t�onal resources are necessary.   

The advantage of �nclud�ng Graduate Research Consultants �n courses �s that these graduate 
students can provide the “coaching” needed for the undergraduates as they begin to undertake 
original work.  Undergraduates could be exposed to such “research modules” in a variety of 
disciplines, thus helping them to refine their interests.  Undergraduates who choose not to 
engage in more sustained projects would still have one or more research experiences, which 
often result �n a greater enthus�asm and deeper understand�ng of the course mater�als.

III.
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Enhance the opportunities for undergraduate students to be mentored in original 
research.

As descr�bed above, faculty members �n the College of Arts and Sc�ences have already w�ll�ngly 
embraced the�r respons�b�l�t�es as mentors to undergraduates.  We expect that the overall effect 
of Making Critical Connections w�ll be to �ncrease undergraduate exposure to research.  
Students who are �ntroduced to an exc�t�ng quest�on �n a F�rst-Year Sem�nar and choose a 
“Research Track” to investigate related questions are likely to want the opportunity to conduct 
original research.  The University must plan to meet the expected increase in demand for 
research exper�ences by undergraduates. 

Accordingly, the University has identified three objectives.  First, graduate students and 
postdoctoral fellows should prepare to become qualified mentors of undergraduates (with 
appropriate faculty oversight and supervision).  Second, the Summer Undergraduate Research 
Fellowships (SURF) program should be expanded.  Finally, departmental level planning 
to reduce barr�ers to undergraduate part�c�pat�on and to acknowledge faculty mentor�ng of 
undergraduates �s needed.  Barr�ers currently ex�st that prevent undergraduates from carry�ng 
out research projects with faculty in the professional schools, particularly those with limited or 
no undergraduate programs.  Such barr�ers should be reduced or el�m�nated so that faculty �n 
these areas can enjoy the benefits of working with talented and qualified undergraduates, and 
so that undergraduates can rece�ve appropr�ate course cred�t for the�r efforts.  (The Department 
of B�ology prov�des a successful model:  nearly half of the research for honors theses �s carr�ed 
out in laboratories in the School of Medicine.)  In addition, faculty members (particularly in 
“mentorship-intensive” disciplines in the humanities) should receive formal support for their work 
with undergraduates in a form such as reduced administrative responsibilities or “credits” toward 
a course-release or research leave.  Such support should be cons�stent w�th the m�ss�on and 
resources of each department.

Offer mentoring awards to both graduate students and postdoctoral fellows.

Exper�ence has shown that graduate students and postdoctoral fellows can be superb mentors 
for undergraduate students.  Often graduate students and postdoctoral fellows can help 
undergraduates make connect�ons w�th faculty whom they m�ght not otherw�se have known.  
These undergraduates benefit from working with someone who is closer to their level and 
who has the t�me and pat�ence to work w�th them �nd�v�dually.  They can also rece�ve current 
information about graduate and professional school and other career choices.  The University 
has also seen that graduate students benefit from the mentoring relationship.  By learning to 
superv�se, they report that they understand the�r own faculty mentors better.  The mentor�ng 
experiences also help them to reflect on their teaching skills and deficiencies and help them 
become better profess�onals.  Wh�le some graduates are natural mentors, others requ�re some 
ass�stance �n recogn�z�ng �ssues that requ�re consc�ous cho�ces and plann�ng (e.g., how to 
connect the project with what the student already knows and how to instill an intellectual interest 
in the work).  The Office of Undergraduate Research has found that workshops are an effective 
means for graduate students to share the�r exper�ences and develop strateg�es to address these 
and other �ssues (Pukk�la and M�lgram, 2001).  

Since many postdoctoral fellows also serve as mentors for undergraduate projects, the pool 
of capable and effective mentors could be expanded productively if the University were to 

IV.
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create a parallel postdoctoral mentor�ng program.  Postdoctoral part�c�pants would be asked to 
design a productive research experience, discuss it in a workshop format, and reflect on their 
experiences at the conclusion of the project period.  As with the graduate research mentors the 
postdoctoral mentors would rece�ve compensat�on for the�r work w�th undergraduates. 

The University plans to develop mechanisms to acknowledge the work of the graduate and 
postdoctoral mentors.  Such formal recognition of their mentorships could be of benefit to those 
about to enter a competitive job market, especially since many schools now ask applicants to 
document the�r ab�l�t�es to superv�se and mentor others.  

Expand the Summer Undergraduate Research Fellowship program.

The summer months are an �deal t�me for undergraduates to engage �n a susta�ned research 
experience.  However, most students require financial support for such an undertaking.  The 
Summer Undergraduate Research Fellowship (SURF) program has been supported by a 
comb�nat�on of grants from foundat�ons, government agenc�es and �nd�v�dual donors.  However, 
fewer than 30% of the deserving applications can be funded with current resources.  Although 
students learn by work�ng w�th faculty to prepare the�r appl�cat�ons, �t �s clear that those who are 
awarded the fellowships derive far more intellectual and practical benefits from the experience.  
Since the University’s mission is to make research a distinctive feature of the undergraduate 
experience, support for an expanded Summer Undergraduate Research Fellowship program is 
essent�al.   

Undertake department level planning to (1) remove existing barriers in those professional 
schools without undergraduate programs to allow formal mentoring of undergraduates, and (2) 
to develop formal mechanisms to acknowledge faculty members who mentor undergraduates at 
the University.

To understand the extent of undergraduate research with Health Affairs mentors, the University 
carr�ed out a survey of Health Affa�rs faculty �n bas�c sc�ence departments.  We rece�ved 
responses from 118 out of 843 faculty members surveyed.  Of these, 70% had mentored 
undergraduates within the past three years (and 67% reported co-authoring papers with 
undergraduates).  The vast majority of experienced mentors intend to continue working with 
undergraduates, and half of the respondents who had not yet worked w�th undergraduates 
reported that they �ntend to do so �n the future.  These results suggest that undergraduates are 
finding research opportunities that interest them with Health Affairs faculty, and that the number 
of these opportun�t�es could be expanded.

The Health Affairs faculty also identified two barriers to mentoring additional undergraduates 
that Making Critical Connections seeks to address.  F�rst, many Health Affa�rs departments 
lack s�mple mechan�sms to grant course cred�t for undergraduates carry�ng out research 
projects.  When students work as “volunteers,” problems can quickly arise when each party’s 
expectations are not clearly understood.  If instead such students could enroll in a course that 
would sat�sfy the exper�ent�al educat�on requ�rement of the new General Educat�on curr�culum, 
gu�del�nes for sat�sfactory performance could be expla�ned �n advance, and students would 
know that the�r work would be acknowledged appropr�ately on the�r academ�c transcr�pts.  
Granting such credit would remove a considerable administrative burden from the larger science 
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departments in Academic Affairs.  Faculty members in these departments currently oversee 
undergraduate work in other departments if the students doing the research will receive credit in 
the major or toward an honors thesis.  While appropriate for extensive research projects, such 
“sponsors” are not necessary if this alternative mechanism for granting experiential education 
cred�t can be adopted.

Some Health Affa�rs faculty members d�scussed a second set of concerns.  These �ncluded 
undergraduates’ lack of tra�n�ng �n the soph�st�cated techn�ques used �n the�r laborator�es, 
the relat�ve lack of laboratory exper�ence among undergraduates, and the faculty members’ 
desire that they work with undergraduates over several semesters.  In light of these concerns, 
the University recommends the addition of such “laboratory preparation” courses in the basic 
science “Research Tracks.” 

An adm�n�strat�ve barr�er also ex�sts that h�nders undergraduate research �n these 
professional school departments.  In general, there is often a lack of awareness of many 
Office of Undergraduate Research programs, and a lack of understanding of College of Arts 
and Sciences’ procedures for course design and approval.  The University recommends 
that interested departments appoint an “Undergraduate Research Liaison” with the goal of 
increasing communication between the department faculty and the Office of Undergraduate 
Research.  In turn, the Office of Undergraduate Research would ensure that these liaisons 
would rece�ve t�mely adv�ce and help w�th a w�de range of adm�n�strat�ve procedures.  

Plann�ng at the department level �s also essent�al to document comm�tment to mentor�ng 
undergraduates and to acknowledge faculty �nvolvement w�th undergraduate research.  
Although a number of UNC-Chapel Hill faculty members across the campus currently serve as 
mentors for undergraduate research projects, these responsibilities are not shared equally.  On 
other campuses, faculty superv�s�on of undergraduate research �s acknowledged formally.  For 
example, at the University of North Carolina at Asheville, faculty members who supervise three 
undergraduate research students dur�ng a semester are cred�ted w�th 0.25 contact hours for 
these mentorships.  Faculty members at UNC-Chapel Hill (particularly in “mentorship-intensive” 
d�sc�pl�nes �n the human�t�es) should rece�ve formal support for the�r work w�th undergraduates 
in a form such as reduced administrative responsibilities, or “credits” toward a course-release 
or research leave (commensurate w�th the m�ss�on and resources of each department).  The 
appointment of the “Undergraduate Research Professors” would provide a model for such 
acknowledgement as described above.  It is the University’s expectation that departments will 
establ�sh goals for exper�ent�al educat�on and undergraduate research, and that departments 
w�ll establ�sh mechan�sms to enable faculty to undertake add�t�onal respons�b�l�t�es �n these 
areas by reduc�ng faculty respons�b�l�t�es �n other areas.  
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Overview

When asked to define the term “internationalization,” some of the most experienced 
“internationalists” at the University of North Carolina at Chapel Hill spent a good deal of time 
crafting a definition at once consistent with the most advanced thinking on the subject and at 
the same time consonant with the University’s institutional traditions and needs.  To our way of 
thinking, internationalization can be defined as follows:

Internationalization �s the process of �ntegrat�ng an �ntercultural and global d�mens�on 
into the purpose and function of education at UNC-Chapel Hill in a manner consistent 
w�th both our core values as a publ�c �nst�tut�on and the furtherance of a sense of global 
c�t�zensh�p among our �ntramural and extramural const�tuents.

Note that in this report we prefer to use the terms “internationalizing” and “internationalization,” 
rather than “globalizing” and “globalization.”  We do so not because there is any particular 
problem with the rather more holistic concepts “globalizing” and “globalization,” but because 
we want to stress the relational, connective elements �n our Qual�ty Enhancement Plan, 
wh�ch elements are captured n�cely by the Lat�n root inter, mean�ng between or among.  We 
want to stress not only the relat�onsh�ps among the three parts of our plan, of course, but the 
relationship between and among UNC-Chapel Hill and various parts of the world. 

 But what exactly does internationalization mean?  In attempting to define the term, one is 
tempted to invoke the great jazz trumpeter Louis Armstrong, who, when asked how to define 
jazz, famously responded:  “If you gotta ask, you’ll never know.”  If pressed, however, one 
m�ght start by not�ng that the process of mak�ng connect�ons between places on a global scale 
�s mult�-layered and mult�-faceted.  Moreover, �ntegrat�ng an �ntercultural and global d�mens�on 
into the purpose and character of education at UNC-Chapel Hill means striving toward certain 
metrics and benchmarks, as well as striving to achieve more subtle changes in the University’s 
symbols, look, and feel -- its “international countenance.” 

What about our core values?  For what does the University of North Carolina at Chapel Hill 
stand?  Here, too, the answer is complex, but we stress three key themes:  (1) top-flight 
humanistic, social scientific, and scientific research; (2) an impressive record of dissemination 
of such research through the educat�on of a var�ety of �ntramural and extramural const�tuenc�es; 
and (3) a comm�tment to progress�ve soc�al change -- that �s to say, to the promot�on of greater 
justice, equity, and democracy through our research, teaching, and service.

In regard to the promotion of social change, UNC-Chapel Hill has traditionally defined its 
geograph�cal purv�ew to be the state of North Carol�na, the South as a reg�on, and -- to a lesser 
extent -- the nation as a whole.  In the future, our reach must extend to the entire world.  Neither 
our problems nor our opportunities can be defined any longer by the distance “from Murphy 
to Manteo” (as the local saying goes).  Nor for that matter can they limited by our national 
boundar�es.  To understand the �mpact of global�zat�on on North Carol�na, one need only ask 
some of our fellow Tar Heels:  a la�d-off P�llowtex Corporat�on worker from Kannapol�s, an 
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unemployed furn�ture hand from H�ckory, a Mex�can m�grant farm laborer �n Dupl�n County, 
or a Ch�nese sc�ent�st �n Research Tr�angle Park.  Or ask some of our Chapel H�ll alums:  an 
investment banker in London, a Peace Corps volunteer in Bolivia, an HIV nurse in Malawi, or a 
visiting faculty member at the National University of Singapore.

What about global c�t�zensh�p, and who are our core const�tuenc�es �n th�s arena?  L�ke 
internationalization, “global citizenship” qua concept �s hard to p�n down.  Moreover, we must 
be careful not to reduce the concept to sentimental cliché.  Basically, what we at UNC-Chapel 
H�ll mean by the term �s awareness of and engagement w�th:  (1) transnat�onal or supra-
national issues; (2) sensitivity to what might be called “international positionality;” (3) empathies 
transcend�ng nat�onal boundar�es; and (4) a comm�tment to seek out mult�lateral modes of 
resolv�ng transnat�onal and supra-nat�onal problems when and where appropr�ate.  Moreover, 
in light of our core values and historical role in the state and the region, many in the University 
commun�ty would go even further and �ncorporate un�versal concept�ons of human r�ghts, dut�es, 
and respons�b�l�t�es.  G�ven the d�vers�ty of our �ntramural and extramural const�tuents -- faculty, 
staff, students, alumn�, corporate bod�es of one sort or another, North Carol�n�ans, Southerners, 
and other Amer�cans -- and the stark d�fferences at present �n these const�tuents’ pos�t�onal�ty, 
the University’s promotion of a robust conception of global citizenship is no small task.  But then 
aga�n, ne�ther was help�ng to modern�ze the South dur�ng the 1930s, 1940s, and 1950s. 

Objectives

Our operat�ng assumpt�on �n formulat�ng th�s component of the QEP �s that there �s a 
fundamental relat�onsh�p between the �mprovement of our �nternat�onal �nfrastructure and 
our ability to integrate “an intercultural and global dimension into the purpose and function of 
education at UNC-Chapel Hill;” that is to say, to internationalize.  By improving our international 
�nfrastructure we w�ll be �n a better pos�t�on to fac�l�tate �nternat�onal research, to embed 
�nternat�onal�zat�on �nto the curr�culum, and to support and susta�n �nternat�onal personnel at 
UNC-Chapel Hill.  All these desired elements are integral to bringing about the key student 
learn�ng outcomes �n wh�ch we are �nterested.  They would enhance students’ �nternat�onal and 
�ntercultural competenc�es through greater �nst�tut�onal comm�tments to �nternat�onal travel and 
research, advanced language tra�n�ng, �nternat�onally-or�ented coursework, and the c�rculat�on 
of �nternat�onal personnel (and �deas).  A more cosmopol�tan learn�ng atmosphere and 
environment at UNC-Chapel Hill would be created.   

Our objectives are to: 

Improve our international infrastructure.
Enhance the Web presence, commun�cat�ons capab�l�t�es, fundra�s�ng operat�ons, v�sa-
handling efficiency, English as a Second Language (ESL) facilities, and international 
hous�ng opt�ons.  Add�t�onal commun�cat�ons staff members would dev�se strateg�es 
(including perhaps a new journal devoted to internationalization) to make UNC-Chapel 
H�ll’s �nternat�onal accompl�shments more v�s�ble.  

Enhance financial support for international research.
Support pan-University research initiatives, in particular the existing Title VI centers 
(National Resource Centers funded by the United States Department of Education), and 

I.
○

II.
○
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the three newly-created centers (the Carol�na As�a Center, the Carol�na Center for the 
Study of the M�ddle East and Musl�m C�v�l�zat�ons, and the Afr�can Stud�es Center).

Embed internationalization more deeply into the curriculum.
Increase the participation of UNC-Chapel Hill undergraduates in study abroad programs.
Expand the number and proport�on of Carol�na undergraduates who pursue �nternat�onal 
research projects.
Increase the number and proportion of internationally-oriented courses in the curriculum 
and add international dimensions and inflections to courses not explicitly international in 
nature.
Increase institutional support for collaboration with appropriate high-quality educational 
�nst�tut�ons around the world.

Find ways to increase the number and proportion of international faculty, 
postdoctoral fellows, graduate students, and undergraduate students at UNC-Chapel 
Hill.

Increase funding, initiate more aggressive marketing and advertising, and improve links 
with first-rate “feeder” institutions in high-priority regions.
Dev�se strateg�es to better work w�th�n the constra�nts of the cap on out-of-state/
international undergraduates at UNC-Chapel Hill.

Internationalization

BACKGROUND

At th�s late date �t �s no revelat�on to po�nt out that the process of global�zat�on has profound 
�mpl�cat�ons for the modern research un�vers�ty.  As a result of the sh�ft toward �ncreas�ngly 
integrated world markets for products, capital, talent, and ideas, the “world” of higher education, 
while not quite “borderless,” is certainly becoming smaller and its boundaries more permeable.   
Moreover the key problems, challenges, and opportunities of the twenty-first century are likely 
to be global rather than local, reg�onal, or even nat�onal �n scope -- or at the very least w�ll have 
global dimensions, connections, and inflections.

A moment’s reflection makes this point clear.  From the point of view of one of our primary 
funders and stakeholders -- the c�t�zens of the state of North Carol�na -- there are many press�ng 
problems and challenges facing us today:  international terrorism; manufacturing flight and the 
offshore outsourcing of jobs; the “Hispanicization” of North Carolina; global health concerns; 
environmental stresses; and ideological challenges from radical Islam and other sources. 

Conversely, there are new �nternat�onal opportun�t�es:  a global market for talent and �deas; 
new sources of economic growth and dynamism (such as China, India, and Brazil); new 
fonts of demograph�c renewal (v�a �mm�grat�on); and new sources of cultural enr�chment (v�a 
�nternat�onal exchanges of one type or another).

The upshot of these problems, challenges, and opportun�t�es was captured n�cely �n the t�tle of 
a book published in 1997 by journalist William Greider:  One World, Ready or Not.  The best 
un�vers�t�es �n the world are already ready for the world -- or are rap�dly gett�ng ready -- and 

III.
○
○

○

○

IV.

○

○



THE UNIVERSITY OF NORTH CAROLINA AT CHAPEL HILL

Page 46

Internationalization

there is widespread recognition at UNC-Chapel Hill that we must do the same if we hope to 
reta�n a prom�nent pos�t�on among the world’s lead�ng publ�c research un�vers�t�es �n the years 
ahead.  Clearly, a decade or two from now (at the very latest) there won’t be any such th�ng as a 
great nat�onal (much less reg�onal or local) research un�vers�ty.  A great research un�vers�ty w�ll 
be international, or simply it won’t be great.  Indeed, the inclusion of internationalization in the 
University’s tripartite Quality Enhancement Plan, Making Critical Connections, was pred�cated 
on that prem�se.

We believe that UNC-Chapel Hill can hold its own internationally in the years to come.  We say 
th�s for several reasons:

First, the fact that “extending Carolina’s global presence, research, and teaching” was 
included as one of six key priorities in UNC-Chapel Hill’s Academic Plan (adopted in 2003), 
which will guide the University’s academic course for the foreseeable future.  
Secondly, �nternat�onal content -- language tra�n�ng, global/cross-cultural coursework, and 
exper�ent�al educat�on (�nclud�ng most notably �nternsh�ps and study abroad opt�ons) -- has 
an enhanced place �n the new General Educat�on curr�culum to be �mplemented �n fall 2006.  
Th�rdly, two new h�gh-level adm�n�strat�ve pos�t�ons were created and charged w�th the 
responsibility both for developing a pan-University international strategy and for coordinating 
the University’s diverse portfolio of international assets, programs, and initiatives.
Fourthly, the University is currently building a large (82,000 square-foot) $35 million structure 
-- the Global Educat�on Center -- to serve as the hub of �nternat�onal teach�ng, research, and 
service activities at UNC-Chapel Hill.  
Finally, the University already has an impressive array of internationally-oriented human 
cap�tal and an equally �mpress�ve stock of �nternat�onally-or�ented research/teach�ng/serv�ce 
initiatives, programs, and policies upon which to build.  The University’s international posture 
was recognized in 2004 when it received the first Paul Simon Award for “best practices 
in internationalizing” from the Association of International Educators (NAFSA).  To be 
recogn�zed �n th�s way by NAFSA -- the world’s lead�ng organ�zat�on devoted to �nternat�onal 
education -- testifies amply to our accomplishments to date, and to our potential.

Still, there is much more to do.  In a sense, the University is but “halfway home” when it comes 
to internationalizing.  Indeed, in some ways UNC-Chapel Hill is fortunate to be as international 
as we are.  Although the University has been a well-respected and relatively high-profile public 
research un�vers�ty s�nce the 1930s, we got a late start �n �nternat�onal�z�ng (much later than 
many of our publ�c and pr�vate peer �nst�tut�ons) and d�d so w�thout much plann�ng, let alone as 
the result of the �mplementat�on of a systemat�c strategy.  To some extent we are st�ll pay�ng a 
price for such haphazard growth.  It is not difficult to see why this would be the case.  

For many years, University leaders strove to create a great regional university.  In this, they 
succeeded br�ll�antly, and �n so do�ng created a great nat�onal un�vers�ty.  But unt�l relat�vely 
recently, North Carolina’s leaders saw no reason to go beyond this point.  In an inward-looking 
Southern state l�ttle affected by �mm�grat�on from the t�me of the C�v�l War unt�l the early 
1980s, �nternat�onal concerns, pressures, and currents bore less urgency than they d�d �n the 
Northeast, the Midwest, and the Pacific Northwest.   

Our “interiority” also had consequences when it came to internationalizing (in fact even 
nationalizing) the University.  Since the 1980s, for example, the UNC system has required that 
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eighty-two percent of incoming first-year undergraduates must be from North Carolina, a policy 
that compl�cates our ab�l�ty to d�vers�fy our undergraduate student body.  As a result of these 
factors (among others), our international profile and visibility are nowhere near as great as is 
our regional and national profile and visibility.  Our University’s relatively low ranking (117th 
in 2004 and 143rd in 2005) in the first two iterations of the [London] Times Higher Education 
Supplement’s “World University Rankings” is suggestive in this regard.

In creating the position of Associate Provost for International Affairs in 2003, the University 
moved to redress some of �ts �nst�tut�onal weaknesses �n the �nternat�onal realm.  Over the past 
eighteen months Peter Coclanis (the first holder of the position), along with his staff and others 
at the University, has worked to:  (1) canvass, tally, and assess the University’s international 
�n�t�at�ves, l�nks, and resources; (2) rat�onal�ze �nternat�onal programs whenever and wherever 
possible in order to reduce inefficiencies and redundancies; (3) combine and/or leverage 
programs and resources when and where poss�ble �n hopes of creat�ng synerg�es that w�ll 
enhance the del�very of �nternat�onal content and products; (4) render our �nternat�onal programs 
and overall posture more visible; and (5) begin to “brand” our international programs in such a 
way as to support, reinforce, and extend the University’s core institutional values, particularly 
our h�stor�cal comm�tment to progress�ve soc�al change and to the promot�on -- through our 
research, teaching, and service -- of greater justice, equity, and democracy.  

While the University has traditionally sought to demonstrate such commitments in the state and 
the reg�on, we now seek to extend our comm�tments to the nat�onal and �nternat�onal realms.  
No longer will we be content to consider the University’s boundaries to be  “coterminous 
with the boundaries of the state” --the extension of the University’s mission made famous by 
UNC President Edward Kidder Graham in his inaugural address in 1914 -- or even with the 
boundaries of the United States.  Today, our theater of operations must be the entire world.  

CURRENT (INTERNATIONAL) CONNECTIONS

As suggested earlier in this report, UNC-Chapel Hill already has a formidable array of 
international assets upon which to build.  For starters, with six International and Area Study 
Centers (some of which are shared with Duke University, North Carolina State University, 
and North Carolina Central University), a Language Resource Center (LRC), and a Center 
for International Business Education and Research (CIBER), the University has more U.S. 
Department of Education Title VI centers than all but two universities in the United States.  (The 
six area centers within the College of Arts and Sciences are:  the Institute for Latin American 
Stud�es; the Center for West European Stud�es; the Center for Slav�c, Euras�an and East 
European Stud�es; the Center for As�an Stud�es; the Center for the Study of the M�ddle East and 
Muslim Civilizations; and the African Studies Center.  The first three of these are so-called Title 
VI centers; the remaining three have applied for such status.)

A h�gher proport�on (34.6 percent) of our undergraduate students part�c�pate �n study abroad 
programs than at any other publ�c research un�vers�ty �n the country, accord�ng to the Open 
Doors 2004 report published by the Institute of International Education. We teach thirty-
one foreign languages, have a vigorous undergraduate major in International and Area 
Stud�es, attract numerous talented �nternat�onal graduate students, profess�onal students, 
and postdoctoral fellows to UNC-Chapel Hill (including Ford Foundation and Rockefeller 
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Foundat�on fellows), and support wonderful �nternat�onal outreach programs at all levels.  We 
have embedded relat�onsh�ps w�th a range of excellent �nst�tut�ons around the world, and our 
international research portfolio is impressive and deep.  In short, we have a strong and broad 
base upon wh�ch to bu�ld our �nternat�onal �n�t�at�ves.

As stated earlier, one reason to establish the office of Associate Provost for International Affairs 
in 2003 was to create an opportunity for our very decentralized institution to conduct for the first 
time a truly comprehensive survey and assessment of the University’s international programs, 
�n�t�at�ves, l�nks, and personnel.  Th�s task �s largely complete, and as a result we now have 
a good sense of where we are �n terms of �nternat�onal�z�ng -- and where we need to be.  We 
know where our international posture is strongest, and where we need to make significant 
�mprovements and upgrades.  We also have a good sense now of the form�dable �mped�ments 
that w�ll have to be overcome �n order for us to real�ze our amb�t�ons of becom�ng a great 
international research un�vers�ty.  Although we have developed a mult�-faceted strategy that we 
hope will move us forward, we must admit that some of our greatest obstacles are subjective in 
nature -- att�tud�nal and �nst�tut�onal/cultural -- and ones that do not read�ly lend themselves to 
prec�se measurement.  

In the broadest sense, our internationalizing strategy is to seek out, encourage, and support 
important creative work of all sorts pertaining to the international/global realms.  In so doing, 
we seek to implicate UNC-Chapel Hill in the most compelling global narratives of our times.  
As part of these efforts, we bel�eve that we need better to educate our students, our pol�t�cal 
and bus�ness leaders, and the publ�c �n general -- �ndeed, all of our const�tuents -- about 
international issues and about the importance of “thinking internationally” (in contrast to “thinking 
continentally,” Alexander Hamilton’s prescient and quite appropriate injunction to the new 
nat�on’s leaders �n the late e�ghteenth century).

In order to achieve these aims, we believe that we will need (among other things) to embed 
�nternat�onal content and themes more deeply �nto the curr�culum and to promote and fac�l�tate 
the c�rculat�on of �deas (and personnel) globally to d�scover and, hopefully, �n t�me to �mplement 
“best practices” wherever we find them.  Our specific goals are to:

Make UNC-Chapel Hill more attractive and accommodating to international talent of all kinds 
(students, faculty, v�s�tors, etc.).
Develop mechan�sms for gett�ng more of our students, faculty, and staff out �nto the 
world (whether through short-term v�s�ts, exchanges, conferences, �nternsh�ps and work 
experiences, research collaborations, or encouraging students to spend their “gap year” 
abroad). 
Leverage the University’s existing international assets (e.g., the Kenan Institute Asia, a 75-
person susta�nable-development non-governmental organ�zat�on headquartered �n Bangkok, 
Thailand and Carolina for Kibera, a non-governmental organization affiliate that provides an 
array of soc�al serv�ces �n Afr�ca’s largest slum �n Na�rob�, Kenya).
Establ�sh all�ances, l�nkages, and partnersh�ps w�th the best and/or most appropr�ate 
partners worldw�de (un�vers�t�es, th�nk tanks, governmental and �nternat�onal agenc�es, 
NGOs) �n the areas we deem of strateg�c value; and last but certa�nly not least, by ra�s�ng 
sufficient monies -- via public support, private giving, philanthropic/corporate grants, and 
federal/�nternat�onal contract work -- to accompl�sh all of these goals.

A.

B.

C.

D.
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Scores of individual projects and initiatives roost under each of these rubrics, whether organized 
under the auspices of one or another of the University’s thirteen colleges and schools (the 
College of Arts and Sc�ences, the School of Educat�on, the School of Government, the School 
of Information and Library Science, the School of Journalism and Mass Communication, the 
Kenan-Flagler Bus�ness School, the School of Law, the School of Soc�al Work, the School 
of Dent�stry, the School of Med�c�ne, the School of Nurs�ng, the School of Pharmacy, and the 
School of Public Health), or centrally on a pan-University basis.  

Space does not permit a detailed listing of such projects and initiatives, but they range from the 
three large-scale University-wide research initiatives (focusing on global health, on globalization 
and the Amer�can South, and on Ch�na respect�vely) to the �ntroduct�on of new fore�gn 
languages and new University courses on global themes (the new course being offered in 2005-
06 on Global Health, for example) to the launch�ng of new searchable, publ�c-access databases 
on faculty �nternat�onal expert�se and on �nternat�onal grants and l�nkages; from recently-
developed study abroad programs �n Cuba and Jordan to new memoranda of understand�ng 
to partner w�th the Ch�nese central government on ways of tra�n�ng health care and soc�al 
work profess�onals �n Ch�na; from support for Carolina Passport, a h�ghly-accla�med new 
undergraduate magaz�ne devoted to �nternat�onal�zat�on, to the establ�shment of an �nnovat�ve 
joint-undergraduate degree program with the National University of Singapore and a new, multi-
level exchange program w�th K�ng’s College London.

The University can certainly point to example after example, but what does it all add up to?  
How do we assess whether we are �n fact �nternat�onal�z�ng as a un�vers�ty?  What metr�cs do 
we use?

We can beg�n w�th the four benchmarks la�d out as examples �n the Academ�c Plan adopted by 
UNC-Chapel Hill in July 2003:  (1) the number and rate of students enrolled in international and 
study abroad programs; (2) the number of programs or �n�t�at�ves Carol�na has w�th domest�c 
and fore�gn partners or �n �nternat�onal locat�ons; (3) the number and proport�on of faculty 
engaged �n �nternat�onal research and creat�ve act�v�t�es; and (4) the amount of fund�ng prov�ded 
to �nternat�onal students and scholars.   One can certa�nly th�nk of other benchmarks or metr�cs 
as well, some of wh�ch m�ght actually be more appropr�ate and useful.  For example, there are 
world university tables, such as those compiled in for 2004 and 2005 by the [London] Times 
Higher Education Supplement.  Because the evaluat�ve cr�ter�a employed �n th�s part�cular 
source emphas�ze �nternat�onal cr�ter�a (e.g.: �nternat�onal reputat�on, proport�on of �nternat�onal 
students �n student body, and proport�on �nternat�onal faculty const�tute of total faculty), we 
could chart our year-to-year performance �n th�s rank�ng to help to assess how we are far�ng �n 
internationalizing the University.  

S�m�larly, we can measure the extent of our global presence v�a other means:  the dollar 
amounts of �nternat�onal contracts and grants won; the number of �nternat�onal awards, 
scholarships, and honors accorded UNC-Chapel Hill faculty members and students each year; 
the amount of monetary support the University allocates to support international research and 
travel, and the amount of scholarship/financial aid dollars available to students for study abroad 
and �nternsh�p programs; the number of �nternat�onally-or�ented courses we offer; the number 
of international students, clubs and student groups, programs, and visitors that the University 
hosts annually, etc.  
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We also need qualitative feedback:  the qual�ty of our �nternat�onal partners; the prest�ge of the 
�nternat�onal grants, awards, and honors rece�ved; the r�gor of the content �n the �nternat�onally-
or�ented courses we offer; the nature of the act�v�t�es pursued by our �nternat�onal clubs; 
the d�st�nct�on of our �nternat�onal v�s�tors, etc.  Other, even less read�ly measurable cr�ter�a 
are also �mportant to our task:  the degree to wh�ch our students, faculty, and staff are truly 
“cosmopolitan” in nature; external and internal perceptions of the international character (or lack 
thereof) at Carolina; and the University’s international “clout.”  

Enhancing internationalization at UNC-Chapel Hill will thus entail improvement judged in 
terms of both objective and subjective criteria, thus testing the commitment of the University 
to internationalizing.  In academic year 2004-2005 the Associate Provost for International 
Affairs, working through the University Center for International Studies and with the support 
of the Office of Institutional Research and Assessment, conducted surveys with four discrete 
groups -- faculty, graduate and professional students, senior undergraduates, and first-year 
undergraduates -- in order to establish baseline data regarding internationalization at UNC-
Chapel H�ll.  Those surveyed were asked to answer a var�ety of quest�ons relat�ng to the�r 
�nternat�onal �nterests, act�v�t�es, competenc�es, and needs.  They were also asked to assess 
the University’s abilities to support such interests, activities, competencies, and needs, and 
in addition were given an opportunity to write about particular problems and to make specific 
recommendations about how to enhance internationalization at UNC-Chapel Hill.  In fall 2005 
we added a fifth survey, this one of internationally-oriented alumni.  

Preliminary analysis of all five surveys has now been conducted. The results of this analysis, 
broadly speak�ng, demonstrate that each of the const�tuenc�es surveyed: (a) recogn�zes the 
importance of promoting greater internationalization at UNC-Chapel Hill; (b) is positively 
d�sposed toward th�s goal; (c) and �s cogn�zant of the constra�nts, part�cularly �nfrastructural 
and financial, that will have to be overcome or at least eased, before our aspirations regarding 
�nternat�onal�zat�on w�ll be fully real�zed.  

Although the five surveys generated a great deal of useful information, we were particularly 
struck by the frequency w�th wh�ch certa�n types of problems -- problems relat�ng to what 
might be called “international infrastructure” -- were identified.  We believe that one good 
index of the University’s commitment to internationalization will be its willingness to support 
further infrastructure and other vital “back office” operations, for such unsung facilities provide 
the structure necessary for embedding internationalization deeply into the University’s fabric 
and for enhancing student learning outcomes.  What type of infrastructure and back office 
operations are we talking about?  Our short list would include a prominent “international” Web 
presence; more aggress�ve commun�cat�ons and market�ng of our �nternat�onal presence and 
accomplishments; an adequate number of dedicated development officers committed to raising 
money for international research, teaching, and service; sufficient funding support for the Office 
of International Student and Scholar Services, which handles visa issues and international 
documents; dedicated ESL facilities sufficient for handling the communications needs of 
�nternat�onal faculty, postdoctoral fellows, teach�ng ass�stants, students, staff, and the�r fam�l�es; 
and a var�ety of reasonably pr�ced, conven�ent hous�ng opt�ons for short-term �nternat�onal 
v�s�tors and for longer-term �nternat�onal researchers and students.
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How can we best marshal ava�lable resources to enhance the �nternat�onal�zat�on process 
at the University, thereby making even more critical connections between UNC-Chapel Hill 
and the world?  We are well aware of both the econom�c concept of opportun�ty costs -- the 
value of opportun�t�es foregone because of a part�cular cho�ce or part�cular cho�ces -- and are 
cognizant of the difficulty of accurately estimating inputs (and assessing outputs of one kind 
or another) let alone outcomes.  For the purposes of the QEP we therefore propose a small 
number of �n�t�at�ves to enhance our �nternat�onal capab�l�t�es.  These �n�t�at�ves, �f carr�ed out, 
will over the course of the next five years take us much further down the road to becoming a 
truly �nternat�onal research un�vers�ty that prov�des r�ch opportun�t�es for undergraduates as they 
str�ve to be global c�t�zens.

RECOMMENDED INITIATIVES

Improve international infrastructure, w�th a focus on our Web presence, commun�cat�ons 
capabilities, fundraising operations, visa-handling efficiency, ESL facilities, and international 
housing options.  Among the possibilities are creating and maintaining an “international” 
button on the University’s homepage with links to all major international research, teaching, 
and services activities related to UNC-Chapel Hill; providing new funding for an additional 
development officer and an additional administrative assistant dedicated to raising money 
for international research, teaching, and service; adding communications staffing to devise 
strategies (perhaps a new journal devoted to internationalization) that would make UNC-
Chapel H�ll’s �nternat�onal accompl�shments more v�s�ble.  We w�ll also need to prov�de 
additional funding to the Office of International Student and Scholar Services so that it can 
h�re more exper�enced �nternat�onal educat�on profess�onals; enlarge our ESL capac�ty and 
capab�l�t�es through the h�r�ng of an ESL Tra�ner �n the Wr�t�ng Center, h�re an add�t�onal 
teach�ng ass�stant devoted to �nternat�onal students �n the Wr�t�ng Center and ramp up our 
International Teaching Assistant support program as demand grows; create an ESL class or 
classes for fam�ly members of �nternat�onal faculty, students, staff, and postdoctoral fellows; 
and �mprove our ab�l�ty to accommodate the hous�ng needs of �nternat�onal faculty, students, 
postdoctoral students, staff, and v�s�tors through the establ�shment and ma�ntenance of an 
up-to-date �nventory of ava�lable hous�ng opt�ons.

Enhance financial support for international research, part�cularly for the three pan-
university research initiatives, the existing Title VI centers, and for the three newly-created 
centers (the Carol�na As�a Center, the Carol�na Center for the Study of the M�ddle East and 
Muslim Civilizations, and the African Studies Center) as they mobilize to achieve Title VI 
status.

Embed internationalization more deeply into the curriculum.  In order to produce 
more globally conscious citizens, UNC-Chapel Hill will seek the further globalization of the 
undergraduate curr�culum through the follow�ng mechan�sms:  �ncreas�ng the part�c�pat�on 
of our undergraduates �n study abroad programs dur�ng the�r undergraduate years; 
increasing funding (program development funding and scholarships/financial aid) for such 
programs; enhanc�ng the qual�ty and appropr�ateness of such programs for our students; 
and mak�ng sure that coursework taken abroad meshes better w�th programmat�c and 
degree requirements at the University; increasing the number and proportion of UNC-Chapel 
Hill undergraduates who pursue international research projects and who complete foreign 
language tra�n�ng through level 4; �ncreas�ng the number and proport�on of �nternat�onally-

I.

II.

III.
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oriented courses in the curriculum and adding international dimensions and inflections to 
courses not expl�c�tly �nternat�onal �n nature; and �ncreas�ng �nst�tut�onal support for var�ous 
forms of institutional collaboration (e.g., joint projects, programs, degrees) with appropriate 
h�gh-qual�ty �nst�tut�ons around the world.  These efforts w�ll not only help the �nternat�onal 
students who come to UNC-Chapel Hill, but they will enable Carolina’s native students to 
connect the�r coursework to act�v�t�es and encounters outs�de the classroom.

It is relevant to note that the University was recently selected for inclusion among a small 
number of select institutions in a prestigious two-year project “Shared Futures: General 
Education for Global Learning.” “Shared Futures” is funded by the AAC&U (American 
Association of Colleges and Universities).  We expect that as a result of our participation in 
this project we shall benefit from our colleagues’ best practices in internationalizing General 
Educat�on requ�rements.  We also expect to share w�th them, �n turn, our new General 
Educat�on requ�rements wh�ch are already qu�te r�gorous �n terms of �nternat�onal content.

Find ways to increase the number and proportion of international faculty, 
postdoctoral fellows, graduate and professional students, and undergraduate 
students at UNC-Chapel Hill.  Th�s effort w�ll occur v�a �ncreased fund�ng, more aggress�ve 
marketing and advertising in appropriate international venues, developing links with first-
rate “feeder” institutions in high-priority regions, and by devising novel strategies to optimize 
the number of out-of-state/international undergraduates at UNC-Chapel Hill, within the 
constraints of the current 18% cap.
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Assess�ng the extent to wh�ch students have learned to make cr�t�cal connect�ons w�ll be 
part�cularly challeng�ng.  Measur�ng students’ ab�l�ty to analyze and evaluate d�fferent modes of 
thought and ways of learn�ng and to synthes�ze pr�or knowledge w�th new �nformat�on �s more 
complex than measuring the accumulation of knowledge.  In order to appropriately assess the 
learn�ng outcomes of the �n�t�at�ves recommended as part of Making Critical Connections, a 
var�ety of assessment techn�ques w�ll be used, w�th the assessment process �tself serv�ng to 
raise awareness and promote reflection on the vital goals of integrated learning.

Due to �ts d�rect relat�onsh�p to the new General Educat�on Curr�culum be�ng �mplemented �n 
the Fall 2006 semester, the evaluat�on of Making Critical Connections �s both a subset and an 
extension of the assessment plan for the new curriculum (see “General Education Assessment 
Plan for 2006 and Beyond”).  The focal point of these overlapping assessment plans is a 
long�tud�nal cohort study that w�ll follow approx�mately 400 students over the course of the�r 
four years at UNC-Chapel Hill.  The study will observe how the ability to make connections 
across d�fferent types of knowledge develops and �s enhanced by part�c�pat�on �n var�ous 
kinds of learning experiences.   In addition, other assessment measures have been designed 
to gather data to examine the effectiveness of specific initiatives within the three major areas 
of Making Critical Connections: Curricular Innovations, Undergraduate Research, and 
Internationalization. 

Longitudinal Cohort Study

The Long�tud�nal Cohort Study has been des�gned to track students’ academ�c performance, 
�ntellectual development, and att�tud�nal changes through the�r work products and personal 
descriptions of their educational experiences from their first day of classes until graduation.  
The choice of a longitudinal design was inspired by the University of Virginia’s cohort studies 
of undergraduates �n the 1990s and R�chard L�ght’s qual�tat�ve research on the undergraduate 
experience at Harvard University.  The study is being overseen by a group of faculty members 
with expertise  in the use of this methodology.  The first group to be followed over their 
undergraduate years will be a random sample of four hundred incoming first-year students in fall 
2006.  These �nd�v�duals w�ll rece�ve an �nv�tat�on to part�c�pate �n the long�tud�nal study �n the 
summer pr�or to the�r enrollment and, �f they consent, w�ll part�c�pate �n focused assessments 
several t�mes each year.  The assessment act�v�t�es w�ll requ�re students to:

Submit selected work products from General Education curriculum courses to their 
own electronic portfolio located on a dedicated, secure server maintained by the 
Office of Institutional Research and Assessment.  Approx�mately one-th�rd of the four 
hundred cohort part�c�pants w�ll be recru�ted to create a portfol�o conta�n�ng samples of the�r 
work during their four years at UNC-Chapel Hill.  Items to be maintained in the portfolio may 
�nclude a statement of profess�onal goals, an evaluated research paper or performance 
critique, a test or project demonstrating quantitative skills, a reflective essay on connections 
between extracurricular activities and/or various courses taken at UNC-Chapel Hill, or 
an �nternsh�p evaluat�on or rev�ew.  Samples of electron�c portfol�os w�ll be assessed by 
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independent faculty judges with expertise in appropriate content areas who will measure 
performance aga�nst spec�ally des�gned rubr�cs.  Rev�ew of �nd�v�dual students’ portfol�os 
over t�me w�ll allow an �n-depth assessment of progress toward ach�ev�ng the learn�ng 
objectives of the new curriculum, particularly connecting and integrating various fields of 
knowledge and ways of learn�ng. 
Complete periodic surveys about academic performance, learning experiences, 
course-taking patterns, perceptions of courses, and the interplay of academics 
and research with other co-curricular activities.  Surveys w�ll �nclude the Cooperat�ve 
Institutional Research Program’s Freshman Survey, the National Survey of Student 
Engagement (NSSE), the UNC System Sophomore and Senior Surveys, and locally-
developed �nstruments.   The cohort group’s responses on these surveys w�ll be compared 
w�th those of students who matr�culated at Carol�na under the old General Educat�on 
curr�culum, and who thus d�d not have the opportun�ty to part�c�pate �n the spec�al 
enrichment initiatives being proposed for “Making Critical Connections.”
Participate in focus groups and individual interviews to discuss course selection 
decisions, experiences in the courses, perceptions about skills and knowledge 
acquired during classroom-based and experiential learning courses, and the extent 
to which they are making connections between various types of knowledge.   For 
example, one might ask how courses taken outside the students’ majors contributed to their 
overall educat�onal goals and what act�v�t�es or events have contr�buted to the�r learn�ng 
experiences at UNC-Chapel Hill.  Students might be asked what they view as the goals 
of a college educat�on, how that v�ew compares to the�r exper�ences here, or how the�r 
goals changed.  They could also be asked to address a complex problem that necess�tates 
�ntegrat�ve problem-solv�ng sk�lls draw�ng on knowledge from several d�sc�pl�nes.  An 
�nd�v�dual student’s responses to the same problem could be tracked over t�me to study 
whether ab�l�t�es to make cr�t�cal connect�ons are �ndeed be�ng st�mulated by the new 
curr�culum.  

From such a study, we expect to obta�n a r�ch pool of data.  Th�s collect�on of quant�tat�ve 
and qualitative information promises to be of great benefit in helping us assess the learning 
outcomes of a more connected educat�onal exper�ence, �dent�fy�ng areas �n wh�ch �mprovements 
can be made, and gather�ng �deas for further hon�ng our efforts.  

Specific Assessment Plans for Components of Making Critical 
Connections

In addition to the information being collected as part of the Longitudinal Cohort Study, 
assessment plans have been des�gned to evaluate spec�al �n�t�at�ves w�th�n each of the three 
major components of Making Critical Connections.  The program objectives, participation 
goals, and student learn�ng outcomes for each component are outl�ned �n the tables that follow.   
These tables prov�de �nformat�on on the assessment methods to be used, �mplementat�on and 
data collect�on tasks and roles, and performance cr�ter�a for determ�n�ng the extent to wh�ch 
goals and outcomes of the �n�t�at�ves are be�ng ach�eved.  A var�ety of methods are planned to 
collect data that can be used for format�ve evaluat�on and �mprovement throughout the course 
of the project, as well as to prepare a more summative evaluation of the overall effectiveness of 
Making Critical Connections at the end of the five-year implementation period.

•
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The records of students who participate in undergraduate research projects, study abroad 
programs, the Maymester, and other spec�al �n�t�at�ves of the Making Critical Connections plan 
will be flagged so that comparisons can be made between their survey results and academic 
outcomes and those of other students who d�d not take advantage of those opportun�t�es.    
W�th�n the Long�tud�nal Cohort group, �t w�ll also be poss�ble to compare the portfol�o mater�als 
and �nterv�ew transcr�pts of students who d�d and d�d not part�c�pate �n these spec�al programs. 

Organization and Support of Assessment Activities

Overall respons�b�l�ty for the assessment component of Making Critical Connections w�ll 
belong to the Implementation Committee for the 2006 Quality Enhancement Plan and its 
chair.  As indicated in the “Implementation and Data Collection” section of the assessment 
plans, staff in the Office of Institutional Research and Assessment, the Center for Teaching 
and Learning, the Office of Undergraduate Education, the Office of Undergraduate Research, 
and the University Center for International Studies will participate in various parts of the data 
collect�on, analys�s, and report�ng act�v�t�es.  Coord�nat�on of these var�ed assessment act�v�t�es 
and preparation of reports on assessment findings will be the responsibility of the Assistant 
Provost for Institutional Research and Assessment (currently Dr. Lynn Williford).  Funding for 
an add�t�onal staff person to prov�de techn�cal support for the assessment act�v�t�es descr�bed 
�n the plans w�ll also be prov�ded.  A faculty-led Connect�ons Assessment Comm�ttee -- made 
up of faculty w�th comb�ned expert�se �n long�tud�nal research, educat�onal assessment, and 
curr�culum evaluat�on -- w�ll be appo�nted to serve �n an overs�ght and adv�sory capac�ty for the 
project.
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Assessment Plan for the Curricular Innovations Component of Making 
Critical Connections

Goal of the Curricular Innovations Component:  To enhance students’ ab�l�ty to make connect�ons between var�ous forms of 
knowledge and exper�ences through a ser�es of curr�cular �nnovat�ons related to the �mplementat�on of the new General Educat�on 
requ�rements be�ng �mplemented �n the 2006 Fall semester.

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Program Objectives

Prov�de students w�th an 
�ntens�ve �ntegrat�ve learn�ng 
exper�ence through the 
Maymester.
Study the feas�b�l�ty of 
develop�ng other �nnovat�ve 
schedul�ng opt�ons such as 
Submesters and Integrated 
Clusters.

•

•

Track the number of Maymester 
course proposals subm�tted.
Analyze contents of Maymester 
exper�ences proposed and 
offered.
Analyze results of course 
evaluat�ons and focus groups 
w�th part�c�pat�ng faculty and 
students concern�ng extent to 
wh�ch Maymester exper�ences 
met the objective of providing 
the opportun�ty for �ntens�ve 
reflection and exploration of a 
s�ngle theme.
Synthesize findings from the 
evaluat�on of the Maymester 
p�lot and conduct add�t�onal 
needs assessment for 
Submesters and Integrated 
Clusters opt�ons.

•

•

•

•

The Office of Institutional 
Research & Assessment w�ll 
summar�ze course offer�ngs 
and analyze  contents of course 
descr�pt�ons us�ng data from 
the University Registrar and 
the Office of Undergraduate 
Educat�on.
Des�gn, fac�l�tat�on, and 
analys�s of focus groups and 
course evaluat�ons w�ll be 
jointly conducted by the Office 
of Institutional Research & 
Assessment and the Center for 
Teach�ng & Learn�ng.
The Office of Undergraduate 
Educat�on w�ll rev�ew the results 
of the Maymester evaluat�on 
and the needs assessment for 
the Submester and Integrated 
Cluster opt�ons.

•

•

•

Course proposals and 
exper�ences offered through the 
Maymester will reflect a wide 
range of learn�ng exper�ences 
that conta�n opportun�t�es for 
reflection and integration.
Faculty and student feedback 
w�ll �nd�cate that Maymester 
exper�ences were cons�stent 
with the stated objectives of the 
course.

•

•

Develop and �mplement 
�nterd�sc�pl�nary three-course 
clusters.

• Track the number of course 
cluster proposals subm�tted.
Analyze the contents of course 
clusters proposed and offered.
Analyze the results of course 
evaluat�ons and focus groups 
w�th part�c�pat�ng faculty and 
students concern�ng the 
extent to wh�ch course cluster 
experiences met the objectives 
for expos�ng students to var�ed 
d�sc�pl�nary perspect�ves.

•

•

•

The Office of Institutional 
Research & Assessment w�ll 
summar�ze course offer�ngs 
and analyze  contents of course 
cluster descr�pt�ons us�ng data 
from the University Registrar 
and the Office of Undergraduate 
Educat�on.
Des�gn, fac�l�tat�on, and analys�s 
of focus groups and course 
evaluat�ons w�ll be carr�ed out 
by the Office of Institutional 
Research & Assessment and 
the Center for Teach�ng & 
Learn�ng.

•

•

Course cluster proposals and 
exper�ences offered w�ll reveal 
a var�ety of �nterd�sc�pl�nary 
learn�ng opportun�t�es.
Faculty and student feedback 
w�ll �nd�cate that course cluster 
exper�ences were cons�stent 
with the stated objectives.

•

•

Establ�sh a Connect�ons Center 
to coord�nate and publ�c�ze 
opportun�t�es for students to 
make connect�ons between the�r 
curr�cular and extracurr�cular 
act�v�t�es.

• Survey faculty and students 
concern�ng the�r awareness 
of  the serv�ces offered by the 
Connect�ons Center. 
Summar�ze l�st�ngs of 
act�v�t�es publ�c�zed through 
the Connect�ons Center to 
determ�ne breadth of potent�al 
exper�ences be�ng offered to 
students.

•

•

Surveys w�ll be des�gned and 
administered by the Office 
of Institutional Research & 
Assessment �n cooperat�on w�th 
the Connect�ons Center staff.
Content analys�s of act�v�t�es 
data w�ll be conducted by the 
Office of Institutional Research 
& Assessment. 

•

•

Survey results w�ll �nd�cate h�gh 
levels of faculty and student 
awareness of the Connect�ons 
Center.
Content analys�s w�ll reveal 
a w�de var�ety of act�v�t�es 
be�ng promoted through the 
Connect�ons Center.

•

•

Strengthen adv�s�ng resources 
to promote student awareness 
and understand�ng of 
opportun�t�es for �nterd�sc�pl�nary 
or connected learn�ng 
exper�ences.

• Add �tems to ex�st�ng surveys 
on adv�s�ng to capture the 
extent to wh�ch students 
report that adv�sors shared 
�nformat�on on opportun�t�es for 
�nterd�sc�pl�nary or connected 
learn�ng exper�ences.

• The rev�sed surveys w�ll be 
adm�n�stered and analyzed 
by the Office of Institutional 
Research & Assessment �n 
cooperation with the Office of 
Undergraduate Education.

• Survey results will reflect high 
levels of agreement among 
students that adv�sors were 
helpful �n d�rect�ng them to 
opportun�t�es for mak�ng 
connect�ons �n the�r learn�ng.

•



THE UNIVERSITY OF NORTH CAROLINA AT CHAPEL HILL

Page 57

Assessment of the QEP

Goal of the Curricular Innovations Component:  To enhance students’ ab�l�ty to make connect�ons between var�ous forms of 
knowledge and exper�ences through a ser�es of curr�cular �nnovat�ons related to the �mplementat�on of the new General Educat�on 
requ�rements be�ng �mplemented �n the 2006 Fall semester.

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Participation Goals

Capac�ty enrollment �n the 
Maymester and three-course 
�nterd�sc�pl�nary clusters and 
an �ncrease �n the numbers of 
these exper�ences offered each 
year.
Student part�c�pat�on �n the 
Maymester and three-course 
�nterd�sc�pl�nary clusters 
reflects the diversity of the 
undergraduate populat�on.

•

•

Track enrollment by semester �n 
the des�gnated courses.
Compare demograph�c and 
academ�c character�st�cs 
of part�c�pants and non-
part�c�pants.

•

•

Tallied by the Office of 
Institutional Research & 
Assessment us�ng data 
provided by the University 
Reg�strar.

• Student enrollments and 
number of Maymester and 
course clusters offered w�ll 
�ncrease each semester.
Part�c�pat�ng students w�ll 
be representat�ve of the 
undergraduate student body.

•

•

Part�c�pat�on of faculty from 
a var�ety of d�sc�pl�nes �n 
�ntegrated learn�ng exper�ences 
and course clusters.

• Count part�c�pat�ng faculty 
members, as well as the 
number of academ�c d�sc�pl�nes 
represented. 
Analyze course evaluat�on data 
collected from part�c�pat�ng 
faculty to determ�ne the�r level 
of sat�sfact�on and the�r �nterest 
�n offer�ng future exper�ences.

•

•

Faculty part�c�pat�on data to be 
comp�led and summar�zed by 
the Office of Undergraduate 
Educat�on.
The Office of Institutional 
Research & Assessment and 
the Center for Teach�ng & 
Learn�ng w�ll des�gn, adm�n�ster, 
and analyze results of faculty 
course evaluat�ons.

•

•

Increase in faculty participation 
from a var�ety of d�sc�pl�ne 
areas.
Course evaluat�on responses 
w�ll reveal h�gh levels of faculty 
sat�sfact�on w�th the exper�ence 
and a des�re to cont�nue the�r 
part�c�pat�on.

•

•

Extens�ve use by faculty and 
students of serv�ces offered by 
the Connect�ons Center.

• Collect and summar�ze contacts 
and referrals.
Track “hits” to website.
Track student and faculty 
attendance at colloqu�a.
Track listserv subjects and 
part�c�pat�on levels.
Collect and analyze use 
stat�st�cs for �ndexed course 
l�st�ngs database.

•

•
•

•

•

Usage and participation data to 
be ma�nta�ned by Connect�ons 
Center staff and comp�led each 
semester.

• Number of student and faculty 
contacts w�th and referrals to 
the Connect�ons Center w�ll 
�ncrease each year.
Attendance at colloqu�a w�ll 
�ncrease each year.
Use of website, listserv, and 
�ndexed course l�st�ngs w�ll 
�ncrease each year.

•

•

•

Student Learning Outcomes
Students who part�c�pate �n the 
Maymester w�ll demonstrate an 
enhanced ab�l�ty to �ntegrate 
var�ous approaches to learn�ng 
and sources of knowledge 
�n the explorat�on of a s�ngle 
theme.

• Using a sample of Maymester 
part�c�pants, conduct a 
comparative analysis of the final 
paper from a Maymester course 
and a final paper in a regular 
course �n a related d�sc�pl�ne.  
A rubr�c w�ll be used to rate 
the extent to wh�ch �ntegrated 
approaches to learn�ng and 
sources of knowledge were 
used �n the analys�s of a s�ngle 
theme or problem. 
Analys�s of �nterv�ews of 
Maymester part�c�pants 
descr�b�ng how the exper�ence 
contr�buted to the�r ab�l�ty to l�nk 
approaches and knowledge 
sources.

•

•

Faculty �n the College of Arts 
& Sc�ences w�ll create and 
use rubr�cs to rate the student 
papers, and conduct student 
�nterv�ews. 
The Office of Institutional 
Research & Assessment and 
the Center for Teach�ng & 
Learn�ng w�ll �dent�fy sample 
papers from the portfol�os 
for faculty rev�ew, arrange 
�nterv�ews, analyze the data, 
and report the results.

•

•

Papers from Maymester 
courses w�ll be rated h�gher 
than those from other courses 
�n �ntegrat�on of approaches and 
knowledge.
Interviewees will report 
�ncreased awareness of 
how �ntegrat�ng approaches 
and knowledge contr�bute to 
enhanced understand�ng of a 
theme or problem.  

•

•
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Goal of the Curricular Innovations Component:  To enhance students’ ab�l�ty to make connect�ons between var�ous forms of 
knowledge and exper�ences through a ser�es of curr�cular �nnovat�ons related to the �mplementat�on of the new General Educat�on 
requ�rements be�ng �mplemented �n the 2006 Fall semester.

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Students who part�c�pate �n the 
three-course �nterd�sc�pl�nary 
clusters w�ll demonstrate 
greater ab�l�ty to �ncorporate 
and connect �nterd�sc�pl�nary 
knowledge and perspect�ves �n 
the�r academ�c work.

• Using a sample of 
�nterd�sc�pl�nary course 
cluster part�c�pants, conduct a 
comparat�ve analys�s of papers 
from cluster courses and a final 
paper �n a regular course �n a 
related d�sc�pl�ne.  A rubr�c w�ll 
be used to rate the extent to 
wh�ch the work �ncorporated 
and connected �nterd�sc�pl�nary 
knowledge and perspect�ves. 
Analyze �nterv�ews of 
�nterd�sc�pl�nary course cluster 
part�c�pants descr�b�ng how 
the exper�ence contr�buted 
to the�r ab�l�ty to �ncorporate 
and connect �nterd�sc�pl�nary 
knowledge and perspect�ves �n 
the�r work.

•

•

Faculty �n the College of Arts 
& Sc�ences w�ll create and 
use rubr�cs to rate the student 
papers, and conduct student 
�nterv�ews. 
The Office of Institutional 
Research & Assessment and 
the Center for Teach�ng & 
Learn�ng w�ll �dent�fy sample 
papers from the portfol�os for 
faculty rev�ew, develop �nterv�ew 
protocols �n cooperat�on w�th 
the Office of Undergraduate 
Educat�on, analyze the data, 
and report the results.

•

•

Papers from �nterd�sc�pl�nary 
cluster part�c�pants w�ll rece�ve 
h�gher average rat�ngs than 
papers from non-part�c�pants 
on �ntegrat�on of approaches 
to learn�ng and sources of 
knowledge used.
Interviewees will report 
�ncreased apprec�at�on of 
the �mportance of connect�ng 
�nterd�sc�pl�nary knowledge and 
perspect�ves �n the�r learn�ng.

•

•

Students us�ng the Connect�ons 
Center w�ll enr�ch and expand 
the�r learn�ng exper�ences 
at Carol�na as a result 
of d�scover�ng courses, 
exper�ent�al opportun�t�es, 
co-curr�cular act�v�t�es, and new 
�deas �n the�r areas of �nterest.

• Analyze �tems added to 
ex�st�ng surveys concern�ng 
student success �n us�ng the 
resources of the Connect�ons 
Center to expand the�r learn�ng 
exper�ences. 
Summar�ze cohort study 
part�c�pant responses to 
�nterv�ew quest�ons ask�ng for 
examples of use of Connect�ons 
Center resources and �mpact on 
learn�ng.

•

•

The Office of Institutional 
Research & Assessment w�ll 
add survey �tems des�gned by 
the Connect�ons Center staff 
and analyze the survey results.
The Office of Institutional 
Research & Assessment and 
the Center for Teach�ng & 
Learn�ng w�ll develop �nterv�ew 
protocols �n cooperat�on w�th 
the Office of Undergraduate 
Educat�on, analyze the data, 
and report the results.

•

•

Feedback from surveys and 
cohort study �nterv�ews w�ll 
�nd�cate that student learn�ng 
was enhanced �n a var�ety of 
ways through part�c�pat�on �n 
act�v�t�es promoted through the 
Connect�ons Center.

•

Students w�ll max�m�ze learn�ng 
opportun�t�es w�th the help of 
the�r academ�c adv�sors.  The 
adv�sors w�ll help students 
choose mean�ngfully connected 
courses and exper�ent�al 
act�v�t�es that enable them to 
explore the�r personal �nterests 
w�th�n the requ�rements for the 
new curr�culum.  

• Analyze �tems on ex�st�ng 
student surveys rat�ng 
effect�veness of adv�sors �n 
help�ng to des�gn a program 
of study that fulfilled personal 
goals and met requ�rements of 
the new curr�culum.  
Summar�ze cohort study 
part�c�pant responses to 
�nterv�ew quest�ons concern�ng 
the role of adv�sors �n help�ng 
them �dent�fy opportun�t�es for 
�nterd�sc�pl�nary and exper�ent�al 
learn�ng.

•

•

The Office of Institutional 
Research & Assessment w�ll 
analyze results of adv�s�ng-
related survey �tems.
The Office of Institutional 
Research & Assessment and 
Center for Teach�ng & Learn�ng 
w�ll develop �nterv�ew protocols 
in cooperation with Office of 
Undergraduate Education, 
analyze, and report results.

•

•

Students w�ll report that 
adv�sors were �nstrumental 
�n help�ng them develop a 
mean�ngful program of study.

•
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Assessment of the QEP

Assessment Plan for the Undergraduate Research Component of 
Making Critical Connections

Goal of the Undergraduate Research Component:  To make research, mentored scholarsh�p and creat�ve performance 
d�st�nct�ve features of a Carol�na undergraduate educat�on, through the development of new opportun�t�es and methods for 
engag�ng these students. 

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Program Objectives

Bu�ld, support, and expand 
undergraduate opportun�t�es 
to engage �n research, 
mentored scholarsh�p, and 
creat�ve performance through 
the appo�ntment of term 
“Undergraduate Research 
Professors.”

• Search comm�ttee w�ll evaluate 
subm�tted appl�cat�ons us�ng 
a l�st of �deal character�st�cs 
identified by faculty with special 
�nterest �n undergraduate 
research.
Evaluate performance of 
Undergraduate Research 
Professors at the end of five 
years.

•

•

The Office of Undergraduate 
Research, in conjunction with 
the College of Arts & Sc�ences, 
w�ll oversee the search for 
these pos�t�ons.
The Office of Undergraduate 
Research, in conjunction with 
the College of Arts & Sc�ences, 
w�ll assemble a rev�ew 
comm�ttee of peers to assess 
performance after five years.

•

•

Four Undergraduate Research 
Professors w�ll be h�red to 
reflect each of four divisions in 
the College of Arts & Sc�ences 
(F�ne Arts, Human�t�es, Natural 
Sc�ences & Mathemat�cs, 
Soc�al & Behav�oral Sc�ences), 
together w�th the�r matched 
profess�onal schools.
After five years, all 
Undergraduate Research 
Professors w�ll rece�ve a 
favorable rev�ew of the�r 
�nvolvement and performance 
w�th respect to undergraduate 
research.

•

•

Introduce four linked series of 
undergraduate courses w�th 
a major focus on conducting 
research (“Research Tracks”).

• Establish specifications for 
Research Tracks and the�r 
component courses and 
develop a rubric to judge 
courses on the�r methodolog�cal 
content.
Create a form to document 
a department’s comm�tment 
to establ�sh or contr�bute to a 
Research Track.

•

•

The Office of Undergraduate 
Research and the new 
Undergraduate Research 
Professors w�ll work w�th the 
Office of Institutional Research 
& Assessment to develop forms 
and rubr�cs.
The Office of Undergraduate 
Research w�ll oversee the 
establ�shment of the Research 
Tracks, work w�th faculty 
and graduate students who 
are �nstructors of record �n 
part�c�pat�ng departments, 
assess the qual�t�es of the 
Tracks, and report findings.

•

•

Four Research Tracks w�ll be 
establ�shed, one �n each of 
four d�v�s�ons �n the College 
of Arts & Sc�ences (F�ne Arts, 
Human�t�es, Natural Sc�ences 
& Mathemat�cs, Soc�al & 
Behav�oral Sc�ences), w�th at 
least four new methodology 
courses (d�sc�pl�nary or 
�nterd�sc�pl�nary).
See “Participation Goals” 
(below).

•

•

Increase the course offerings in 
wh�ch undergraduate students 
carry out or�g�nal research 
projects, using Graduate 
Research Consultants.

• Develop a rubric to judge 
courses on attr�butes related to 
the conduct of or�g�nal research 
projects. 
Create a form to document 
professors’ comm�tment to 
�ncorporate Graduate Research 
Consultants �nto the�r courses
Count course offer�ngs �nvolv�ng 
or�g�nal research and the 
use of Graduate Research 
Consultants.

•

•

•

The Office of Undergraduate 
Research and the new 
Undergraduate Research 
Professors w�ll work w�th the 
Office of Institutional Research 
& Assessment, the Center for 
Teach�ng & Learn�ng, and the 
d�rectors of undergraduate 
stud�es �n each department to 
develop forms and rubr�cs.
The Office of Undergraduate 
Research w�ll oversee the 
establ�shment of research 
courses w�th Graduate 
Research Consultants, assess 
the�r qual�t�es, and report 
findings.

•

•

Th�rty research courses per 
year us�ng Graduate Research 
Consultants w�ll be taught by 
2011.
See “Participation Goals” 
(below).

•

•
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Assessment of the QEP

Goal of the Undergraduate Research Component:  To make research, mentored scholarsh�p and creat�ve performance 
d�st�nct�ve features of a Carol�na undergraduate educat�on, through the development of new opportun�t�es and methods for 
engag�ng these students. 

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Enhance the opportun�t�es for 
undergraduate students to be 
mentored �n or�g�nal research.

• Graduate Student and 
Postdoctoral Mentors 

Evaluate potent�al mentors 
us�ng a rubr�c conta�n�ng �deal 
character�st�cs of research 
mentors. 
Count qualified mentors in 
the pool of potent�al mentors 
identified by the Office of 
Undergraduate Research.

Summer Undergraduate Research 
Fellowships (SURFs)

Identify additional potential 
funding sources for the SURFs.

Departmental Planning and 
Commitments 

Analyze ex�st�ng barr�ers to 
undergraduate mentor�ng for 
College of Arts & Sc�ences and 
profess�onal school faculty. 
Evaluate the success of efforts 
to create mechan�sms for 
students to obta�n course cred�t 
for undergraduate research �n 
departments or profess�onal 
schools where there �s not an 
ex�st�ng mechan�sm. 
Create a form to document 
departmental comm�tment 
to sponsor undergraduate 
research (now or �n the future) 
and to acknowledge faculty 
mentor�ng of undergraduates.

•

•

•

•

•

•

The Office of Undergraduate 
Research and the new 
Undergraduate Research 
Professors w�ll work w�th the 
Office of Institutional Research 
& Assessment and the Office 
of Postdoctoral Serv�ces to 
develop forms and rubr�cs. 
The Office of Undergraduate 
Research and the new 
Undergraduate Research 
Professors w�ll �dent�fy mentor 
cr�ter�a, evaluate mentors, 
�nteract w�th potent�al mentors, 
collect data, and report findings.
The Office of Undergraduate 
Research w�ll publ�c�ze the 
expanded opportun�t�es for 
SURFs, oversee the award 
process, and report findings. 
The Office of Institutional 
Research & Assessment w�ll 
prov�de enrollment data for 
the four new courses �n the 
profess�onal schools.
The appropr�ate dean �n 
each college or school w�ll 
mon�tor departmental plans to 
acknowledge faculty mentor�ng.

•

•

•

•

•

A total of 200 graduate mentors 
w�ll be �nvolved by 2011. 
A total of 100 postdoctoral 
mentors w�ll be �nvolved by 
2011. 
Every graduate student and 
post-doctoral mentors w�ll 
rece�ve a commendat�on letter 
about the�r undergraduate 
mentoring from the Office of the 
Provost.
At least one workshop a 
year w�ll be conducted for 
new research mentors and 
graduate student consultants.  
Workshops w�ll feature best 
pract�ces of exper�enced 
mentors. 
A total of 100 SURFs per 
summer w�ll be awarded by 
2011.
To reduce barr�ers, four new 
courses w�ll be developed �n 
departments or profess�onal 
schools that do not have 
undergraduate programs.
All (100%) of the departmental 
plans to acknowledge faculty 
mentor�ng are approved by the 
appropr�ate dean.

•

•

•

•

•

•

•

Participation Goals
Increase undergraduate 
student enrollment �n the 
Research Track courses, 
�nclud�ng enrollments of Afr�can 
Amer�can, Nat�ve Amer�can, and 
H�span�c/Lat�no/a students

• Track reg�strat�on by semester 
�n Research Track courses.

• The Office of Institutional 
Research & Assessment w�ll 
prov�de enrollment data.

• A m�n�mum of 100 students w�ll 
be enrolled �n a Research Track 
by 2011.

•

Increase undergraduate 
student enrollment �n courses 
requ�r�ng or�g�nal research 
projects and using Graduate 
Research Consultants, 
�nclud�ng enrollments of Afr�can 
Amer�can, Nat�ve Amer�can, and 
H�span�c/Lat�no/a students.

• Track reg�strat�on by semester 
�n courses requ�r�ng or�g�nal 
research projects.

• The Office of Institutional 
Research & Assessment w�ll 
prov�de enrollment data.

• A m�n�mum of 600 students w�ll 
be enrolled per year �n courses 
requ�r�ng or�g�nal research 
and us�ng Graduate Research 
consultants by 2011.

•



THE UNIVERSITY OF NORTH CAROLINA AT CHAPEL HILL

Page 61

Assessment of the QEP

Goal of the Undergraduate Research Component:  To make research, mentored scholarsh�p and creat�ve performance 
d�st�nct�ve features of a Carol�na undergraduate educat�on, through the development of new opportun�t�es and methods for 
engag�ng these students. 

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Increase undergraduate student 
part�c�pat�on �n mentored 
research, �nclud�ng part�c�pat�on 
by Afr�can Amer�can, Nat�ve 
Amer�can, and H�span�c/
Lat�no/a students.

• Track part�c�pat�on �n research 
by year.

• The Office of Institutional 
Research & Assessment w�ll 
prov�de enrollment data.

 
Student Research Involvement

The Office of Undergraduate 
Research, the College of Arts 
& Sciences, and the Office 
of Institutional Research 
& Assessment w�ll obta�n 
data from the onl�ne faculty 
annual report�ng system on 
the number of students that 
each faculty member mentors 
�n undergraduate research 
act�v�t�es.

•

•

By the year 2011, a m�n�mum of 
1,000 students w�ll be engaged 
�n undergraduate research, 
�nclud�ng students who are 
enrolled �n Research Track 
Courses.

•

Student Learning Outcomes
Undergraduate students 
complet�ng a Research Track 
should be able to exam�ne 
unsolved problems, show 
understand�ng of mult�ple 
modes of �nqu�ry, and 
demonstrate research sk�lls.

• Student Work
Assess student research 
projects and oral presentations 
from Research Track Courses 
us�ng rubr�cs. 

Student Experience
Conduct “end-of-Track” focus 
groups w�th students complet�ng 
a Research Track. 

Faculty Experience
Conduct end-of-semester 
�nterv�ews w�th faculty 
members teach�ng Research 
Track Courses, w�th a spec�al 
emphasis on “end-of-Track” 
professors.

•

•

•

The Office of Undergraduate 
Research and the new 
Undergraduate Research 
Professors w�ll work w�th the 
Office of Institutional Research 
& Assessment to develop 
rubr�cs for research qual�ty and 
oral presentat�on qual�ty.
The Office of Undergraduate 
Research w�ll oversee the 
assessment of student work �n 
the last course of a Research 
Track.
The Office of Undergraduate 
Research w�ll work w�th the 
Office of Institutional Research 
& Assessment to conduct focus 
groups and �nterv�ews. 
Professors teach�ng the last 
course �n a Research Track w�ll 
rate student oral presentat�ons 
of final projects using a rubric 
designed by the Office of 
Undergraduate Research.

•

•

•

•

Student Work
80% (minimum) of the research 
projects will receive ratings of 4 
or 5 by the spec�al rev�ew panel 
(on a 5-po�nt qual�ty scale, 
where 5 �s the h�ghest rat�ng).

Student Experience
90% (minimum) of the students 
�nd�cate that they would choose 
to take the Research Track 
aga�n, would recommend �t 
to fr�ends, and bel�eve that 
their experience was “very” or 
“extremely” valuable.

Faculty Experience
90% (minimum) of the “end-of-
Track” faculty report that the 
Research Track had a pos�t�ve 
�mpact on the qual�ty of student 
work �n the�r course.

•

•

•
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Assessment of the QEP

Goal of the Undergraduate Research Component:  To make research, mentored scholarsh�p and creat�ve performance 
d�st�nct�ve features of a Carol�na undergraduate educat�on, through the development of new opportun�t�es and methods for 
engag�ng these students. 

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Students complet�ng courses 
requ�r�ng or�g�nal research 
us�ng Graduate Research 
Consultants should be able to 
exam�ne unsolved problems, 
show understand�ng of 
mult�ple modes of �nqu�ry, and 
demonstrate research sk�lls.

• Student Work
Assess student research 
projects from a subset of 
courses w�th Graduate 
Research Consultants us�ng a 
rubr�c. 

Student and Graduate Research 
Consultant Experiences 

Conduct focus groups w�th a 
subset of students enrolled 
�n courses ut�l�z�ng Graduate 
Research Consultants
Conduct focus groups 
w�th Graduate Research 
Consultants.
Include questions about the 
effect�veness of the Graduate 
Research Consultants on the 
Carol�na Course Evaluat�on.

Faculty Experiences
Conduct short �nterv�ews w�th 
faculty who taught courses 
us�ng Graduate Research 
Consultants.

•

•

•

•

•

Student Work
The Office of Undergraduate 
Research w�ll assemble a panel 
of judges consisting of former 
Graduate Research consultants 
to rate student work from 
courses.

Student, Graduate Research 
Consultant, and Faculty 
Experiences

The Office of Undergraduate 
Research w�ll work w�th the 
Office of Institutional Research 
& Assessment to conduct the 
focus groups and �nterv�ews. 
The Office of Undergraduate 
Research, w�th the ass�stance 
of the Center for Teach�ng & 
Learn�ng, w�ll comp�le data 
from the Graduate Research 
Consultant �tems from the 
Carol�na Course Evaluat�on.

•

•

•

Student Work
80% (minimum) of the research 
projects will receive a rating of 
4 or 5 on a qual�ty scale (on 
a 5-po�nt scale where 5 �s the 
h�ghest rat�ng).

Student and Graduate Research 
Consultant Experiences

Focus group results 
demonstrate h�gh student 
engagement w�th the Graduate 
Research Consultants and 
enjoyment of the research 
component of the course.
4 rat�ng or above (on a 5-po�nt 
scale where 5 �s the h�ghest 
rat�ng) on the Carol�na Course 
Evaluat�on �tems about the 
effect�veness of the Graduate 
Research Consultants.
90% (minimum) of the Graduate 
Research Consultants state that 
their experience was “very” or 
“extremely” valuable.

Faculty Experiences
90% (minimum) of the faculty 
�nd�cate that they would use the 
Graduate Research Consultant 
model aga�n.

•

•

•

•

•

Mentor�ng w�ll have a pos�t�ve 
�mpact on students’ ab�l�ty to 
develop research �deas and 
conduct the�r own research.

• Student and Mentor Experiences
Interview students and mentors 
regard�ng percept�ons of mentor 
�nvolvement �n the research 
process.
Analyze student reflective 
statements about the process 
of research before and after 
rece�v�ng fellowsh�p support.

Student Research Involvement 
Analyze responses to the 
Nat�onal Survey of Student 
Engagement (NSSE) �tem that 
asks whether students “Work on 
a research project with a faculty 
member outs�de of course or 
program requirements.”
Count mentor-sponsored 
scholarsh�p from the mentor 
pool (e.g., undergraduate 
authorsh�p on publ�cat�ons and 
presentat�ons).

•

•

•

•

Student and Mentor Experiences
The Office of Undergraduate 
Research, w�th ass�stance 
from the Office of Institutional 
Research & Assessment, w�ll 
�nterv�ew mentors and mentees.
The Office of Undergraduate 
Research, w�th ass�stance 
from the Office of Institutional 
Research & Assessment, w�ll 
evaluate students’ rat�ngs of 
the�r mentors and mentors’ 
rat�ngs of research �nvolvement 
w�th the�r students. 
The Office of Undergraduate 
Research, w�th the ass�stance 
of the Office of Institutional 
Research & Assessment, w�ll 
collect and analyze wr�tten 
reflective statements from 
undergraduates who rece�ve 
fellowsh�p support.

Student Research Involvement
The Office of Undergraduate 
Research, the College of Arts 
& Sciences, and the Office 
of Institutional Research & 
Assessment w�ll obta�n data 
from the onl�ne faculty annual 
report�ng system on mentor�ng 
act�v�t�es, as well as on student 
co-authored publ�cat�ons and 
off-campus presentat�ons.

•

•

•

•

Student and Mentor Experiences
80% (minimum) of the mentor-
mentee relat�onsh�ps should be 
rated as pos�t�ve and product�ve 
by the panel of judges.

Student Research Involvement
50% of the undergraduate 
students who take the NSSE 
should �nd�cate that they 
have “worked on a research 
project with a faculty member 
outs�de of course or program 
requirements.”   
50% of the mentors in the 
Office of Undergraduate 
Research mentor pool w�ll 
have at least one example of 
research scholarsh�p w�th the�r 
undergraduate mentee over a 
five year period.
At least 250 co-authored 
publ�cat�ons or off-campus 
presentat�ons per year of 
undergraduate research, 
mentored scholarsh�p, or 
creat�ve performance w�ll be 
made by 2011.

•

•

•

•
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Assessment of the QEP

Assessment Plan for the Internationalization Component of Making 
Critical Connections

Goal of the Internationalization Component:  To �ntegrate an �ntercultural and global d�mens�on �nto the purpose and funct�on 
of education at UNC-Chapel Hill in a manner consistent with both our core values as a public institution and the furtherance of a 
sense of global c�t�zensh�p among our �ntramural and extramural const�tuents.

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Program Objectives

Improve the international 
infrastructure at UNC-Chapel 
H�ll to fac�l�tate opportun�t�es 
for students to develop 
�nternat�onal and �ntercultural 
competenc�es.

• Conduct sem�-annual content 
analys�s of depth and breadth 
of �nformat�on ava�lable on 
International Affairs website.
Track “hits” to the International 
Affa�rs webs�te.
Analyze the return on 
�nvestment from h�r�ng 
development staff, �n terms of 
funds ra�sed for �nternat�onal 
research, teach�ng, and publ�c 
serv�ce.
Analyze the return on 
�nvestment from h�r�ng 
commun�cat�ons staff, �n terms 
of success �n �ncreas�ng the 
visibility of UNC-Chapel Hill’s 
�nternat�onal accompl�shments.
Collect data on the number of 
students served by the newly 
added ESL tra�ner and teach�ng 
ass�stant pos�t�ons �n the Wr�t�ng 
Center.
Assess the qual�ty of wr�t�ng 
samples of �nternat�onal 
students at the beg�nn�ng and 
end of the�r tra�n�ng through the 
Wr�t�ng Center us�ng a rubr�c 
and exam�ne d�fferences.
Evaluate the effect�veness 
of the International Teaching 
Ass�stant support program by 
compar�ng teach�ng evaluat�on 
results over t�me.  
Des�gn methods for determ�n�ng 
the effect�veness of ESL 
serv�ces offered to fam�l�es of 
�nternat�onal faculty, students, 
and other affiliates.
Count �nternat�onal faculty, 
students, and others ass�sted �n 
locat�ng hous�ng.

•

•

•

•

•

•

•

•

•

The University Center for 
International Studies will collect 
and summar�ze most of the 
data related to �nfrastructure 
act�v�t�es.   The Center for 
Teach�ng & Learn�ng, �n 
cooperat�on w�th the Wr�t�ng 
Center, w�ll analyze data on the 
effect�veness of the academ�c 
support serv�ces offered to 
�nternat�onal faculty, students, 
and fam�l�es.

• The contents of the International 
Affa�rs webs�te w�ll �ncrease �n 
response to UNC-Chapel Hill’s 
grow�ng number of programs, 
act�v�t�es, and ach�evements.  
The “hits” on the website will 
also �ncrease.
Development staff h�res w�ll 
result in a significant increase 
of funds ava�lable for enhanc�ng 
�nternat�onal�zat�on efforts at 
UNC-Chapel Hill.
F�rst-year rev�ew of 
accompl�shments of new 
commun�cat�ons staff w�ll 
reveal a var�ety of product�ve 
strateg�es �n place for �ncreas�ng 
the University’s visibility in 
�nternat�onal�zat�on.
F�rst-year evaluat�on results 
from the �mplementat�on of new 
academ�c support serv�ces w�ll 
be used both to further refine 
these programs and to serve as 
basel�ne data for determ�n�ng 
�mprovement �n outcomes �n 
subsequent years.   
The number of �nternat�onal 
�nd�v�duals and fam�l�es locat�ng 
hous�ng as a result of serv�ces 
prov�ded w�ll �ncrease.

•

•

•

•

•

Enhance financial support 
for �nternat�onal research, 
wh�ch w�ll �n turn prov�de more 
students w�th opportun�t�es 
to be act�vely engaged �n 
address�ng quest�ons related to 
global �ssues.

• Chart trends �n new and 
cont�nu�ng sponsored research 
awards rece�ved annually by all 
�nternat�onal research �n�t�at�ves, 
centers, and �nst�tutes.
Chart trends �n donor support 
for �nternat�onal research-
related �n�t�at�ves. 

•

•

The University Center for 
International Studies will collect 
and summar�ze the data on 
financial support, in cooperation 
w�th the sponsored research 
and development offices on 
campus.

• The Assoc�ate Provost for 
International Affairs will set 
targets for future years.

•
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Assessment of the QEP

Goal of the Internationalization Component:  To �ntegrate an �ntercultural and global d�mens�on �nto the purpose and funct�on 
of education at UNC-Chapel Hill in a manner consistent with both our core values as a public institution and the furtherance of a 
sense of global c�t�zensh�p among our �ntramural and extramural const�tuents.

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Embed �nternat�onal�zat�on 
more deeply �nto the curr�culum.

• Analyze trends �n fund�ng 
for study abroad program 
development, scholarsh�ps, and 
financial aid. 
Evaluate the qual�ty and 
appropr�ateness of current 
study abroad programs.
Analyze pol�c�es for award�ng 
cred�t for coursework taken 
abroad.
Track the number and 
proport�on of �nternat�onally-
or�ented courses �n the General 
Educat�on curr�culum and �n 
upper level majors, and the 
growth �n these numbers over 
t�me.
Count new course proposals 
that �nclude �nternat�onal 
content or act�v�t�es.
Analyze �tems on locally-
developed survey of faculty 
concern�ng the extent to 
wh�ch the�r courses �nclude 
�nternat�onal themes.
Track the development of 
�nst�tut�onal collaborat�ons on 
joint programs and degrees with 
�nternat�onal components.

•

•

•

•

•

•

•

The University Center for 
International Studies will collect 
and summar�ze data related 
to the fund�ng of study abroad 
�n�t�at�ves.
The Office of Undergraduate 
Educat�on w�ll collect data and 
evaluate study abroad program 
qual�ty, analyze pol�c�es for 
award�ng cred�t for coursework 
taken abroad, and ma�nta�n 
counts of new course proposals 
w�th �nternat�onal themes.  The 
Office of Institutional Research 
& Assessment w�ll analyze 
and report survey data and 
summar�ze �nternat�onal course 
offer�ngs and enrollments 
using data from the University 
Reg�strar.

•

•

Add�t�onal fund�ng w�ll result �n 
the expans�on of study abroad 
opportun�t�es and resources to 
more students.
The overall qual�ty of study 
abroad programs w�ll be found 
to be h�gh.
The Office of Undergraduate 
Educat�on w�ll determ�ne the 
need for changes �n pol�c�es 
and procedures concern�ng 
cred�t for coursework taken 
abroad.
The number of �nternat�onally-
or�ented courses offered and 
proposed w�ll �ncrease each 
year.
Faculty survey results regard�ng 
�nclus�on of �nternat�onal themes 
�n courses w�ll be used as a 
basel�ne measure when the 
survey �s repeated �n two years.
Opportun�t�es for part�c�pat�on 
in joint programs that offer 
students �nternat�onal exposure 
w�ll �ncrease.

•

•

•

•

•

•

Increase the number and 
proport�on of �nternat�onal 
faculty, postdoctoral fellows, 
graduate and profess�onal 
students, and undergraduate 
students at UNC-Chapel Hill.

• Count �nternat�onal faculty, 
postdoctoral fellows, graduate 
and profess�onal students, and 
undergraduate students at 
UNC-Chapel Hill each fall and 
chart trends.

• The University Center for 
International Studies will identify 
and count �nternat�onal faculty 
and postdoctoral fellows.  The 
Office of Institutional Research 
& Assessment w�ll prov�de 
student counts.

• The number and proport�on 
of �nternat�onal faculty and 
students w�ll �ncrease each 
year.

•

Enhance our overall progress �n 
internationalizing UNC-Chapel 
H�ll.

• Re-administer the five locally-
developed “international” 
surveys begun �n 2004-05 on a 
b�enn�al bas�s.
Chart trends �n data collected 
for �nst�tut�onal metr�cs 
specified in the Measures of 
Excellence and Academ�c Plan 
as key �nd�cators of progress �n 
�nternat�onal�zat�on.

•

•

Surveys w�ll be developed and 
administered by the Office 
of Institutional Research & 
Assessment �n cooperat�on 
with the University Center for 
International Studies.
The Office of Institutional 
Research & Assessment w�ll 
collect metr�cs data from var�ous 
sources and prepare graphs.

•

•

Using the 2004-05 responses 
as a basel�ne for compar�son, 
2006-07 responses w�ll 
reflect broad consensus that 
UNC-Chapel Hill has made 
cont�nuous �mprovement 
�n �nternat�onal�zat�on, and 
has reduced the number 
and sever�ty of obstacles to 
�nternat�onal�zat�on.
UNC-Chapel Hill’s performance 
�n relat�on to the �nst�tut�onal 
metr�cs w�ll show cons�stently 
pos�t�ve trends over t�me.

•

•

Participation Goals
Increase the number and 
percentage of undergraduates 
who part�c�pate �n study abroad 
programs.

• Track registrations in UNC-
Chapel H�ll sponsored study 
abroad programs.
Analyze the responses to NSSE 
�tems related to study abroad 
part�c�pat�on.
Analyze the responses to 
locally-developed surveys w�th 
�tems related to study abroad.

•

•

•

The Office of Institutional 
Research & Assessment w�ll 
prov�de enrollment data and 
analyze the responses to 
survey �tems.

• The number and percentage 
of UNC-Chapel Hill 
undergraduates who part�c�pate 
�n study abroad w�ll �ncrease 
each year.

•
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Assessment of the QEP

Goal of the Internationalization Component:  To �ntegrate an �ntercultural and global d�mens�on �nto the purpose and funct�on 
of education at UNC-Chapel Hill in a manner consistent with both our core values as a public institution and the furtherance of a 
sense of global c�t�zensh�p among our �ntramural and extramural const�tuents.

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Increase the number and 
percentage of undergraduates 
who pursue �nternat�onal 
research projects.

• Analyze the data on 
undergraduates enrolled �n 
Research Tracks and other 
courses requ�r�ng or�g�nal 
research �n order to tabulate 
the number of students who 
are pursuing projects with 
�nternat�onal themes.

• The University Center 
for International Studies 
w�ll comp�le these data �n 
cooperation with the Office of 
Undergraduate Research.

• The number and percentage 
of undergraduates who pursue 
international research projects 
w�ll �ncrease each year.

•

Increase the number and 
proport�on of students who 
complete fore�gn language 
tra�n�ng through level 4.

• Track enrollments and 
complet�ons for level 4 language 
courses.

• The Office of Institutional 
Research & Assessment w�ll 
prov�de course enrollment data.

• The number and proport�on of 
students who complete fore�gn 
language tra�n�ng through level 
4 w�ll �ncrease each year.

•

Student Learning Outcomes
Undergraduate students who 
part�c�pate �n study abroad 
w�ll demonstrate �ncreased 
�nternat�onal and �ntercultural 
competenc�es, a stronger 
sense of global c�t�zensh�p, and 
an enhanced ab�l�ty to make 
connect�ons between the�r 
learning at UNC-Chapel Hill and 
the larger world.

• Des�gn and adm�n�ster pre- and 
post-exper�ence quest�onna�res 
to study abroad part�c�pants 
�n order to measure changes 
�n self-assessments of 
�nternat�onal and �ntercultural 
competenc�es and students’ 
sense of their “global 
citizenship.”
Analyze the data from 
�nterv�ews conducted w�th 
cohort study members who 
part�c�pated �n study abroad 
to �dent�fy ways �n wh�ch the 
exper�ence enabled them to 
make connect�ons between 
the�r coursework and global 
�ssues.

•

•

The Office of Institutional 
Research & Assessment w�ll 
des�gn the pre- and post-
exper�ence quest�onna�re �n 
cooperat�on w�th the Study 
Abroad director and the Office 
of Undergraduate Education, 
and w�ll analyze the results.
The Office of Institutional 
Research & Assessment 
w�ll develop and adm�n�ster 
�nterv�ew protocols �n 
consultat�on w�th the Study 
Abroad D�rector.

•

•

Results of the pre- and post-
test compar�sons w�ll reveal 
significant gains in student self-
assessments of competency 
attr�buted to the study abroad 
exper�ence.
Analys�s of �nterv�ews w�ll 
prov�de a number of examples 
of ways �n wh�ch study abroad 
exper�ences enabled students 
to make connect�ons to global 
concerns.

•

•

Students complet�ng research 
projects related to international 
�ssues w�ll be able to exam�ne 
problems and formulate 
research quest�ons from a 
global perspect�ve.

• Assess student research 
projects and oral presentations 
from Research Track 
Courses us�ng a rubr�c that 
�ncludes attr�butes related to 
understand�ng the research 
problem from a global 
perspect�ve.  
Conduct focus groups w�th 
students conduct�ng research 
on �nternat�onal �ssues to 
�dent�fy ways �n wh�ch the 
exper�ence encouraged them 
to cons�der other connect�ons 
between research and global 
�ssues.

•

•

The University Center for 
International Studies will 
work with the Office of 
Undergraduate Research 
and the Office of Institutional 
Research & Assessment to add 
global perspect�ve attr�butes 
to the research sk�lls rubr�c.  
(See the Assessment Plan 
for Undergraduate Research 
Component.)  These three 
groups w�ll also collaborate on 
development of focus group 
protocols.

• 80% (minimum) of the research 
projects will receive a rating of 
4 or 5 on a qual�ty scale (on 
a 5-po�nt scale where 5 �s the 
h�ghest rat�ng) on the global 
perspect�ves attr�butes.
Focus group results w�ll �nd�cate 
that the research exper�ence 
was �nstrumental �n st�mulat�ng 
th�nk�ng about the role of 
research �n address�ng global 
problems.

•

•
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Assessment of the QEP

Goal of the Internationalization Component:  To �ntegrate an �ntercultural and global d�mens�on �nto the purpose and funct�on 
of education at UNC-Chapel Hill in a manner consistent with both our core values as a public institution and the furtherance of a 
sense of global c�t�zensh�p among our �ntramural and extramural const�tuents.

Program Objectives,
Participation Goals, and 

Student Learning Outcomes Assessment Methods
Implementation and Data 

Collection Performance Criteria
Students who matr�culate under 
the new General Educat�on 
curr�culum w�ll demonstrate 
better-developed �nternat�onal 
and �ntercultural competenc�es, 
an enhanced sense of the�r 
“global citizenship,” and 
a greater ab�l�ty to make 
connect�ons between the�r 
learning at UNC-Chapel Hill and 
the world than earl�er cohorts.

• Adm�n�ster survey to compare 
self-reported �nternat�onal-
related competenc�es and 
att�tudes between sen�ors 
exposed to the old curr�culum 
and those exposed to the new 
curr�culum beg�nn�ng �n fall 
2006.
Conduct transcr�pt analys�s to 
compare cohorts on number 
and types of courses and 
cred�t-bear�ng exper�ences w�th 
�nternat�onal content.
Conduct comparat�ve analys�s 
of samples of capstone papers 
from specific courses collected 
from graduates of the old and 
new curr�culum us�ng a rubr�c 
that rates ab�l�ty to take a global 
perspect�ve �n analyz�ng �ssues.
Interview a sample of seniors 
who matr�culated under the 
old curr�culum and those 
�n the 2006 enter�ng class 
cohort study concern�ng the 
�mpact of the�r stud�es on the�r 
ab�l�ty to make connect�ons to 
�nternat�onal �ssues.

•

•

•

•

The Office of Institutional 
Research & Assessment 
w�ll des�gn and adm�n�ster 
the survey �n cooperat�on 
with the University Center 
for International Studies and 
the Office of Undergraduate 
Educat�on, and w�ll analyze the 
results.
The Office of Institutional 
Research & Assessment w�ll 
conduct transcr�pt analyses.
Faculty �n the College of Arts & 
Sc�ences w�ll develop rubr�cs for 
rat�ng capstone courses’ papers 
and w�ll conduct comparat�ve 
analyses.
The Office of Undergraduate 
Education and the University 
Center for International Studies 
will work with the Office of 
Institutional Research & 
Assessment to des�gn and 
conduct �nterv�ews w�th sen�ors.

•

•

•

•

After controll�ng for d�fferences 
�n entry character�st�cs, 
students matr�culat�ng under 
the new curr�culum w�ll report 
a h�gher level of �nternat�onal 
and �ntercultural competenc�es 
and related attr�butes than 
those who completed the old 
curr�culum.
A pos�t�ve correlat�on w�ll 
ex�st between the number of 
�nternat�onal-related cred�t-
bear�ng courses taken and 
responses to the sen�or survey.
Capstone paper analys�s w�ll 
reveal that students complet�ng 
the new curr�culum exh�b�t a 
greater ab�l�ty to �ncorporate 
global perspect�ves �n 
address�ng problems than those 
students who completed the old 
curr�culum.
Analys�s of �nterv�ews w�ll 
confirm that students in the 
2006 enter�ng cohort are able 
to descr�be more connect�ons 
between the�r coursework and 
�nternat�onal �ssues.

•

•

•

•
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Budget Statement

Resources for Making Critical Connections, UNC-Chapel Hill’s Quality Enhancement Plan 
(QEP), w�ll be obta�ned from a var�ety of sources, �nclud�ng new allocat�ons made dur�ng the 
annual budget process (overseen by the Execut�ve V�ce Chancellor and Provost), reallocat�on of 
current expenditures, and fund-raising efforts undertaken in support of specific elements of the 
Plan.  Add�t�onal revenue may also be generated �n the future by var�ous elements of the Plan, 
in particular the Maymester.  (UNC-Chapel Hill’s Summer School is funded on a receipt basis, 
and at this stage the University envisions the Summer School office administering much of the 
Maymester program.)

Creat�ng the QEP generated many worthy �deas, some of wh�ch requ�re further study.  Thus, 
some specific resource allocations for the Plan will depend on the completion of needs 
assessments of certa�n elements of the Plan (for example, the Connect�ons Center and the 
Submester scheduling alternative).  All of the initiatives will be subject to on-going formative 
evaluat�on, after wh�ch some w�ll rece�ve cont�nued or even �ncreased support, wh�le others w�ll 
cease.  

S�nce the adopt�on of the QEP co�nc�des w�th the �mplementat�on of a new set of General 
Education requirements at the University, some facets of the QEP budget overlap with aspects 
of the new curr�culum.  Therefore, fund�ng ded�cated to the new curr�culum �mplementat�on w�ll 
overlap w�th fund�ng for Making Critical Connections �n certa�n areas.

The University’s deadline for submitting its QEP precedes the completion of the annual budget 
process at UNC-Chapel Hill; therefore, it is not possible to submit final budget details with the 
rest of the Plan.  Complete deta�ls of the proposed QEP budget w�ll be prov�ded to the rev�ew 
comm�ttee members when they arr�ve for the s�te v�s�t on Apr�l 11, 2006.
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Making Critical Connections Timeline

The t�mel�ne for Making Critical Connections identifies milestones for the tripartite initiatives 
in the University’s QEP: curricular innovation, undergraduate research, and internationalization.  
The major tasks include charging and appointing committees, creating position descriptions 
and hiring personnel, launching development efforts, and coordinating the major initiatives that 
impact the established curriculum mechanisms.  In addition, the timeline contains annual report 
and evaluation deadlines.  The University of North Carolina at Chapel Hill has an established 
procedure for mak�ng annual budget requests through the Execut�ve V�ce Chancellor and 
Provost.  It also has a formal process for reviewing curricular changes, with deadlines each 
academ�c year on September 15 and January 15.  Therefore, the t�mel�ne does not spec�fy 
e�ther budget or curr�cular deadl�nes.  Th�s t�mel�ne w�ll be updated every March as part of 
the annual Making Critical Connections report to the Faculty Council and other University 
adm�n�strat�ve un�ts.

After the rev�ew of the 2006 Qual�ty Enhancement Plan by the SACS on-s�te comm�ttee, the 
follow�ng t�mel�ne w�ll beg�n.

Summer 2006

Appo�nt Making Critical Connections Implementation Committee.
Recruit Maymester support staff in the Summer School office to plan the pilot program and 
course subm�ss�on.
Evaluate �mplementat�on strateg�es for the Research Tracks.  Th�s process w�ll parallel 
the development of the “Integrative Option:  Interdisciplinary Cluster Program” in the new 
General Educat�on requ�rements.
Develop gu�del�nes for graduate and postdoctoral students who serve as mentors for 
undergraduates �nvolved �n the�r own research programs. 
Offer workshop to graduate and postdoctoral students selected as undergraduate research 
mentors.
Issue invitations to entering first-year students to participate in the Longitudinal Cohort 
Study.
Recru�t an ESL spec�al�st to work �n the Wr�t�ng Center.

Fall 2006

Issue call for courses for the 2007 Maymester pilot program.
Add focused “connections questions” to student course evaluations, instructor/advisor 
surveys, and ex�t quest�onna�res.
Incorporate the new “Undergraduate Research Professors” into term professorship process; 
launch development efforts to fund them. 
Issue invitations to chairs to appoint “Undergraduate Research Liaisons.” 
Begin Longitudinal Cohort Study with four hundred incoming first-year students.
Issue call to develop research methodology courses for the Research Tracks.

•
•

•

•

•

•

•

•
•

•

•
•
•
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Making Critical Connections Timeline

Appo�nt and charge a comm�ttee to draft gu�del�nes for undergraduate �nvolvement �n 
research (emphasizing experiential education).  Initial efforts should focus on activities at the 
department level.
Appo�nt and charge a comm�ttee to develop plans to acknowledge faculty who serve as 
mentors to undergraduates.
Initiate expanded ESL services in the Writing Center.
Charge a task force to cons�der ways to strengthen the relat�onsh�p between the Academ�c 
Adv�s�ng Program and the adv�s�ng serv�ces prov�ded �n departments.

September 2006 -- March 2007

Charge and appoint a committee to develop plans for a “Connections Center;” conduct 
an analysis of current services, staffing requirements, space needs, and possible 
adm�n�strat�ve locat�on for the Connect�ons Center; cons�der how to support a webs�te, beg�n 
a Connections listserv, launch a “Connections Colloquium” series, and develop and/or link 
�ndexed course l�st�ngs.
Issue a call to departments to identify and/or suggest possible Research Tracks.
Begin the search for an Associate Director of the Office of Undergraduate Research.

Spring 2007

Rev�ew recommendat�ons concern�ng ways to acknowledge faculty members who mentor 
undergraduates.
Subm�t department plans for �ncreased �nvolvement by undergraduates �n research and 
additional courses to satisfy the “experiential education” requirement.
Award ten add�t�onal summer undergraduate research fellowsh�ps, br�ng�ng the total to 
seventy.

March 2007

Present first annual Making Critical Connections report to the Faculty Counc�l and other 
University administrative units.
Review the needs assessment for the “Connections Center.” 
Appoint the first two “Undergraduate Research Professors” effective July 1, 2007 (for three-
year terms).

May 2007

Offer the �n�t�al Maymester as a p�lot program.
Create the �n�t�al report on results of all assessments of the components of Making Critical 
Connections launched during the program’s first year.
Review assessment results of the Maymester pilot.  In light of these results, discuss the 
feas�b�l�ty of �mplement�ng the other alternat�ve schedul�ng poss�b�l�t�es (the Submester and 
Integrated Clusters options).
Issue call for courses for the 2008 Maymester.

•

•

•
•

•

•
•

•

•

•

•

•
•

•
•

•

•
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Making Critical Connections Timeline

Summer 2007

Conduct workshops for graduate and postdoctoral students selected as undergraduate 
research mentors.

Fall 2007

Open the “Connections Center” (pending the results of the needs assessment conducted in 
2006-2007).
Implement recognition program for faculty who mentor undergraduates.
Identify funding and space for additional positions (development officer, administrative 
assistant, communications staff, etc.) in the University Center for International Studies.
Disseminate information about Research Tracks as part of the “Integrative Option:  
Interdisciplinary Cluster Program.”

Spring 2008

Award ten add�t�onal summer undergraduate research fellowsh�ps, br�ng�ng the total to 
e�ghty.

March 2008

Present second annual report of Making Critical Connections to the Faculty Counc�l and 
other University administrative units.

May 2008

Offer the 2008 Maymester.
Create and rev�ew the second report on results of all assessments of the components of 
Making Critical Connections.

Fall 2008

Issue the call for “Submester” and “Integrated Cluster” pilot course offerings (if alternate 
schedul�ng models are �mplemented).
Rev�ew new courses offered by Graduate Research Consultants.
Offer ass�stance to �nternat�onal v�s�tors concern�ng hous�ng opt�ons.
Offer two add�t�onal sect�ons of ESL course.

Fall 2008 -- Spring 2009

Complete the expansion of the International Teaching Assistant program.
Fill additional positions (development officer, administrative assistant, communications staff, 
etc.) in the University Center for International Studies.

•

•

•
•

•

•

•

•
•

•

•
•
•

•
•
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Making Critical Connections Timeline

Spring 2009

Award ten add�t�onal summer undergraduate research fellowsh�ps, br�ng�ng the total to 
n�nety.

March 2009

Present the th�rd annual report on Making Critical Connections to the Faculty Counc�l and 
other University administrative units.

May 2009

Expand Maymester offer�ngs.
Create and rev�ew the th�rd report on results of all assessments of the components of 
Making Critical Connections.
Appoint the second two “Undergraduate Research Professors” effective July 1, 2009 (for 
three-year terms).

Fall 2009 -- Spring 2010

Develop and rev�ew add�t�onal courses conta�n�ng research exper�ences and �dent�fy 
additional “Research Tracks.”

Spring 2010

Award ten add�t�onal summer undergraduate research fellowsh�ps, br�ng�ng the total to one 
hundred.

March 2010

Present the fourth annual Making Critical Connections report to the Faculty Counc�l and 
other University administrative units.

Summer 2010

Expand Maymester offer�ngs.
Create and rev�ew the fourth report on results of all assessments of the components of 
Making Critical Connections.

Fall 2010

Prepare the fifth year review of Making Critical Connections (requ�red by SACS for Qual�ty 
Enhancement Plans).

•

•

•
•

•

•

•

•

•
•

•
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Making Critical Connections Timeline
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Appendix

Appendix A:  QEP Case Statement (April 2004)

Quality Enhancement Plan:  Making Critical Connections

The curr�culum, �nternat�onal presence, and research exper�ences for undergraduates at the 
University of North Carolina at Chapel Hill are the basis for the Quality Enhancement Plan that 
will be presented for review by the SACS Reaffirmation team in spring 2006.

These areas demonstrate the University’s commitment to interdisciplinary work, support for 
d�vers�ty, rel�ance on eth�cal behav�or, and comm�tment to publ�c engagement.  The proposed 
enhancements will extend the positive influence of honor and integrity on the teaching and 
learn�ng process to student �nvolvement �n research and d�scovery both w�th�n and beyond 
the campus.  The connect�ons between Academ�c and Health Affa�rs, between graduate 
and undergraduate students, and among research, teach�ng, and serv�ce for the faculty and 
staff, w�ll all be exam�ned before the v�s�t by the SACS re-accred�tat�on team �n spr�ng 2006.  
Beg�nn�ng �n fall 2004, comm�ttees compr�sed of faculty, staff and students w�ll study each area 
and make recommendat�ons for ways to focus on and enhance these areas well �nto the future.

Curricular Innovation:  The rev�sed undergraduate curr�culum, effect�ve fall 2006, �ncludes 
a requ�rement to connect the foundat�ons (compos�t�on and rhetor�c, quant�tat�ve reason�ng, 
foreign language, lifetime fitness) and approaches (physical and life sciences, social and 
behavioral sciences, humanities and fine arts) in ways that eliminate traditional boundaries 
and allow unrestr�cted movement from the campus commun�ty �nto other ones - local, reg�onal, 
national, and international.  Intended to help undergraduates understand that what they 
learn in a specific course is not knowledge in isolation but part of a larger construct, “making 
connections” also suggests an important strategy for the entire University.  Plans to enhance the 
curr�culum would be created as would ways to evaluate �ts �mplementat�on.

Internationalization:  The range of activities throughout the entire University (Health Affairs, 
Academic Affairs, Continuing Education, etc.) devoted to global issues could be identified and 
long-term plans for enhancing the University’s status as a leading international university would 
be created.  In addition, short-term projects would begin, existing ones would be coordinated, 
and the resources necessary to fund �nternat�onal research, teach�ng, and serv�ce on a larger 
scale would be identified.

Research:  Enhanc�ng the research exper�ence for undergraduates �s �mportant for everyone 
in the University community.  UNC’s growth in extramural research funding is a valuable asset 
that m�ght be drawn upon to prov�de add�t�onal opportun�t�es to undergraduates whose strong 
pre-college preparat�on makes them eager for research opportun�t�es and �nteract�on w�th 
faculty, graduate students, and professional staff.  Increasing the number of students involved 
�n bas�c and appl�ed research, w�th departmental honors programs, and who are attend�ng and 
making presentations at national meetings are significant goals.  The proposed programs would 
ensure that undergraduates are welcomed �nto the commun�t�es of performance, scholarsh�p 
and research that compr�se our campus, that our students learn to make creat�ve contr�but�ons 
to these d�sc�pl�nes, and that our graduates are well prepared to face future unsolved problems 
with confidence and enthusiasm.
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Appendix B:  Initial QEP Presentation to the Faculty 
Council (February 2004)

Selecting a Quality Enhancement Plan (QEP) for The Southern 
Association of Colleges and Schools Re-accreditation

Executive Associate Provost Bernadette Gray-Little.

As many of you know, every 10 years the University as an institution is reviewed by a regional 
accrediting body (SACS) for re-accreditation.  There are many legal and financial implications 
of accred�tat�on that make th�s voluntary process necessary.  Moreover, the re-accred�tat�on 
process, in particular the self-study preparation, can have long-term beneficial effects.  In the 
1985 accreditation, led by Jack Kasarda, we focused on the University as a research university.  
I believe this process raised our consciousness regarding the research mission and laid the 
groundwork for a clear focus on enhanc�ng our research status.  The 1995 re-accred�tat�on, led 
by Darryl Gless, focused on excellence in undergraduate education.  It was not accidental that 
th�s report was soon followed by the task force on �ntellectual cl�mate, wh�ch led to several new 
�n�t�at�ves to strengthen our undergraduate programs.

The structure of the re-accred�tat�on process has been changed dur�ng the past two years.  For 
example, SACS has attempted to move away from a re-accred�tat�on process led by a s�ngle 
grandmaster and has, �nstead, called for development of a leadersh�p team.  Our leadersh�p 
team consists of Chancellor Moeser, Provost Shelton, Vice Chancellor Nancy Suttenfield, Dr. 
Lynn W�ll�ford, Professors Kerry K�lpatr�ck, Bob Alder, Bobb� Owen, Mark Pe�fer, and myself.

I am here today as a representative of the leadership team to ask for your guidance about a key 
element of the self-study process.

There are two major components of the re-accreditation self-study.  One is a series of reports 
that respond to specific questions raised by SACS.  There are approximately 70 such reports 
that w�ll range �n length from 1 page to 20 or 30 pages.  These reports mostly ask how we 
address certa�n processes, how we evaluate them, and how we �ncorporate the results of our 
evaluat�on �nto plann�ng for greater effect�veness.  Groups composed of member of the faculty, 
staff and adm�n�strat�on, and student body w�ll be formed �nto groups to address these �ssues.  
Many of you w�ll be asked to part�c�pate.

The second component, and the reason I am here today, is the quality enhancement plan, QEP.  
The QEP descr�bes a carefully des�gned and focused course of act�on that addresses a well 
-- defined topic of (issues) related to student learning.  This is the forward-looking part of the re-
accreditation.  It should describe an area of importance for us, something to which we need to 
have an ongo�ng comm�tment.  The QEP should be assoc�ated w�th ongo�ng plann�ng efforts.  At 
�ts best the QEP would have a transform�ng effect on student learn�ng.
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SACS Criteria for Selecting a QEP topic

Addresses an �ssue related to student learn�ng
Addresses a cr�t�cal, strateg�c �ssue; �ntegrat�ng w�th ongo�ng plann�ng process
Addresses an �ssue d�scovered through assessment; �ntegrated w�th ongo�ng assessment 
process
Engages the w�der academ�c commun�ty
Capac�ty to �mplement
Execut�ve comm�tment for 5+ years

Illustrative examples from SACS

Enhanc�ng academ�c cl�mate for student learn�ng
Strengthen�ng general stud�es curr�culum
Develop�ng creat�ve approaches to exper�ent�al learn�ng
Enhanc�ng cr�t�cal th�nk�ng sk�lls
Introducing innovative teaching and learning strategies
Increasing student engagement in learning
Explor�ng �mag�nat�ve ways to use technology �n curr�culum (NC Stare Learn�ng �n a 
technology r�ch env�ronment)

These examples are mostly focused on undergraduate learn�ng �ssues, but not exclus�vely.  Our 
QEP does not need to be l�m�ted to undergraduate student learn�ng, but should �nclude �t.

Suggestions from UNC-Chapel Hill groups

Chancellor’s Adv�sory comm�ttee, Execut�ve Comm�ttee of the Faculty Counc�l, Deans’ Counc�l, 
(d�scuss�ons w�th graduate and undergraduate student groups and the employees forum are 
scheduled)

Making Connections:  Th�s top�c uses the t�tle of the proposal for the undergraduate 
curriculum revision, but includes more.  It includes connection across the curriculum, 
�nterd�sc�pl�nary efforts among faculty to enhance learn�ng and research, and ways �n wh�ch 
connect�ons w�th commun�t�es (local, nat�onal, and �nternat�onal) can enhance student 
learn�ng.

Explicit focus on Internationalization:  Th�s would �nclude many of the act�v�t�es and 
funct�ons embedded �n the respons�b�l�t�es of the assoc�ate provost for �nternat�onal affa�rs, 
for example.

Helping to create a long-term plan for making the University a leading international 
un�vers�ty.
Generat�ng resources to fund �nternat�onal research, teach�ng, and serv�ce.
Identifying ways and means for providing resources for international programs.
Fac�l�tat�ng the coord�nat�on of �nternat�onal act�v�t�es across campus.

•
•
•

•
•
•

•
•
•
•
•
•
•

•

•

○

○
○
○
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Innovative Teaching and Learning Strategies:  A QEP focus on �nnovat�ve teach�ng would 
�nv�te an evaluat�on of teach�ng and learn�ng strateg�es throughout all d�sc�pl�nes and levels 
of �nstruct�on w�th a focus on �nnovat�on and effect�veness.

Honor and Integrity:  Th�s top�c would be a follow up to and expans�on of the excellent set 
of d�scuss�ons and act�v�t�es assoc�ated w�th the honor and �ntegr�ty �n�t�at�ve, �nclud�ng the 
influence honor and integrity has on the teaching and learning process.

Implementing and evaluating the General Education curriculum:  We are already 
engaged in this process.  However, our QEP could focus on this very ambitious project with 
a commitment to study the effects of the new curriculum and to incorporate the findings into 
cont�nuous �mprovement of the new curr�culum.

Developing Undergraduate Research Programs:  Our office of undergraduate research 
is just about five years old.  However, it has already had an important role in cataloguing, 
celebrating, and raising the profile of undergraduate research in a way that highlights the 
�mportant work of the faculty and graduate students across the campus.  A QEP devoted 
to this topic this work would make undergraduate research a major focus of university 
comm�tment.

Nurturing Arts across the curriculum:  The development of the arts corr�dor, Renovat�on 
of Memor�al Hall, �ncreased use of the Ackland as resource �n teach�ng by many d�sc�pl�nes, 
the t�me may be �deal to ask how Arts m�ght be emphas�zed �n student learn�ng and what are 
the benefits?

Develop a plan to assess growth in student learning over time:  Th�s top�c would �nclude 
a careful assessment of how students learn and what they learn dur�ng the�r t�me at Carol�na 
and would attempt to determ�ne the Value Added by a Carol�na Educat�on.

Carolina as an entrepreneurial learning environment:  We were recently awarded a 
Kauffman grant to fac�l�tate entrepreneursh�p �n teach�ng, research, and publ�c engagement; 
we are develop�ng Carol�na North; an �ncreas�ng number of our faculty are �nvolved �n 
research, evaluat�on, or teach�ng efforts that have potent�al for commerc�al development, at 
the same t�me that they contr�bute to soc�al and econom�c wellbe�ng of the reg�on.  A QEP 
on entrepreneurship would both refine and expand these efforts.

Assess Impact of University’s contributions on state and society:  We often focus on 
the fact that we are a “public” university.  To most of us this means something other than the 
fact that we receive financial support from the state, it also implies obligation.  How does the 
University contribute to the state and society?  A QEP on this topic would attempt to gauge 
the tangible and intangible contributions that the University makes through its teaching, 
research, and publ�c engagement.

•

•

•

•

•

•

•

•
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Appendix C:  Informal Ballot of QEP Choices (February 2004)

Faculty Council February 13, 2004

SACS Quality Improvement Plan Topics

We �nv�te you to rank the follow�ng suggest�ons from the SACS QEP program, and to suggest 
other top�cs.

In the space provided, rank your top five choices on a scale of 1 to 5, assigning “1” for your top 
cho�ce.  You may add to the l�st.

Mak�ng Connect�ons

Expl�c�t focus on �nternat�onal�zat�on

Innovative Teaching and Learning Strategies

Honor and Integrity

Implementing and evaluating the General Education curriculum

Developing Undergraduate Research Programs

Nurtur�ng Arts across the curr�culum

Develop a plan to assess growth �n student learn�ng over t�me

Carol�na as an entrepreneur�al learn�ng env�ronment

Assess Impact of University’s contributions on state and society

(describe briefly) ____________________________________________
 _____________________________________________________________
 _____________________________________________________________
 _____________________________________________________________

A.

B.

C.

D.

E.

F.

G.

H.

I.

J.

K.
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Appendix D:  Faculty Involvement in Undergraduate 
Research, College of Arts and Sciences, 2004-2005

DEPARTMENT N # mentors % mentors # projects # theses # meet�ngs # publ�cat�ons
A Art 15 9 60 25 11 10 0
A Dramat�c Art 24 11 46 42 2 7 0
A Mus�c 27 16 59 33 12 17 0

H Amer�can Stud�es 7 3 43 9 2 2 0
H Class�cs 11 3 27 20 2 0 0
H Commun�cat�on Stud�es 14 8 57 21 0 1 3
H Comparat�ve L�terature 4 1 25 2 0 0 0
H Engl�sh 43 21 49 17 47 8 0
H German�c Languages 9 2 22 1 2 0 0
H L�ngu�st�cs 7 1 14 0 1 0 0
H Ph�losophy 20 10 50 23 5 1 0
H Rel�g�ous Stud�es 9 6 67 18 3 1 0
H Romance Languages 44 17 39 42 12 2 0
H Slav�c Languages 7 4 57 27 3 0 0
H Women’s Stud�es 5 3 60 4 1 0 2

NS Appl�ed and Mater�als Sc�ences 1 1 100 1 0 0 0
NS B�ology 45 38 84 95 17 12 16
NS Chem�stry 42 23 55 48 17 5 14
NS Computer Sc�ence 31 10 32 27 3 11 5
NS Exerc�se and Sport Sc�ence 13 4 31 6 1 0 4
NS Geolog�cal Sc�ences 11 5 45 6 1 0 2
NS Mar�ne Sc�ences 17 9 53 22 2 3 3
NS Mathemat�cs 35 7 20 25 4 3 2
NS Phys�cs and Astronomy 32 18 56 59 3 12 44
NS Psychology 49 23 47 112 19 6 9
NS Stat�st�cs 15 1 7 1 1 0 2

SS Afr�can and Afro-Amer�can Stud�es 15 10 67 107 4 1 0
SS Anthropology 24 17 71 22 12 2 1
SS As�an Stud�es 18 5 28 4 1 1 0
SS C�ty and Reg�onal Plann�ng 13 2 15 5 1 0 1
SS Econom�cs 26 10 38 1 23 1 2
SS European Stud�es 1 1 100 1 1 0 0
SS Geography 16 11 69 29 8 2 0
SS H�story 40 20 50 35 31 4 0
SS International Studies 1 1 100 4 1 0 0
SS Lat�n Amer�can Stud�es 2 1 50 0 1 1 0
SS Peace War and Defense 1 1 100 0 1 1 0
SS Pol�t�cal Sc�ence 31 23 74 53 33 3 0
SS Publ�c Pol�cy 10 7 70 13 12 1 5
SS Slav�c, Euras�an & East European Stud�es 1 1 100 0 3 0 0
SS Soc�ology 21 11 52 15 9 1 3

 
Total: 742 375 51 975 312 119 118

# Depts �nvolved 41 41 100% 37 38 27 17
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Abbreviations used in Appendix D:  Faculty Involvement in 
Undergraduate Research, College of Arts and Sciences, 2004-2005

A F�ne Arts

H Human�t�es

NS Natural Sc�ences

SS Soc�al Sc�ences

N Number of faculty subm�tt�ng an Annual Report

# mentors Number of faculty who superv�sed one or more undergraduate research 
projects

% mentors The percentage of faculty in that department who mentored one or more 
undergraduates

# projects The number of students supervised by faculty in that department (excluding 
thes�s students)

# theses The number of theses wr�tten by undergraduates �n that department

# meet�ngs The number of presentat�ons g�ven by undergraduates at profess�onal 
meet�ngs and the number of performances g�ven off-campus

# publ�cat�ons The number of undergraduates who co-authored publ�cat�ons
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Appendix E:  Maymesters and Short Sessions at Other 
Institutions

Maymesters (and other short sess�ons) are rap�dly grow�ng �n popular�ty at �nst�tut�ons of h�gher 
learn�ng �n North Amer�ca.  Many other un�vers�t�es offer Maymesters, �nclud�ng Clemson 
University, Cornell University, the University of Indiana, Rice University, Syracuse University, the 
University of California at San Diego, the University of Colorado, the University of Connecticut, 
the University of Illinois, the University of Iowa, the University of Maine, the University of 
Maryland, the University of Minnesota, the University of Mississippi, the University of Nebraska, 
the University of Nevada, the University of Oregon, the University of Virginia, the University 
of Wisconsin, Vanderbilt University, and Washington University.  Some schools have winter 
intersessions (Cornell, Rutgers, Connecticut, Iowa, Maryland, Mississippi, and Virginia) and a 
few late summer intersessions (UC-San Diego and Oregon).  These intersessions vary from 
one week to four weeks, typ�cally offer�ng three-cred�t hour courses.  Wh�le the comm�ttee 
has judged that a January intersession would be unfeasible for the University, they have been 
�ncluded �n th�s best pract�ces survey.

University of Virginia

The University of Virginia began a two-week January term in 2005. It offers new courses, 
research, and study-abroad opportun�t�es. The �ntens�ve format encourages extens�ve student-
faculty contact, allow�ng students and faculty to �mmerse themselves �n the top�c at hand. 
Fourteen courses were offered, two of wh�ch (Renaissance Art on Site and The Cinema in 
Spain) are study abroad. One other, Exploring Chaco Canyon and the Pueblo Past, took place 
�n New Mex�co. On-campus courses �nclude Unearthing the Past; Theatre Art - Image to Form; 
Film Noir and its Backgrounds; Remote Sensing; An Introduction to Global Health - Theory 
and Research Methods; Beyond the Second Year - Academic Realities and Skills; Virginia 
Government and Politics; Post-Soviet Political Challenges - Nationalism, Ethnic Conflict, 
Chechnya; Nation-Building in Iraq - Past, Present, Future; Understanding Diversity in the 
Modern University - Research, Policy, Climate; and Qualitative Methods and Field Research. 
Classes meet four hours per day, five days a week. Two hundred sixty-four students and twenty-
one faculty part�c�pated �n the p�lot. Four of the courses were team taught.

Reports from Karen Ryan, Assoc�ate Dean of the Arts, Human�t�es, and Soc�al Sc�ences at 
Virginia, and Dudley Doane, Director of the Office of the Summer Session and the Center for 
Amer�can Engl�sh Language and Culture, �nd�cate that the p�lot sess�on attracted top faculty 
and outstand�ng students, offer�ng courses that were new and �nnovat�ve, w�thout the loss of 
a summer or semester for research. Student evaluat�ons �nd�cated that the p�lot was a great 
success, with 100% saying it should be continued. The session was particularly popular with 
fourth-year students. There were more appl�cat�ons from faculty than could be funded, w�th 11 
study-abroad appl�cat�ons alone for next year. 

Colorado College

Colorado College began an unusual Block Plan program in 1970. It divides the academic year 
�nto e�ght three-and-a-half week segments or blocks, w�th students tak�ng one course at a t�me. 
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Some courses may last for one block, others for two or three blocks, depend�ng on the nature of 
the mater�al. The�r report follows.

“This schedule has many advantages. All courses are given equal importance, and 
students can g�ve full attent�on to each course. Classes are kept small; the average 
s�ze �s 16 students, and almost all are l�m�ted to 25. Formal lectures are rare, and 
sem�nar d�scuss�ons and act�ve laborator�es are the norm. The concentrated format 
and small classes are carefully des�gned w�th one v�tal educat�onal pr�nc�ple �n m�nd: 
at Colorado College the student �s an act�ve part�c�pant �nstead of a pass�ve rec�p�ent 
�n learn�ng.

The Block Plan offers the advantage of flexibility. Each class is assigned a room, 
reserved exclus�vely for �ts faculty and students, who are free to set the�r own 
meet�ng t�mes and to use the room for �nformal study or d�scuss�ons after class. 
S�nce compet�ng obl�gat�ons are few, t�me can be structured �n whatever way 
�s best su�ted to the mater�al. No bells r�ng. Noth�ng arb�trar�ly �ntrudes after 50 
m�nutes to cut off d�scuss�on. An archaeology class can be held at the s�te of a d�g 
�n southeastern Colorado for one block, followed by a second block for laboratory 
analys�s. A b�ology class m�ght have a week of classroom or�entat�on, then go to the 
field for two weeks. An English class can spend one morning reading a Shakespeare 
play out loud and the next morn�ng d�scuss�ng �t or gett�ng together w�th an act�ng 
class to try a few scenes.

Students may use a block to develop independent projects of their own which 
sometimes may be pursued off-campus. Such projects are often funded by the 
college’s Venture Grants. 

Although students comp�le the�r own programs and no two schedules are l�kely to be 
�dent�cal, most students spend several hours a day �n class, usually �n the morn�ng, 
and then add�t�onal hours study�ng. Students should expect to spend several hours 
study�ng for every hour spent �n class.

Courses taught under the Block Plan are designed to cover as much of a subject 
as a course �n a convent�onal semester or quarter. One un�t of cred�t �s equal to four 
semester hours.

Advanced students or those who seek add�t�onal academ�c challenges may add 
semester or year-long extended format courses, often �nvolv�ng �ndependent 
research. An add�t�onal academ�c opportun�ty �s the half-block offered to students 
in January. Students may take afternoon adjunct courses in activities such as 
maintaining fluency in a foreign language, playing a musical instrument, or other 
subjects requiring application over an extended period of time.

The �ntens�ty of the Block Plan �s complemented by the college’s Le�sure Program 
wh�ch offers students opportun�t�es to part�c�pate �n athlet�cs, crafts, soc�al act�on 
programs, mus�cal and dramat�c act�v�t�es.
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Each block ends at noon on the fourth Wednesday, g�v�ng students four-and-a-
half day mini-vacations called “block breaks.” Some students relax by staying on 
the campus; others part�c�pate �n college-sponsored recreat�onal act�v�t�es such as 
b�cycle tr�ps to Aspen, raft exped�t�ons down the Colorado R�ver, or volcano cl�mbs �n 
Mexico.”

University of Colorado at Boulder

Colorado has offered a Maymester program since summer 2000. It is a three-week program 
with classes meeting five days per week for three hours each day. Students can take only one 
course �n the sess�on. Demand from both students and faculty for Maymester courses was 
h�gher than expected, w�th tw�ce as many sen�or faculty teach�ng �n the Maymester as there 
are �n the trad�t�onal summer sess�on.  Over 75 proposals were rece�ved and 50 classes were 
offered. A total of 1089 students were enrolled, 75% of them juniors or seniors. An all-day 
workshop was offered to help faculty learn more about the �ntens�ve format. 

We have rece�ved and rev�ewed evaluat�ons from the �n�t�al program. Overall, both students and 
faculty found it a rewarding academic experience. “Students like concentrating on one class, the 
sense of commun�ty that develops �n the classroom, and the opportun�ty to complete one class 
�n three weeks. Faculty l�ke the longer teach�ng blocks, the �ntens�ty and energy that develop �n 
the classroom, and the focused nature of the term.” Students are told to expect an additional 
three to five hours of work outside of class and did have to learn to adjust to the intensive 
workload.

Sample courses �nclude Women’s Spirituality and Art, Looking at Dance, The Natural History of 
the Colorado Plateau, an �nterd�sc�pl�nary survey of the h�story of Japan, and a course des�gned 
to integrate theory with required community service. In addition, Colorado offers a graduate 
internship, “Humanities in the Parks,” during which students attend a Maymester course entitled 
“Public Humanities,” taught in conjunction with National Park Service personnel. Mornings are 
spent in lecture and discussion of various subjects in the environmental humanities, and on 
how to effect�vely commun�cate the �ns�ghts and perspect�ves of the human�t�es to a nat�onal 
park audience. In the afternoons interns work on the specific projects that will be part of their 
�nd�v�dual �nternsh�p.

Purdue University

Purdue’s three-week Maymester began �n 2002. Students can choose the�r class to match  
the�r �nterests, w�th courses such as Russ�a �n trans�t�on; trop�cal agr�culture �n Braz�l; 
an�mal agr�culture �n Poland; organ�c and susta�nable agr�culture �n England, Wales, and the 
Netherlands; and sustainable use of natural resources in Sweden. In 2004, Maymester courses 
took students to Brazil, China, Cuba, Costa Rica, and the United Kingdom. An interdisciplinary 
study-abroad Maymester program offered an �n-depth �ntroduct�on to the econom�c, soc�al, 
cultural, and pol�t�cal changes emerg�ng �n contemporary Russ�a. An �nterd�sc�pl�nary, four-week, 
study-abroad course, In the English Landscape, acqua�nts students w�th the ways that human 
culture and natural env�ronments �ntersect to create landscapes.  Experiencing Cuba �s a three-
hour �nterd�sc�pl�nary course on Cuba (�nclud�ng three weeks on s�te). Science, Medicine, & 
Magic in the Ancient West �s another �nterd�sc�pl�nary offer�ng.
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University of Georgia

The University of Georgia has a well-established Maymester program, offering a large variety of 
exper�ences on campus, off campus, and abroad, a few of wh�ch are h�gh-l�ghted below.

Institute of Ecology Maymester Session: an interdisciplinary experience offered jointly by the 
un�vers�ty and Ecolodge San Lu�s and B�olog�cal Stat�on.
Maymester Session on Ossabaw Island, The Science and Art of Barrier Island Conservation: 
an interdisciplinary field course at The Ossabaw Island Natural Heritage Preserve near 
Savannah, Georg�a.
Maymester Session on Skidaway Island, Ecosystem Complexity In the Marine Environment: 
students conduct research with some of the top scientists in the fields of ecology and marine 
sc�ence.
Creat�ve Wr�t�ng Program: Maymester Writers’ Institute
The Maymester Art and Culture of Cuba Studies Abroad Program: students exper�enc�ng 
and reflecting upon the art, nature, and culture of Cuba.

Virginia Tech

Virginia Tech offered a service-learning experience for the first time in a Maymester program 
in 1999. Upper-level fisheries science majors took an interdisciplinary environmental problem 
solving course that was complemented by a group service-learning project. Virginia Cooperative 
Extens�on agents prov�ded the contacts w�th landowners hav�ng pond management problems.

University of Miami

The University of Miami’s Saltwater Semester was highlighted in the Chronicle of Higher 
Education in 1998. It is a program that immerses students in the marine sciences in a group 
of courses from several d�sc�pl�nes, all related to the sea. M�am� has been exper�ment�ng w�th 
such focused learn�ng commun�t�es for over ten years. W�th money from federal and pr�vate 
grants, it has developed over 30 such programs. It was part of a national learning community 
development and dissemination project run by The Washington Center for Collaborative 
Teach�ng and Learn�ng.

•

•

•

•
•
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Appendix F:  Submester and Integrated Cluster Models

“Submesters” and “integrative clusters” are block scheduling systems that could be incorporated 
�nto a trad�t�onal fall or spr�ng academ�c semester.  They do not depend on an �ntersess�on or 
summer schedule (as would the Maymester) but prov�de add�t�onal var�at�ons w�th�n a standard 
term.  At UNC-Chapel Hill, undergraduate programs in the professional schools (notably the 
Kenan-Flagler School of Bus�ness) and graduate programs �n the schools of Publ�c Health and 
Med�c�ne have successfully used s�m�lar models for some classes.

Submester Model

The Submester model is similar to the block plan adopted by Colorado College in 1970.  It does 
not seem to have been implemented at a Research I institution with an undergraduate student 
population as large as UNC-Chapel Hill.  Under the Submester model, courses would be offered 
w�th�n a regular semester. 

A Submester would be compr�sed of three four-week �ntens�ve courses, offered sequent�ally 
w�th�n each spr�ng semester.  To ensure equ�valency w�th regular courses, each Submester 
course would be worth 5 credit hours earned through 3 contact hours per day for five days per 
week.  The first Submester course would start at the beginning of the regular spring semester.   
The second Submester course would end just before the regular spring break, allowing a short 
intersession break for students between the first and second Submester courses.  The third 
Submester course would begin immediately after spring break and finish before the end of the 
regular semester. 

Submester courses would be ava�lable only �n the spr�ng semester and be targeted toward 
juniors.  The new curriculum’s integrative option is designed for third-year students, and 
concentrat�ng th�s approach �n one semester rather than two would l�m�t the adv�s�ng and 
adm�n�strat�ve burdens of track�ng and manag�ng th�s �nnovat�ve structure at the scale that could 
be expected to develop at UNC-Chapel Hill.

New regulations would be necessary to maximize the benefits of the Submester approach while 
avo�d�ng external log�st�cal l�m�tat�ons and requ�rements.  F�rst, students would not be allowed 
to enroll �n any other courses dur�ng the semester.  Th�s would ensure a focused, �ntens�ve 
learning experience and provide flexibility for instructors.  Second, students would have to 
s�gn up for a full set of three Submester courses �n the spr�ng semester.  Th�s would address 
m�n�mum cred�t hour requ�rements assoc�ated w�th student loans, progress-to-degree, and 
related enrollment demands to qual�fy students as full-t�me.  Th�rd, the Submester offer�ngs 
would be ava�lable only to students �n the�r th�rd year of enrollment.  Th�s would meet the new 
curr�culum’s goals and m�n�m�ze the �mpact of th�s structure on students’ progress toward 
meet�ng degree requ�rements.  Fourth, drop/add and pass/fa�l opt�ons would not be ava�lable 
to students choos�ng the Submester approach.  Because Submester courses would track 
d�fferently than regular courses, drop/add t�me cond�t�ons would occur very qu�ckly, and could 
be met �n any case only by sw�tch�ng to another Submester course.  Because of the nature of 
Submester courses, the comm�ttee saw them as closer �n sp�r�t to courses that do not allow the 
pass/fa�l opt�on, such as Summer School courses, Honors courses, and F�rst-Year Sem�nars. 
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The Submester approach has many advantages for accompl�sh�ng the �ntegrat�ve learn�ng 
goals of the new curr�culum.  Students �n Submester courses would not be tak�ng any other 
courses concurrently.  In addition to more focused learning, this would offer great opportunities 
for �ncorporat�ng exper�ent�al and off-campus learn�ng �nto course des�gn.  Students enrolled 
�n Submester courses would cont�nue to be part of the campus commun�ty (unless away on 
a special field experience) and thus would be able to take advantage of out-of-class learning 
experiences that are part of the students experience at the University.  Students would be 
enrolled in full fifteen-hour loads at no additional cost and finish coursework and exams by mid-
April.  Because of the extra demands on faculty teaching a Submester course, one five-credit 
Submester course should be cons�dered equ�valent �n teach�ng load to two three-cred�t courses.  
Not only would this allow faculty greater flexibility in the design and execution of effective 
learn�ng exper�ences, but the concentrat�on of teach�ng respons�b�l�t�es would prov�de more 
concentrated t�me for scholarly research and teach�ng preparat�ons. 

The committee noted that the unusual structure of the Submester model makes it difficult 
to anticipate potential disadvantages without wider discussions with the entire University 
community.  Among the several challenges that the committee identified as needing resolution 
were: (1) the possible effect of Submester teaching assignments on chairs’ flexibility as they 
simultaneously seek to meet major and graduate program needs along with those of the new 
curriculum; (2) the difficulty that B.S. students would have in taking advantage of the Submester 
approach; and (3) the fact that the requ�red n�ne-hour �ntegrat�ve opt�on of the curr�culum �s less 
than the 15 hours necessary through the Submester approach.  We bel�eve that each of these 
challenges can be addressed, but acknowledges that the Submester approach should be tested 
�n p�lot fash�on before be�ng �mplemented. 

To meet the Submester schedul�ng requ�rements, the spr�ng semester calendar must be 
structured so there are no fewer than forty-two class days between the first day of classes and 
the last class day before spr�ng break.

Integrated Cluster Model

Implementation of the integrated cluster model would require more coordination and support 
than e�ther the Maymester or Submester opt�ons; nevertheless, the comm�ttee saw �t as carry�ng 
the greatest promise of a fully integrative learning experience for UNC-Chapel Hill students.

An Integrated Cluster would be comprised of three independent but integrated five-credit 
courses offered �n a semester.  The three courses would be des�gned to address a large top�c 
(e.g., landscape, energy, justice, technology) from three different disciplinary perspectives.  The 
top�cal coverage, �ssues addressed and course requ�rements such as read�ngs, ass�gnments, 
and exams would be coord�nated �n advance among the �nstructors through thorough d�scuss�on 
and careful plann�ng.  Add�t�onal coord�nat�on among the �nstructors would be necessary 
throughout the semester to ensure that the goals for �ntegrat�ve learn�ng are accompl�shed.

Each course would have 250 �n-class contact m�nutes per week.  Some courses m�ght meet 
every day for 50 m�nutes, perhaps, but the comm�ttee expected that most would meet less often 
with suitably longer classes.  Students would be required to enroll in all three Integrated Cluster 
courses but only those courses.  Unlike the Submester, the cluster of parallel, integrated within-
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semester courses could be ava�lable �n e�ther the fall or spr�ng semester, but we bel�eve that the 
Integrated Cluster option should be available only in a student’s third year.

Because the course structures would be planned and coord�nated �n advance and because 
students would not be enrolled in other courses, experiential learning opportunities and field 
trips (possibly with all three instructors) would be possible with the Integrated Cluster model.  As 
w�th the Submester model, drop/add and pass/fa�l opt�ons would generally not be ava�lable to 
students choosing the Integrated Cluster approach.


